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ABSTRACT | 

The operational guidelines in this manual were 
compiled to assist college/district 'personnel in complying with 
qovernm,ent regulations, to pjrovide California community college 
administrations with k uniform approach to .programs aiiid services, to 
aid local administrators and special resource personnel in developing, 
or improving service and program delivery systems, and jto serve as an 
easy, reference guide. The manual is divided into eight sections* 
Section 1 covers gen>Bral statewide and local prograic administration 
and regulations. Section 2 on* regulations related to student 
participation" deals with student rightS' and program eligitility, 
supportive and instructional services, and course approvals. Section' 
3 treats identif icatibn philosophy, purpose, responsil;ility, and 
techniques as well as needs assessment. Section i» 'on planning reviews 
planning philosophy, specifications, ajid responsibility; the 
systematic approac^; the advisory committee; inservioe training; 
locating, ev^aluating and marshaling or- and pfif-campus resources;, 
goals and objectives; prioritization; and time lines and tallies. ' 
Implementation i:? discussed in Section 5 in 'terms of .organization, 
support services, functioning requireaients, communications, and 
methodology, Section 6 is jconcerned with tudgeting; Section 7 treats 
report fdrmatjs, and Section 8 reviews evaluation procedures and areas 
to be evaluated, / (TR) 
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INTRODUCTION ^ . . 

PURPOSE OPyHE GtriDEUNES: • 

1 Tbe^'operatidnal guidelines are provided to local college/district personnel to assist them in comply- 
ing witli regulations relative\o the education of the handicapped,, and; 




2. To provide for a\jniform approach to tfie administration c5tpp^grams and services for stucfencs with 
handicaps (hereafterXstudents) at thb California Community Colleges (hereafterjcolleges), and; 

f \ ^' * 

3 To provide a tool consist locat administrators anjd special resource personnel in ^leveloping and/of 
improving upon a deliv^ system of supportive se;rviceS|and programs for students and; 

^ 4. To provide college/distma specialists with an easy reference guide for daily 

BACKGROUND: . X 

An initial incentive to the colleges to undertake the education of the handicapped came from the Voca- 
tional EdiTcation Aa of 1968, asWnded (PL90-5I6). The act provides that 10% of all part B entitle- 
ment fUnds received by the colleg^be used in support of education for the handicapped. However, a 
1969.-70 study disclosed that m'any.coH^es were returning these funds, unused , to the state, and that'in 
' -fact only several colleges had implemehted formal programs for the handicapped. . 

Subsequently a program of inser\'ice training for college personnel was fuoded under the Education 
Professions Development Aa (EPDA). Statewide conferences and workshops were conducted for three 
^nsecutive years beginning with the 1971-72 school year. Participating college personnel became awa^ 
of {he needs of the handicapped and were training to improve upon those skills necessary to meet tkSe 
needs. Additionally, during the first projea year, a resource manual was developed to assisty^^lege 
.perspnnel. * ^ 

Additional financial incentives were later realized. Through, the efforts of the Chancellor'^ Office, 
special education apportionment funds were made available to the coHeges. These funds were-o'f help 
although they v^ere limited to use for persons under 21 years of age, Sind the average college student age 
is more nearly 25-26 years, this was a severe limitation. Then AB1246 (1974) was enacted to prQvide 
financtal support for students 21 years of'age and over. These were excess cost funds and limited in use 
to the ph/sically handicapped. - ; 

, .The Department of Rehabilitation began early working with the colleges, assisting in the statewide 
inservice training projects, providing funds for barrjer removal, coordinating the educational needs of 
their clients with the colleges, artd providing stydent financial support. 

While these major funding. sources, alorfg with other sources, were of great value to students, it be- 
came a complex m*aze of funding Sources and criteria that still lacked the viability necessary to enable the 
colleges to^ruly provide cgmprehenstve ^ervices and programs for the handicapped. In 1976 AB77 
(Lanterman) was enacted (statutes of 1976, Chapter 275— June) to bring together one major funding 
source to meet the needs of all students with physical, communication, and learning handicaps. Regula- 
tions.to implement this act were adopted oA February 25, 1977. It is based upon the special needs of the 
handicapped and those governing regulatiobs for which these guidelines were prepared. 
' ^ > . \ 

PURPOSE OF SERVICES AND PROGRAMS FOR THE HANDICAPPED: 
It is out purpose and the intent of applicable regulations to make our colleges accessible; to provide sup- 
^ port services for those students who cannot succeed in the regular classroom without those services; to 
.provide special programs for students not ready for integration into the regular ch^ssrooms; to make 
local and campus communities aware of our services and programs and services available to the regular 
student community-; to provide extraordinary services as justified, and, to provide for equal educational 
opportunities for the handicapped Our goal is to integrate thc^ student into the mainstream of the col- 
• lege community and/or the 'economic and serial, arenas of the community. 



DISCLAIMElt: - 

Thisimanual is intended as a reference .only, the purpose being to serve as a guide tool for the user It 
does- not intend to, nor should it be Construed tha/, it in any way subrogates or supercedes any or all per- 
tinent federal, state or local regulations. 

USE OF THE MANUAL: . 

This manual is provided for your use, and for as long as that use is relevant to your needs. It has been 
assigned to you as an individual. If such time arises that you hav\ no further use of it, please return it to* 

. Chancellor's Office 
^ California Community Colleges j 

1238 S. Street ' ; , ^ 

^acramento, California 95814 • 
Attention; Specialist, -Supportive Services 
and Programs for the Handicapped. 

If you should transfer this manual to another person who has need of it, please also advise the Chan- 
cellor's Office of the name, title, agency and address of the .'individual. 

Eveiy effort will be made to keep this manual current Therefore, the individual to whom it is assigned 
will from time to time receive revisions All such revisions will be accompanied by a letter of transmittal 
Please promptly, act up<.)n such mailings. It is also recommended that the letters^of transmittal be filed m 
the*back of the manual. This-will provide a ready reference on all manual revisions. 

DEFINITIONS: 

You will have already noticed that we v^ill take certjjin standard phrases and shorten them, such as Cali- 
fornia Community Colleges ^Colleges) iad s.tudents, with handicaps (students).^We also recognize the 
concern that exists vvith "labeling". Are gtudent^ handicapped, 'disabled, exceptional or incoovenienced? 
We have decided to use the word handicapped in this manual, as this will maintain continuity with gov- 
erning legislation and Title- 5 administrative regujations. 

*♦* 

SECTION 36000 SCOPk OF CHAPTER. This chapter applies to special education sen ices and pw- 
grarns for handicapped students . . . ^ 

> . ' * . ♦ . 

All reference to regulations, unless otherwise noted, shall^efer to* the California Community College 
Administrative Code, DivisJion 7, Part VI, of Title 5 regulations -adopted February, 25, 1977. All such 
regulations will be typed in italics to assist j^he reader in ^identifying regulations from narrative 
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THE CALlfORlNIA GOVERNOR S COMlVflTTEE 
FOR EMPLOYMENT OF THE HANDICAPPED 



Final Regulations lo Implement Section 504 , 
of the Rehabilitation Act of 1973, y ' 

(Nondiscrimination on the Basis of Handicap) 

Effective Ddte June 3, 1977 \, 

As part of the Rehabilitation Act of 1973, Congress enacted Section 504 which provides that: 

**no otherwise Jiandicappe(Jjindi vidua! in the United States, as defined in Section 7(b), stiall solely by reason of his 
handicap, be excluded from the participation m, be denied tfie benefits of, or be sub)ected to discrimination under 
any program or activity receiving Federal financial assistance." 

On May 17. 1976, DHEW published a Notice of Intent to Issue Proposed Rules seeking public continent on fifteen critical is- 
sues. The Proposed Rules were published in^he Federal Register, Vol. 41, No. 138. Friday, July 16. inro. pp. 29548-29567 
and twenty-two public meetings were held throughout the cuuntry to obtain oomments^on the reqjilations. Finally, on Wednesday, 
May 4, 1977. DHEW published ihe final regulations to ifTiplement Section 504 m the F'edcral Register, Vol. 42. No, 8i>. pp. 22677- 
22685. The pages preceding and following the'iegulations contain background information and an analysis of the regulations^ 
The regulations are reprinted here in tfieir entirety. . . _ • * 

, The questions *and answers preocJing the regulations weic prepaf^ by tfie edijurs fmm the coirinients and analysis provided 
by DHEW in the Federal Register. The questions and answers do not cosher every aspect uf the regiildtions. but are provided 
jonly to alert adminislraturs to general are^s cuvercd by the iigulations. It is siiggestud tfiat befoie inslituhunal policies are 
formuJated^ the responsible adinini slrator read ttie entire reguld ions and analysis published in the Federal Register. 



QUESTIONS AND ANSWERS 



0. Who must comply with these regulations^ 

A. Every recipient of Federal financial assistance. 

Q. If an institution Is required to comply with Title IX, are 
they also required to comply with these regulations? 

. A. Yes. \r\ fact, tfie« wording of these regulations and the 
^cti6ns required on the part of schools and colleges closely 
paraMels that of the Title IX regulations. 

A. How is a handicapped person defined? . ' 

A. Section 84.3(j| defines a handicapped person as one whb, 
(1) hasa physical or mental impairment which substantially 
. Iimits*?lhe or more' major itfe activities^ (2) hes a record of 
such impairment, or (3) Is regarded as having such 
pairment. The terms used in this definition are further\ 
fined in the rcgulatiQns. 



her\ djp- 

J 



0. Would persons disadvantaged by environment, culture or 
economics be classified as handicapped? 

A. No. The definition only includes pfi/sical or mental im- 
pairments. Individuals not covered under ihe regulations in- 
. elude those who have prison records, or who are homosexual, 
and other nonphysical or nonmental handicaps. Of course, if 
a homosexual also had a physical or mental impairment, 4hen 
he/she would be covered under the regulations. 



This spcciol report is issued Os o supplement to llie AprtI, 1977 issuo of The'Scliool Student and The Cp*^rts, and the June, J 977 issue r«f The 
College Student ond The Courts, published by College Admini s Ira tion Publ i cofions , Inc.. P.O. "Box d^^., A sh^ 1 le. NC 2880.4,* Tclep'ione 
(704) 252-0883.' ' . * «j 



0. Are drug addicts !\nd alcoholics considered as handi- 
capped persons? 

A. Yes. 

0. Since drug addlcjs and alcoholics arc handicapped per 
sons, rnay di's^clpfinary action be taken against them if thoy 
violate rules pertaining to the u<;^ or possession of drugs 
and alcohoP j *• 

A. Neither rules profiibiting the use or possession oL^drugs 
and alcohol nor their application to drug addicts or alcohol- 
ics IS prohibited by the regulations, provided the rule^ are 
enforced evenly with respect to all students. 

0. Do the regulations require institutions to tal<e any spe- 
\clfic actions? ^ * . ' 

A. Yes. First, each school or college must conduct a self- 
evaluation similar to that conducted untfer Title IK except 
that reasonable efforts niust be made to iniclude handicapped 
persons in the group making the sel f-eva^luation. Second, 
each school or .college must dosiqnate »n individual to co- 
Ordinato effoils to uvercoiiic ^dif»cmninntioh on thu basis of 
handicap and adopt a grievance procedure io hear alle^ged 
complaints. Third, every school or college which is a recip- 
ient must take '^appropri^ate initial and conlJnuin<g" stejs to 
notify participants and other interested parties ttiat it dues 
not discriminate. ' » 
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800 Capitol Mall • Sacramento^ California 95H14 



Q Oo,lhe rcqulaiions cover employees as well as students? 

A Y. ,. • \ , .• 

> Q How can ha n^apped^' persons be employed to perform 
normal tasks? » * 

• A. ThV' reQulaltons.r.H^iiHo Uiat sJmi^ls aiuJ cqllugos luake 
'*reasonabU' accrjniino.(latinns\ lu ttu) Kno^n physical or 
mofital limitations of handicapped applicants oinployGo&' 
unle^' the rrjcipieyt cm 'lenionstrafe that the bccoiiiitioda'. 
lion^ woiilQ impose an undue hatdsfup on tlfe opefafiorr of 
lis program. . . 

Q What does "reasonable accommodations' " mean? 

A. Making fauilities used by er?iployees readily accessible 
to OfuJ iiSfit)le by handi chapped persons and )ob restri^cturing, 
part linir or ni j(iifi(»(t WDfk schedules,, acquisnion or modifi-?' 
^ati 'f i)f eqiiipi(i"iii ni tluvites. the provision ^^f readers or 
interpreters; and slinlac actions. 

» * . ■* , 
0. M.u<;t all progrtims of an jnstrtutiorh be accessible to 

handicapped students'' 

A. Ye'o. "wl^oo Viewed m its entirely" 'all programs oper- 
ated by, a recipient ^nust be ciccessible to handicapped 
per<>ons. 

' Q What does rt meanNlo say "when viewed In its entirety"? 

A. [)ecaii,se many exisKnq facilities arejiot now accessible 
to handicapped persons. s,c]as^es and services may be re* 
schedi'ilod or moved to ^ccessil^le biiildmgs. hlowevet-, 
priority mnsl bo given to providing programs and snivices in 
tho iivjsi integrated setting, tbe e^npiiasis of the regulations' 
througl^it IS to "mainst*ream" 'Handicapped persons. 

0 Hdw so<)n ^ust program acce^sslbillty be^chieved? 
A. Progiam accessibi I ity must be achieved vylthm sixty days 
. unl(»^s structural cha*^"qes to exii>ting facilitios are" neces*- 
sary. it structiiraf changes are required, they n)usi be made 
within Ihrfie years, i)i:j't as expeditiously as possible. 

0 What about the accessibility of new buildlt^gs? 

'A. All buildings which are constructe(i\alter 1tie effective 
date of these regulations- must be readily accessible to 
haridicappod personb. Standards for making building$ acces^ 
sibie ca^i he obtained from tlie ^Arfieri^an Njitional Stai^dards 
Institute. Inc.. and all new cons.truWip^^ fTUJst confo>(n to 
^ thesf^ qmde'lines. ' \^ 

Q. What about a Iterations to existing facilities'' \ 

A. Alterations that affect, the usability of the facility shall \ 
to the fTiaximuni extent feasible, be altered so that the al- 
tered portion is readily accessible and usablQ~ by handi 
capped persons. 



0 Are there also sep'arale sections pertaining to higher 
education? ^ 

A. Yob. Subpart E apf^lies jjjRHifioally to post secondary 
education and covers' Admissions arnl Recruiting, Treatment 
of Students. Academic Adjustnienis, Housing, Financial Aid 
and Employment Assistance, and Nonacademic Services, 
These sections read much hke Title IX regulations. 

Q. What sorts of academic adjust^menls do tffe regulations 
require? ^ 

A. The regiilalions do not intend any weaknnuoq of academic 
standards but would lequne, for instfliice, thai a bimd student 
.be able to substitujie a music appreciation con: so for an art 
appreciation course or visa versa for a deaf student. 

Would University hospitals or. other UnVvcrslty-operated 
health facilities be covered under the regulatiions? 

/a. Yes. Subpart F applies to recipients that operate healthy 
' welfare and social service programs. 

Additional Information may be oJ}tained from 

4 

« Mr'. John Wodatch, Director 

oTficeof New Programs ' ' 

OHice foi Civil Rights' ' ' / 

Department of Health. Education and Welfare 
Washington, K).C., 20201 



SUMMITRY OF'^PECIFIC ACTIONS 

REpUIRED OF INSTITUTIONS ^ 
AND DATES FOR COMPLETION 



RequiredjAction 

1^ Programs miVst be accessi- 
ble toliand (capped students 
(Section 84/22{d)). 



Q Are there separate requirements for preschool, elemen- 
tary and , secondary schools'> 

. A^ Yes. Subpart D contains specific regulations for pre- ■ 
scliuolii, elementary and secondary schools and includes 
y.s'^ctions port.itniiiq to Free Appropriate Pubhc Education. 
/ .Educational '">ottirig, EvaluaMun and Placement, Nonaca- 
^v^cniic Seivit.es, Procedural Safeguards, Preschool and Adult 
Education Programs and Private Education Prograpis. 

0. Po th^ regulations recognize programs developed in ac- 
cordance with the Education of the Handicapped Act? 

A. Yes. 5Hch programs are a means o^ meeting the standards 
established under ttie "Appropriate Education** -section ap- 
plicable to publiq elementary and secondary schools. 

% 



2. Make-an ihitial notK:ie that 
the institiitiondoes not dis- 
criminate on the basis of 
fiandicapf. (Sect>on 84.8(a)). 

3. -Have deV^eloped a "trans'i- 
tion plah" outlining.struc- 
tural chianges necessary to 

^ achjev^ program accessi- 
^ bilTty. ,!(Section84.22(d)). 

4. CoriTpljbte a ^elf-ovaluation 
simtlafr to Title IX 

5. Co m b I c t e structural 
chariqes necessary ti) 
achidve program acctJsM- 
bilitJ (Section 04. 22(d)). 



Deadline Dates 

1 

Within 60 days of the effec- 
tive date unless s^tructural 
changes are required. (Au- 
gust 2, 1977). 

Within 90 days of the effec- 
tive date. (September ' 1 . 
1977) 



Within SIX month.s of the ef- 
fective date (December 3, 
1977). 



Withm one year of the effec- 
tive date (Juno 3. 1978). 

Withifi^throe years of the ef-^ 
fectiveyJaie (June 3, 1980) 
but as \ expeditiously as 
possible. 



*RecorHs of the self-evaluation must be malnt^^^n^ for a pe- 
riod c/f three years from the date of completion oftbe study. 
These records must tje upqn t(^ public inspectio/i aiijl made 
available t^ the Director of OCR upon request (Suctioh84.6 
(c)(?)). 
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GENERAL ' • 
SECTION I . ' ' * ^ V 

1.0 stateWid^ admin isVrX i ion - ' ' ' 

The program for tfitjiandicapptd^j^itattw ide. progr.un (.uirdinateJ by tlic Gillege Chantcllur'b Office 

5604S. (I) STATE SOCIALIST. One ur more Sun SptuJnis^ \hJl he onploycd b)4hc Chancellors 

Office to effect stateuiJc LfH^rJinatK^i unJ faalitatt Mn/tt'.i u)id {rr<ivruni^ for the Uudejits uith excep 

tionul needs. \ 
. * " * * ♦ 

^.01 The speeialibti^ are a\ Jtlable R) berve ab a rebuur^e and tu provide asbibtance to the colleges. They 

are the pnmar) contact in the Chancellor's Office .^d can pru\ide information* and intrepretations 

regarding relevant regulations Tlie) ^ill collect and disseminate information, review requests kn^ 

^ program approvals and provide general information relative to the needs of the handicapped 

56008. REGIONAL STATE AND FEDERAL COORDINATION, luctdt) and stuff from the districts 
uith ^i)))ipctemie\ m sp^aifu una\ ?nu] he JafUtstLd hj^tht Chuncelltn^ Office to assist ni m^inu^erfient 
-Mid .ULOinituhilit] tusks, nnl/altni^ pffntsuu^ uppropriute dutu required for reports. ^ 

iui Dutu )()) rei^K^nul. stutc und ftderul nctjs ussLS\)neut\ ^nd resourit surie)s pertuinni^ to direot 
tost sen Ucs und proyrums shull he rty/a s^t from lurums Lollei^es und dist nets, and shull be proitded 
h) their respective tu/mniistrutors ^ 

ih) As u fheuns of t^nhuncnti^ }ietuuik Co}n)nunuutions und coordination, the Chancellor uud the 
^ Difectorof Rthuhilit^itio)! shull dci cbtp stuh tusk j(n\c's us the] jomtl) dee?n nC'Ccssur) to nnplement 
'^\the protisions of this- chapter 

ft J The cost of uctii ities specif i^l tu this Section )nu] he ehuri^ed /r/ Pro^ru)n Dei eloptnentul Sepnices 
' us defined in^ Section- '>(i02() if) \ y 

1.0.2 Personnel frorli the districts ma) be rec]uested by a specialist or other personnel in thcrCfhiiT- 
cellor's Office tj) assist in regional, state and federa^courdination The most typical kind of assuytante 
recjuested vvui/id be one of providing data neCessar) to statewicle prograffTcvaluation and ccK)rdina- 
tion. Such requests might also inuluduthe participation of district 'ptM:6onnel in special task forces, 
study groups, inservice training, program development, and special projects When data is rcxjuested. 
It IS imperative that^he colleges and distmcts provide that data in a timely manner to facilitate both 
statewide and local program administration. 

1.0.3 A task7orce developed by the'Chancellor and the Directcxr.of Rehabilit/tK)n has already met 
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and determine4«<^1^ 5/7 of th^ direct excess cost made available by AB77 shalTbe used foe program 
developmental services for the school year 1977-78 This is not a permanent percentage, but will be 
established for each subsequent'' schcK)h ye^^r ^ ■ 

1,0^4 Section 56008 states .^hat the cost of the actj|kies specified in that section may be i:hafged to 
program developmental services. The reference to section 56026 (f) defines program developrhental 
services as expenditures for college, regional and statewide activities for stajf and program develop- 
ment which are approved by the Chancellor's Office arid designed to implement these regulations 
^ Qjlleges may budget a percentage of their total budget to be used for program devek)pmental services, 
using guidelines as esti^blished by the ChanceUor's Office. ^ 

^ The purpose of the program developmental services category is to provide a means by which the 
colleges mayvbe reimbursed for their costs as incurred when complying with the provisions of 56008. 

56040, ALLOCATION. Allocution is the total ummint aiuilahle m a fiseul yeur for ull Connniinity Col 
lege Districts and the State in uctordumt uith the formula specified nrSectiofi J730,i0 ih) of the FJij 
cation Code. / ^ 

in • • l.l 
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1.0.5 ThetChancellor's Office wiIKaJvisc the cDlk^es prior to each schuol >car regarding the total 
amount available for allocation' during that coming schcxil Y^i^r * / * 

^6088. APPLICATIONS, EXCEEDING STATE ALL0C4TI0NS hi the ticnt that uppluuttom for 
,apporti07mc7}t exceeds state funds Stututonly uiuiLib/e* tht ChuULelliir shall i^ortio?! tht statutoril} 
aiailable fu7id^^a7fi()n^ Covnnunity College dntucts upfihnii^ for \iuh funds in auordantt mth guiJe- 
' H7ies%^^blished h) the Chancellor and the Dnxctor ofRhijabihtation, and approie4 b) the Board ^f 
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1.0. 6 In the evenc that the allocation available under Education Cbde Section 17^03 6 (b) is less than 
the total amount claimed b> the colleges, the Chancellor will appi)rtion those funds available in accor- 
dance w ith established j^uidelines These gimielines ma) prov ide that each coljege gets the same pro- 
rata share of funds available On the other Ibiid, more coipplex 'guidelines may be developed based 
upon statewide needs assessments regarding students Final advisement regarding the availabiljty of 
funds will be received b> the o^Heges from the Chancellor's Office, each )ear, immediately fallowing 
^the ^analysis of statewide student census data 

1.1 LOCAL ADMINISTRATION ' ' . \ 

Each collegc,^, district must develop a plan 'for the administration of their progranrfor the handicapped. 
Responsible administrators and sfxxialists should be designated and other resource personnel identified 

Ui) DISTRICT COORDINATOR. (2) One or mon, coordinai^m shall be deu^natt^d b) the 
distnU to Loardniate actiiitits m handuapjied programs, (3) College Specialist, liach participating 
Commumt) College shall designate o)^ of }>if/H certificated Employees arXollege Specialists to plan, 
deielnp, and coordinate: and'uho ma) alsi^ ad?ninister sen ices and prognhns for stjidents,A ColL^ge 
Specialist may be designated as a District -Coordinator, ^ , 

1.1.1 One or more persons sh.|,ll be designated b> each district as the district ciK)rdinator. Note that a 
college specialist ma} be designated as a district coordinator Essentially, the college specialist is that 
special resource person icr'edentialed) on campus who enables services and programs for the handi- 
capped. It is recommended that position descriptions b^^ developed for bK)th the district ciK)rdinathr 
and college specialist positions These.maybe incorpor^ited in the annual comprehensive plan. Note 
that an) person designated .t*, a college specialist shall be a certificated emjbloyee of that college. 

56048 Jb) Depending upon the natun of scriues and prog^an/.s 7ieeded by a Com7>imity College or a 
Comminut) College District, 4hc fidbm nig positions fna) be established, {I) Inltmctional Specialists, 
liach partnipatmg C(/m7nunit) College or Co>n7nu7iil} College District ma) desigfiate one or fnore 
Tnstriutional Specialist u ho sj)all be credoUialed instructors, a7id m the spccifu disabilit) area for 
uhich sen tees are p7oiided (2) Other Supphn Staff. liach Co7n7nia2it) College or Co7n7nunit) Collcg'e 
District ffia) L7npJo) other Support ^taff u hici^ includes, but need not be li7nited to, parapfofessionals 
peer Ltmnselors, stude7it as\istj7it\, mstriatiofld a)id fion instructional aides, interpreters, and othei 
"sped^ally assigned assistants^'. 

Supportiie Staff shall fufhtion nuucorJafde uith existing professto72al standards a)id shall be ufidef 
the superusion of ptnons terttfieatjid, luensdi or tredoitialed m the area for u huh sen ices are proiided, 

1.1.2 Based upon th6 complexities of thapcograms developed by the individual colleges, these regu- 
lations provide for the employment of irktructional specialists and other support staff as needed to 
provide services and programs for the +uqdi capped It is recommefided that pi)Sition descfiptions^.be 
developed for instructional specialists and otWr support staff. Tliese may be incorporated in the annual 
compreheijsive plan 

1.1. ? The first paragraph of Section 56&i8 stVes "each professional faculty of staff member shall 
be required to have a valid community college j^n^lcntial which is appropriate for the services being 
provided." The Chancellor's: Office is respt^nsibl^y^ develop standards for professional personnel 
prov iding services and programs ftS the handicappeoSW'hen those standards are developed they .shall 
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be dissemjiiated to the various colleges Where ix> standaroLexists, requirements will be met.m a^cor- 
ance with applicable regulations, education code, and district policies and procedures. 



36036. COOPERATIVTE AGREEMENTS. Cocfperuttie A^i^rceff/efits are agreements among Com- 
munity Cglleges or districts afiJ other agencies or organizations for sharing equip ?nent, facilities, staff 
^ ^and other resources in order to pronde com^rlhuisitt support s^jtttes and programs for students uith 
-exceptional needs. ^ * /, ' ^ ' • . v . ' 

1.1.4 Services, and programs for the handicapped are often more cost\'than those services and 'pro- 
gram*provided to other students It is for thi> reasoji that dii;^ct excess costt fun4s are made available, 
to, the colleges to help offset these costs It is imperative^that colleges work with other agencies or 
organizations to share resources, to help 'ameliorate the costs in providing such services and progrants. 
^ . ' Maintain examples of agreements, tci be provided, in the appendix. 

' 36008, REGI0NAL7STATE AND FEDERAL COORDlNAjt^. Faadt} and staff from thedtstncts 
uith tompetentits^in sptcific ureas ma) be ru/uested b) ^i^hancellors Office to assist Jh mu7iage?}i^nt 
and accountabilitj tasks, including processing appropriaWdata for reijiared reports. ' * ^ 

,1.1.5 Request for assistance vC'ill normally* be directed to the district coordina*t(|rs and/or college 
specialists However, there may beSufher personnel in the district with.spe$:ific competencies which 
make them more appropriate to respond to those requests. It is reasonable to expect tKat the district - 
coordinator will be^ responsible to se^i-that these requests for assistance 4re responded in a timely man- 
ner and with the assistance of those personnel within the district m^iS||^propriate. Where such 
rjequests cause the college/district to fncur costs, those costs may be reimbUcSed upon appro\al of itt^ . 
Chancellor's^ Office >inder program developmental^ services. " ^ 

36038' ADVOCACY, Adioca^ is^actiiity directed iuuards establishing equal educattorjaropportunity 
' for siudenps With -exceptional needs. , ^ " - ^ 

1.1.6 One of the "most import3^ functions of apy:, professional engaged, in providing services and 
jf^j^ograms for the handicapped is that of advocac7 Webster's Neu. Collegiate Dictionary defines 'to^ 

^jBdvpcate' as " .. one that pleads the cafis^ of another, . , . one that defends or maintains axause or 
pmposai.'* Th^ dictionary adds "topiead in favor of." Providing equal educational opportunf]Cies for 
the handicapped is a cause The primary need for advocacy is to promote an understanding regarding , 
the^needs of the handicapped and to make available the resources necessary to me^t those needs.. 

36036. ADVISORY COmMITTEE. llach college or district tihick provides services or progr^pi] Jor' 
lihich the district recenes dih^tt extess tost fufids ihall establish an advisory commitiee. The adviwry 
committcL shall be tompostd of rtp/tsentatatts of appropriate agencies, consumer grqups, student/uond 
any^ther appropriate organizations or inditidjials as deternuntd^by program needs. ^ 

1.1.7 The establishment of an* advisory committee is not unique to the'^ (colleges. Vocational Educa- , 
>^ tioq, as an example, h^s used advisory committees^extensively. District 'coordinators would do well 

to discuss the concept, establishment, and purpose of^advisory committes with an appropriaj^ Voca- 
tional Education administrator. - • . ' ' 

, , The purpose of the advisory committee is to provide counsel to the district regarding the needs of 
the handicapped. Individual members may ^reve^cu be a valuable resource in conducting needs assess- 
ment, in plani*jpg and develvjtpment of services and programs, and In some cases will have resources _ 
aviiilable to share' with the college cj^ district to meet the needs of students. 

Advisory conimittee members shijuld receive a complete orientation of all applicable regulations 

. regarding those services and programs now -mailable to students. They should have an opportunity 

to meet those personnel working with the handiCijpped at^d to view the facilities and other resources 

available-to those^ students. ' ' 

i ' ' . • ' . ' 

The configuration (size and make-up) should l?e in accordance with the nature of services and 

programs being provided to students. \^e recommend an acti've committee with a size that is manage- 
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able. The committee should represent appropriate agencies, consumer groups, students, and any other 
appropriate organizations or individuals as determined by program needs. If one were going into an 
important new area, then gne or more advisory committee mfembers with expertise in that area is 
desirable. Client (student) participation is most desirable. , 

Advisory committees should be^established annually' in accordance with district policy. The com- 
prehensive plan would help toomplisH thi^ certification. * \; 

56058. PLANNING. The Community College District Master Plan, unprovided for in Section 55402 
of this Part, shall include planning for supportive sen ices and programs j^^students with exceptional 
needs. Space and capital outlay needs for supportive sen ices shallj^ incorporated into ihe^ plah" for capi- 
tal construction provide^ for' in the Education Code, Section 20066, ^ . * 

1.1.8 Based upon the Education Code requirements, e^fh district is required to submit a five year plan 
* annually. The district coordinator should be a participant in the development of the five year plan, to, 
the extent that the coordinator ensures that planning for supportive sfervrces and programs for stu- 
dents with exceptional needs is included, ^'so, the coordinator should ensure that space and capital 
outlay needs for supportive services shall be ifcoqporated into the plan for capital constniction. • ^ 

12 REGULATIONS ^ % 

The following list is intended to provide a summary of the major regulations affeaing postsecondary 
education fof the handicapped. The list is not all inclusive, and professionals working in the field of post- 
secondary /education for the handicapped should be continually awaire of legislation and regulations that 
have an impact upon their activities. 

1.2.1 The Lanterman Bill (AB77), ciiapter 275 of the stamtes of 1976. -^j'^^)- 

This bill was approved by the Governor on June 25th, 1976. It amended education Code Sjections 
, 17305.6^17402, and 17407 It added to Sections 18151, and 2,^02.1 to 25506.2. It repealed" the old 
section 18151. The follow mg quotation from the aa expresses, in part, intent. "The legislature finds 
and declares that Community Colleges provide a valuable educational and training r^soufce for tnany 
individuals with exceptiot^l needs, and that the existing funding structure of state support for these 
persons needs revision . . , .^This act is intended to enhance opportunities within Community Colleges 
for handicapped students, but not to limit such students as to the type of postsecondary institution, if 
any, they attend. It is the further intent of the legislature, that individuajs with exceptional needs be 
glaced in regular education programs when special educational services^ftre no longer requited.". 

f.z.2 The' California Community College Administrative Code Title 5, Chapter I. (Divisions 7, Part 
VI, regulations as adopted by the California Community Colleges Board of Governors on February 
25th, 1977). \ • . . • ' 

V 

These Title 5 regulations are the primary basis upon which this manual has been developed. Col- ' 
' leges must be in compliance with Title 5 regulations. The following compliance check list is provided 
to assist you in this regard. You may also wish to refer to this check list ^en.developing your college ^ 
aShiprehensive plan. - ^ . " * . ^ 

^ Section ^002. Sapport servic^ and programs shall not be provided if or when they are not 
facilitating measurable prtoess. - ^ ^ . * 

, b. Seaion* 56002. A^ activities Wd services available to the regular college community shall be. 
available to studeiTFs'Midtb-^abilities comrpensurate with their specific needs. 

c. Section. 56002. The college, in concert with tjye student, shall det^mine that suport services 
in regular classes are not adequate to meet the particular student's needs. ' • ' 

d. Seaibn 56004. Participation by a student in.any supportive services or programs shall not pre- 
clude {participation in any oth^er servijp or^program which may be offered by the college. 

e. Section 56004. Participation in any aspea of the supportive services and programs shall be 
-voluntary. , ^ ^ . 
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f. Section 56004. Each G)nrimunity G)llege district shall employ reasonable means of informing 
' the general college population as to the availability of supportive services and programs. 

g. Section 56004. The student shall not continue participation ir^ services or programs beyond the 
time when such services and programs are required to meet the educational needs of th^ in- 

" dividual. . , • 

h. Seaion 56006. No prografn or coiirse shall be denied a student without due consideration of the 
student's potential and abilities and the additional assistance provided by adaptive or sensory 
aides or other s^ipportive services or pi-ograms. • ^ 

i. Seaion 56010. Direa excess c(ist funds for special classes or programs shall be approved only 
after regular average daily attendance (ADA) generated in these special classes" has been com- 
pletely utilized. , • ^ ' ^ 

). Section 56010. A professionally verified physical, communication or learning disability shall 
mean a handicapping condition as documented by a certified or licensed physician, psychotegist, 
-audiplogist, speech pathologist or other appropriate professional. The documentation must 
identify the disability, describe the degree and progressiohal faaor, and describe the limiting 
e^feas of the disability. The records must be available to the appropriate community college 
upoh request but .need not maintained at such college. 

k. Seaion 56048. ' , * / ^ ' 

1) Assessment of the student's educational competency and needs shall be made by the specialist 
. , which is appropriate for the services being provided. * ^ 

2) The following positions shall be established. District Coordinator; College Specialist. 

3) If Instructional Specialist(s) are employed they shall be credentialed i*nstruaors. 

4) If support staff are employed they shall fc>e under the supervision of pecsons certificated. 

1. Seaion 56064. Each college shall develop a plan for relevant and effeaive inservice training. 

m.Seai6n 56056- Each college or district shall establish ari advis^py committee. 

n. Seaion 560§8. The Commuxiity College District Master Plan shall include planning for sup- - 
' portive services and programs for handicapped students. ^ ^ * 

o. Seaion 56060. • / - * 

1) Assessment of the student's educational competency and needs sHall/be made by the special 
instructor (s)." ^ * ' , ^ ' 

2) If requested by the student, all prescriptive, individualized plans shall be reviexi^ed and * 
> ^ amended as needed each semester or quarter. / 

3) Each individuaPeducational plan should specifically include: 

' • a) Assessment tools. ' / v-. ' ^ ' 

b) Description of the courses, programs or activitfes in* which the studi^t will be engaged. * 

c) Recommendations for instructional materials and equipment. 

d) Description of monitoring devices or procedures which assess competency. , 

e) Evidence of measurable improvement at the conclusion of each semester. 

p. Seaion 56062. Each college shall submit to the Chancellor's Office, on forms' to be provided, 

roUment data, projected expenditures, income for supportive services and programs (CCC-SS-1, 
^ May and Oaober). ' * ' - - ' / ■ 

{ion 56064. A college comprehensive plan shall be submitted on Or befor^ May 1st of each 
year. 

Section 5( 

1) Each college shall submit an evaluation of its total program for tjie fiscal year to the Chan- 
cellor's 'Office and to the Director of Rehabilitation.-^ ' . ✓ ' 

2) Each Community College district utilizing direct excess cost funds shall participate in a state- 
wide evaluation. ^ 

N ■ ' ■ ■ ' 
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s. Seaion 56084. Districts must certify that reasonable efforts have been made tp secure federal or 
local funds. 

1.2.3 The rehabilitation Act of 1973, PL93-112, Section 504. No otherwise qualified handicapped 
individual in the United States, as defined in Section 7 (6), shall, solely by re^on of his handicap, be 
excluded from the participation in, be denied the benefits of, or be subjected to discrimin^ion under 
arty program or activity receiving Federal financial assistance. 

L2.4 Ass^bly Ojncurrent Resolution #201. This ACR was filed with the Secretary of State, Sep- 
tember 13th, 1976. It states, in part. "Resolved by the Assembly gf the'State of Qlifornia, the Senate 
thereof concurring, that — the Board of Governors of the California Community Colleges are hereby 
requested to prepare a plan that will provide for addressing and overcoming, by 1980, the under- 
reprdsentation of 'handicapped students in the makeup of the student bodies — and to submit such 
plan to the California Postsecopdary Education Committee on or before July 1st, 1977.*- 

1.15 ^The.Fair Employment Practice Act Chapter 121, Part 4.5, Division 2, Labor Code. Section 1411 
states, "It is hereby declared as the public policy of this state that it is necessary to protect and safe- 
guard the right and opportunity of all persons to seek, obtain, and hold emplqyment without dis- 
crimination or abridgement on account of race, religious creed, color, national origin, ancestry, physi- 
cal handicap, medical condition, or sex." ' , ' 

1.2.6 Architectual Barriers A ne^^ part E was added to Title VII of the. Higher Educat-ion Amend- 
' ments of 1976. 'Part E authorizes^'grants and loans to institutions of higher education to:' 
(1) Economize on use of energy, * ' • . 

{2) Bring facilities into conformance with the Architectural Blafffers Art of 1968 (making facili- 
ties accessible to the handieapped), , ^ 
(3) ^ring facilities into conformance ^^ith health, safety, and environmental, protection require- 
irients mandated b> Federal, State and Igcal law. H£W (Health, Education and Welfare) Sec- 
. ^ retary Joseph Califano signed the 504 regulations which mandate the .removal of Architec-, 
* rural barriers on all college and university campuses receiving federal funds. The directive 
states that the removal of these barriers is to be accomplished within three years. 




CTION II 

2.0 STUDENT RIGHTS 
The Title 5 regulations, Section 504 of the Rehabilitation Act of 1973, and other applicable regulations 
affqrd to handicapped students certain yights. There is a need* to be aware of these rights, and there is a 
need to facilitate these rights being yealized by the student. * y . 

%004. PARTICIPATION. Partictpduon by a student tn any suppofthe services or progrurm shall not 
preclude purtictpation in any other service or program which rnl^ be offered by the college. 

Participation in any aspect of the supportne sen ices and programs shall be volmitury. Each Qpin- 
tnuntty College'Jistrict shMl employ reaso?iable mtans of informing the ge?ieral college population as to 
the availability of supportive services a?id proj^ra??is. 

The student shall nol^ccmtinue participation in services or prograrns beyond the time uhen ^uch 
services and programs are required to meet the educational needs of the indiviiual ' ^ 

2.0, Ir It is impoi;unt to ensure that a student's participafion in special services and programs does^noi 
preclude his participation in all regular services and programs made available xo the general college 
communit)'. If a specialist is helping a student to find employment, ,tl;jis does not lessen the respohs- 
ibilit)' of the placement office to do the same. If a student is receiving advisement by a specialist, this 

. does not mean that student cannot also aV^il himself or hersdf of the services^o^ a college counselor It 
is the spirit and the intent of these regulations that all students participate in regular services and 
programs insofar as possible It is only where the individual need is not being met, that special ser- 
vices and programs should be provided This is important not only from a cost standpoint, but also 

^ from a developmental standpoint^. 

2.0.2 It is important to note that a student's participation in special services and programs is, at all 
times, voluntary A student may not be "required" to participate in special supportive services and 
programs, and he or she must be made aware of this right. Later jn this manual there is a need to 
document the student's voluntary participation in special supportive services and program^. 

2.0.3 You must facilitate an awareness of supportive ser\|ices. programs among the generaLcollege 
community Just having them available* is*of little use unless, this awareness is created. A few suggeste4 
means of facilitating this awareness are as follows: >^ * 

a. . Newsletters. The college specialist may send, periodically, newsletters to college staff and to tar- 
get populations. . . ^ ^ 

^ b. The campus newspaper is a good vehicle for informing the population of ongoing programs, 
and especially lends itself to announcing new supportive services and programst^ 

c. Brochures may be developed describing the full range of supportive services and p^^ograrns 
available to students. These brochures may He distributed widely to interested individuals, agen- 
cies, client organizations, and to the general student population. i ' 

d. College specialists and other personnel might want to attend division staff meetings as a 
means oi informing tl^e faculty regarding supportive servites and programs., 

e. Similarly, the counseling staff should be, at all tinnes, aware of the Supportive services and 
programs available for students \ / 

* \ / * 

f. Press releases hiay be sent out to community newspapers. The use^of press releases should be 

coordinated with the appropriate district administrator, l^dny districts have public irjforma-^ 
tion officers who would be of assistance in this regards / 

g. The advisory committee should b^^pt abreast of all supportive services and programs. They 
could be given materials that will assist in the dissemination or information regarding sjjrvices 
and programs. - . ^ ' ' / ' 1> 'A 
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h. Inservice training of faculty ,and classified sfaff as well as administrators is an excellent means of 

making the college community aware 6f -these services and programs. 
, * ^« 

i. Many colleges begin each year with an orientation session for all certificated personnel, at tirnes 
classified personnel.are also included. The district coordinator and/or college specialist might 
check with the appropriate college administrator to have made available to them a few minutes 

* tb describe the supponive services and programs for the handicapped at this orientation session. 

). 'An important aspect of program ccK)rdination is articulation. The need for articulation is both 
external (off campus) and internal (on campus). Internally, we communicate with all segment^ of 
the college to make them aware of our serv ices and programs. We involve them in our planning. 
We coordinate our efforts with them, and provide both^resource and support to them in the 
deliver)' ^of supportive services andf prograrns. Externally, the same need exists for us to work 
with community organi^tions, agencies (both public 'and private), client organisations, and 
other individuals and agencies who need to have an awareness of our services and programs for 
the handicapped. 

2.0.4 Section 56004 specifically states that students shall not continue participation in services and 
/programs beyond the time wKen such services and programs are required to meet the educational 
needs of the individual. This is in keeping with Assembly Bill 77 (Chapter 275 of 1976) which states 
It IS the further intent of the legislature that individuals with exceptional needs shall be placed in 
regular education programs available to the handicapped It is only those students who cannot benefit 
from the regular classes, activities and services due to the physical, communication or learning dis- 
ability, that sljall be provided special,^upportive services and programs." The spirit of the legislation 
is that students will be integrated into the regular classes and programs of the college wheri those 
regular services and programs are sufficient to meet the educational needs of the (Individual. 

36006. STUDENT RIGHTS. Studt^nt^ atdtd undtr this chapter ate guaranteed freedom of choice, equal 
access to all acttttttes and courses offered by the colleges, the right to privacy, the right to revteii per- 
sonal tnfonnattun and records, and all other rights available to the general college population. 

No program or tours t shall be denied a student without due consideration of the sttfdents potential 
and abilities -and the additional c^ms deration of the adaptive or sensory aides or other stipportive ser- 
\'ices or prograrfis. 

2.0.5 There are many "rights" expressed in the above two paragraphs. 

a. Students are guaranteed freedom of choice. In order to have freedom of choice one rnust know 
- the alternatives available. Therefore, we have an obligation to provide each student with advise- 
.ment regarding the alternatives available, and the student is free to choose that alternative 
which best meets an'individyal need. This is also another way of expressing the fact that these 
students participation is voluntary. 
^ b. The student is guaranteed equal access to all activities and courses offered by the colleges This 
simply means that anything that is available to any other student shall j^be accessible to the 
handicapped. Accessibility covers a broad spectrum. Some things may, be accessible but not 
• "equally" so. Therefore, we eliminate architectural barriers. We develop positive attitudes 
among college personnel. We provide supportive services when necessary to make activities and 
courses accessibb^ 

c. Students are guarari(;^ed the right to privac/, and this right is guaranteed all students in the Cali- 
fornia Community cplleges. Coordinators and specialists should be dwafe of students rights, 
they can obtam this information from appropriate district/college administrators- Since much 

. of the information that- rnay be maintained on a handij^apped student is very personal and could 
be sensitive, extraordinary care must be exercised regarding his/h^r rights to privacy 

d. The student Is guaranteed the right to review personal information and records. Coordinators, 
specialists, instructional specialists and other personnel who maintain personal information, 

^ " records and files on handicappexl students; must make this information and these files available 
CO the handicapped student updp his/her request. 




e. The fiVst paragraph of Section 56006 states that V^dents. are guaranteed all oth^r rights avail-, 
able to the general college population. This agaifa, is in keeping with the intent and spirit <j)f 
legislation which states the righf of the student to equal access to alPcollege services and pr<f)- 
grams. ' \ . : ^ , ' ' . • ^ " 

f. No program or course should be deniecTa student without due consideration . / . . Students are 
guaranteed the right of participatton. Therefore, the student tannot be told he may not partici- 
pate until all possible means of enablirig that participation have been considered. W^nust pro- 
vide for equal accessibility. We must reqognize that the student has the same right to attempt*' 
any course that any other student has, and that in fact, all students have the right to fail. 

' c ^ ; - f^^ 

2.1 STUDENT ELIGIBIUTY ^ . ' 

The handicapped student has the same rights as all students" to participate in classes, activ ities and other 
college programs. However, the right to participate in the supportive services and programs provided 
for handicapped students, under this chapter, is dependent upon certain eligibility criteria being met. 

560i6. HANDICAPPED STUDENTS. Hundkupped students are perso?is with exQt^ptionul needs 
enrollek at a Cornmimtt) College uho, because of a professional verified physical, comrnufiicatiofi or 
learning dtsabtltty, cannot benefit from the re^dar educatu)72 classes, activities a?id sen ices provided b) 
the Com/nunit} Collect tiithout specific additional support services and programs. Hotvever, tn this 
^ chapter the ter?n "students ' is used., sutb reftrence shall be dee??ied to ?nean ha?i(iicapped students. 

2.1.1 Our ipajor purpose is to integrate these students into the mainstream of college activity. Stu- 
dents should participate in the regular classes, aaivities and services unless they cannot succeed with- 
out specific additional support services and progt^ms. If they participate irr special support services 
^ and programs for the handicapped, they^^rnlstmeet certain eligibility requirements to enable the col- 
lege to cl^llPf direa excess cost under these regulations. 

56018. SEVERELY DISABLED STUDENT A seiereiy disabled student is a handicapped student 
who, because of e.xt ensue or multiple disability, ca?inot achieie full acader^iic, vocatioyial. or social 
phlential uithout the use of substantially higher— cost special classes, programs, or supportiie sen ices. 

*^ 2A.2 Up, to $785.00 pet stjident^rved is allowable for reimbursement to a district for direct excess 
cost for\lvhandicapped.student. Amounts up to Sl,57O.O0 may be claimed for the severly disabled 
student. However, to clairn the higher amount requires the recommendation of the Director of the 
State of California DepartiVient of Rehabilitation (See Section 56082 Paragraph c)> It is recommended 
thatt before planning to use the amounts available for severely disabled students„you first consult with 
a speciah'st ^t the Chancellor's Office. ♦ 

56019. PROFESSIONALLY VERIFIED DISABILITY. A professionally verified physical, communt- 
cation or learning disability ?ntam a handicapping co^idition as docume/ited by a certified or licc7ised 
physician, psychologist, audwlogist. speech pathologist or other appropriate professional. The docum 
entation must identify tht disability, describe the degree a?2d progress ional factor, and describe, the limit 
ing affects of the disability. Jht ruords ?nust be aiailable to the appropriate Coimnunity College upon 
request 'but need not bi maintained at such college. * i ' . 

2.1.3 Students served under these regulations must have a professionally verified disability to enable 
the college to claim direct excess cost funds ror the supportive services and prQgrams provided that 
student. The professional verification (certification) must include: * j 

a. Identification of disability. TKe disability must be identified as a physical, commii|nication or 
learning disability as defined . , - ^ 

b. It must describe the degree and progressional faaor. To what extent does a physical, communi- 
cation or learning di^amlit) exist. How limiting is the disability and is it worsenlngj, ihipxoving 
or stabilized? ' / ' ' ^ 

We n^ed to .know the exfent^to which the disability is limiting to enable us to properly prtJscrjbe 



supportive services and programs ^^ hich y^ ill enhance the student's probability of educational achieve- 
ment. I • ^ ' 

2.1.4 There must exist a certification of the disability for a college to claim direct excess, cost for 
students served under this ch apter. That certification must be available to the college but need not 
be maintained by the college. The certification must include that information as described in Section 
5601?. Generally, the professionals serving the student ^ill want this informatibn available to enable 



them to properly prescribe a 



recommended course of action. However, it is not required as long as 




that certification is^yailable to the college upon request. The following factors should be considered 
regarding certification of disability. 

a. There ma^ be appropriate personnel on campus, properly certified and/or licensed as physi- 
cians, physchologists, audiologist, speech pathologists or other appropriate personnel to 
'develop the certification, if not, and considering; the high costs of these professional services, 
other alternatives are available. 

b There are many instances where the information has already been fully developed and is avail- 
able. Where a student comes from the secondary school system, check with that former secon- 
dary school to see if information on the disability is in the school's file and may be made avail- 
able. Similarly, students who are agency clients, such as the Department of Rehabilitation or the 
Region^jfl Center for the Developmentally Disabled, may also have information regarding that 
stability on file that is available. We must recognize that many students have already been 
'/^agnosed to death", and that continuing to repeat the process of certification is not only costly 
but also could be demoralizing to the individual. Check to see if the information is already there 
and available. Of course, information received may not be sufficient, and additional information 
will be required. 

There do exist agencies within the community who may provide the information necessary to 
'^l^'^'Tertify a professionally verified disability A student may already be a client of Such an agency 
- -a^nd^ that information may be requested^ ILthe^tudent is not a client of the appropriate agency, 
^fefqr ^e student to that agenL7 to achieve cfient statu^. The agency more than likely xvill do the 
^ necessary diagnostic work in order Co confirm client status. This would then provide the infor- 
. mation neededior certification. This would include su^h agencies asi|:he Department of Reha- 
\ ^ bilitation and Regional Center It migl^also include^e public health clinics and mentaj health 

agencies Consider also the individual's private physician. The physician might be able to pro- 
vide alj the information needed. We must remember to work with these ageiicies in order to 
conserve resources and to prorhote the cooperation needed among all persons serving the 
handicapped. 

d. Where it is apparent that professional verification pf a disability is available, college specialists 
may, have the student sign a release, authorizing the individual or agency to release information 
that is psychological, psychiatric, medical or educational in nature. If there is no fieed to have 
that information on file, at least have on file a signed release br other means of assuring that the 
' information will be made available upon.request. Remember, a professionally verified disability 

■ ^ is necessary to enable a claim for direct excess cost on a student being swerved. This information 

need not be maintained at the coUegd, but rnust.b^ available to tj\e college , upon request. 

2-1*5 There a^e three handicapping conditions covered by the relations. They aje physical dis- 
ability, communication disability, and learning disability. A student is'^eligible for special ^pportive 
services and programs, and the cbllege is eligible for direct excess cost reimbursement, if the disabling 
coqdttfon ^alls within one of these three disability areas, as defined. ' 



%026. PHYSICAL DISABILITY. Physical disability means a disability attributed'^to itsion, T/iobilit}, 
orthopedic or other health impairme^Jts. $ 

ia) VISUAL LIMITATION means blindness ot partiully sighted to the' degree that it: 
(I) Impedes^ the leanmg procerss an^ 
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(2) Nece^t^es prqcure77ient of supporthe sen tees or programs as enumerated in Sections 
' 560^0 and' 5h032^ of this chapter. -"^ ' 

. })?} MOBIUTy^AND ORTHOPEDIC UMITATION means a serious limitation in locomo^t(fn or 
niotor^ fun^Uspns^ uhich indicate a need for one or more of the services or programs as described 
in /eaiott^.xk)3Q^and 56032 df this c/japter. 

(c) OTHUp. HFjaVTH UMITATION ??ieans a serious dysfunction of a body part or process uhtch 
« necessitates the use of one or mure of the supportive vertices or programs described in Section 
' / ji^O and 56032 of this chapter. * . 

^6022: 'COMMUNICATION DISABILITY, Communication disability fueayis a litnitation'^n the 
^processes of speech, lafiguage or hearing. ^ 

Ja) HEARING LIMITATlON^ieans a loss of hearing f miction u^hich: '^^ 
% i!) Impedes the learning process or acquisition of speech and language and; 

(2) Which necessitates procurement of supporttte ^services or progratns as enutnerated in^'Sec- 
tio7is 56030 and 560^2< of this chapter. 

ib) Speech and language limitatwn refers to utte or more speech language disorders o} hearing, totce\ 
arttculaiton. rhythm, ^anJ/ur tht receptive and expressive processes of language to the degree 
% that it: 

(}} Interferes with communication,^ education, and social i^iteractio7is; and 
(2) Necessitates pracuretnent of supfhjrttte services or pf-ograms as enumerated' tn Secttons\ 
56030 and 56032 of this chapter. 

56024, LEARNING DISABILITY, Learyiing disability refers tq studefits with exceptional^ learning 
needs tiho halt neurological' bioche7ni(.al or detelopmeyital limitations. These limUaticfns result from 
-atypical perception, cognition or response to entirofimefital stimtdi, i^anifested by inadequate ability 
to manipulate educational symbols m an expected manner. Typical limitations include madeq^ihite ability 
to listen, speak, read, urite, s})lH, concentrate, remember, or do coinpiUation, These students^ demon- 
strate a significant discrepancyiwltieen their achiete??ie7it and potential let els because of one or 7ndre 
of the fol/od'ing: ' < ^v,^^^ \ \ 

{a} Netirological limitation refers Jo- t^tyxceptional learning needs of^a student with aterJge ^ca- 
demic J?cten(ial. Their learning needs, are a result of genetic aberrations, disease;^ birth cmnpli- 
catio7is, t "aumatic brain imult, orpoor^mtrttifhn. These conditions may range from mild to set ere 
and are associated with deviatiop of iha^ fttnction of the Central nervous system, 

ib) Biochemical limitation refers to the exceptional learning needs of student aterage academic 
potential. Their learning needs are a result of excesses or depletions of hor?nonal, netirochemical 
or metab 'jlic subst apices associated uith difninished ?notoric\ perceptual or cognitive capabilities. 

(c) Deve/opn, ental limitations refers to: * ^ \ 

(!) Exceptional learnmg needs of a student ujth aterage academic poteyitial. Their learning 
needs are^a res ultj of delayed educatiofial development, incurred through mat'uratio7ial delay 
and/or jitiy combination^ of li??iitatio72s described in sub sections ia) and (b) above, 
(2) Exceptional learning needs of a student who has limited learning potential, uith substantial 
and or severe ftmctional li?nitations afid whose limitations can be expected to continue 
indefinit^Jy^^ ^ ' . ' ^ ^ - 

2,1,6 Remember '^jt^i^portive services and programs for tbe handicapped, in order to be eligible 
for direct e»ceSs tost reimbursement, will be provided only for those students who cannot succeed 
in regular epuuation classes, activities and services without such supportive services and programs. 
Also, that all smdents to be so eligible must have a professionally verified*disabili(y. Th^s professional • 
verification, including those factors itemized in 56019, gives' the certification needed to claim direct 
excess cost. funds. Direct excess cost funds may not be claimed for students who do not meet the 
eligibility requirepients as defined in Sections 56016, 56018, 56019, 56020, 56022, 560?4, and 56044. 




36044. HANDICAPPED STUDENT ENROLLED. 4 hundtcuppeliMudent enrolled is a j?a;uttcappt'd 
student who is enrolled in three or more Co7ituct hours per ueek or three or mote Ufiits of approted 
coordinated instruction systems (QS) classes or programs. * 



2.2 SUPPORTIVE SERVICES , ^ ^ 
f ' ^ 

^OjO. SUPPORTIVE SERVICES. Sftpportne services are jhose sendees available to the students 
uith physical, communication or leartiin^ limitations uhich are addition to tht regultjr services pro- 
vided to all students. Such sen ices enable the students ^o parkcipate ifi the regular act^ivtties, programs 
and classes offered b) the college. They may include, but need^ot be limited to, specific purpose coun- 
seling; special registration assistance; college orient at io7i', spe^ftc assessmefit for acadefuic, career or 
tocat tonal planning and placement, special facilities; sp^fic education mat)^' rials, mobility, housiftg or 
transportation assistance, developing and ?naintaini72g attendant, reader and iyiterpretor rosteirs, on- 
campus aides, etjuipment lorn atid, repair, and other s^riices appropriate to the stilde7ifs particular 
needs as described in Sections %020 through' %024 of thfs chapter: »^ » ' ^ , 

Supportive servicesi are described j^s those ^e^^^ices that are in addition to the regular services 
bd all students The purpose of supportive services is to enable the student to participate in 
liar activities, progrfrns and classes offered .[3ty the^ollege. 

2.2.2 Essentially, the deliver) of ^Mpportive strvicei^ is dependent upon our ability to determine the 
individualized needs of e<ich student. iWany students will Jiave no need for supportive services and 
are able ^afld prefer) to participate in the regular college classes and programs with no special assis- 
tance. However, where the needs exis^ts, we must identify the support services needed by individual 
students to perrai^t their integration into the regular mainstream of college activity. There are many 
ways to make such a deternnffrution. Th^ follo'^Vihg is but a limited list of sorne of'the primary means 
available. \^ • ^ • ^ 

*a. Requests for seriius. One mear?s if' to make known .to the college community that supportive 
services are available. A procedure may be establi^h£|| whereby students in need yf supportive 
services may contact the proper person to have those services delivered. There i^ a need, when 
' services are requested, to verify that they are jn fact required by the student. 

b. UiteriieiL. Interview students to make a determination regarding thfneed for sifpportive serv- 
ices. If there is a large and relatively unknown student population this^may no|i^ a practical 
approach. A combination of other techniqijes available rtiay be used. * ' ¥ 

. c Central suriey. Many colleges use a survey /prm listing the supportive services (that are avail- 
able ctv'their students The survey forms may be rfiade available to.^tudents who vjjant to request 
such services, ' , . 

d. Referral. Students will often be referred by comiYiunity agencies. These agencies can provide 
very valuable.infonrration as to the nature of suppor^vie services required for the student to suc- 
cessfully compete in the colfege program Also, if a proper job has been done in ctx)rdinatine the 

' program with the college staff, members of that staff will often refer students in need (^f specific 
supportive services. ^ . > . , 

e. The information received for certification purposeMprofessional disability verification) sho^ild 
provide information regarding the naturej^f ifupportive services re<jiiire4 for that student. 

f. Trial a?id error. Since our primary purpose is integration into the mainstream of college activity, 
there may be occasions where the best (hihg to (Jo is have the student try. Where a student can-* 
not make it on his or her own, this experience should provide information regardiiljfVhe specific 
supportive services needed' to succeei^ « > \ ^ 

.Qbseriation. We often Ij^n a great deal about people and their abilities to manage just l)y 
' , i^^observing rhem in their daily activities. Be sensitive to the needs of^the individuatl, and the 
• ^observational technique will help rnake required Siipportive services known. ^ 



2.2.3 We" have a need to forecast and plan to rfteet the needs of oUt students. Based upon ourj>ast 
experiences, observatipns and the advise of cogni;:aQt personnel, we should be able to make a reason- 
ably good forecast regarding tHe kinds of supportive services that^ill be required^ Essentially there 
a^^e rwo types of forecasting techniquei available (6 us. ^ 

; a. Historical Forecasting. This is where we deternnine fijtifre needs based upon past experiences. If 
2Q stjidents required special registration assistance the past school year and a 10% growth in- 
. " student popiffation is expected, we can fore<fast historically that 22 students may need pre(- 
registration assistance this coming schooj year. c ** \ 

b. barometrical ^recasting. S^k use barometrical foj^^costing when weTiave no past experiSlce 
" upon wljich we can forecast. This type of forecastirig odiously is mure difficult, as it requires Os 
to make an educated gu^s^ regarding future neei with no*past experience upoa which to base 
that guess. One way of defiling with this is t6 discuss the possibility of these needs with people 
who are. aware of, the needs of the handicapped. Anotljer way is to collect empirical data from 
other community colleges and to forecast needs based up^rn their past experiences. In baro- 
metrical ft^recasting we get a feel for the current situation and ma^e a guesstimate regarding the 

future. * ^ ' \ ' 

' ^ ^. \ 

Onc^ we have comjrletedjour forecast regardingiuture needs for supportive services, we must 
plan f(Tr the delivery those $ervices. Delivery centers must be established and the activities of 
those delivery centers coordinated w ith your program. Delivery centers m^y t>e on-campus but 
^ may also be off -campus. When a student is ref^red to a d.elivery center, w^hOuld initiate a fol- 
low-up program to determine whether or not those services have been delivered to thestudent, 
and whether or ridt the student's needs for supportive s^vices ha^e been niet. 

2.2'.^Our major purpose is to enable" the'' students participation in regular college activities. Pro- 
viding supportive ^ervkes'will generally entail 'making resources available and coordinating the use 
of those' resources. We must not only plan to1i*ive those resources available when needed, hut 
we must also implenient a delivery sys^^ and make sure that del ivery^ system is maintained and 
meeting student needs,; ' " • ^ 

2.2.5 W^ must always remembepthat participation isjCluntary. If we prescrih^ certain supportive 
s^rvic<f?-and programs for the student, the student must agree to so participate. The student has 
the right to participate without our assistance, and this should be one of our objectives for all stu- 
dents. The professional wno is lOOCT effective and successful in providing supportive services for 
the handicapped student may be the person who will have worked himself or herself out of a job. 

56002. SUPPORTIVE SERVICES AND PROGRAMS. Sup^'Sertices and progra?ns for students 
uiH focus on wtegrating thcw into the fegular college programs or placement economic or social 
areas in the cbmmuntty. Such ^triicex of pro grarns -shall not provided if or uhen they are not facili- 
tating, measurable progress. These seriices and programs may^nclude, b^t need not be limited lo: assess- 
ment of basic skills and potential prtscripttie planning and instruction, si^port personnel and equip-, 
ment, specific purpose counseling on ^roup or individjutr basis, uork preparatiot} or -training and job 
placement, hi addition to support serine's and programs to meet the Exceptional needs' of students, all 
actitities and services aiailable to the tegular college community shall be available to students with dis- 
abilities commefis urate tilth their specific n^ds. Before a student is assigned to special classes or pro- 
.grams, a cpllege, in concert ti iih the stii^t^ shdll determine that support services and regular classes 
are not adequate to yyidet/^ti^ partiCfifar student's needs-i^ . ^ ^ 

2.2.6 Section 56002' states "such services or programs shall not be provided if or when tJiey are not 
facilitating measurable progress." W^ mu'st have a means of objectively evaluating each student's' 
^ participation in order to.demonstrate the extent to which progresses occurring. The term "measur- 
able progress" at first glance seems rather difficult wfth which to cope. However, it is not as complex 
as it appears. If the student is prc5gressing to the extent that that progress can be measuredrthen the 
inten't of this chapter has beenrlnet. Essentially, the reas'on that we need to demonstrate measurable 
progress is that we are in the business of education. We^must be able to demonstrate, objectively, that , 



learning is uccuring. Where a student dues nut.dtmunstr*itt riieasurable progress from une evaluation 
^period to another, thaf stu*ient's participation in the special supportive services and programs for the 
handicapped must -be reassessed < , * » • , 

2.2.7 Perhaps one of the more important statements in Section 56002 is that \\hich sais "all activities 
"Und services available to the regular college cummunit) shall be available to studeots with disabilities 
commensurate with* their specific"* needs " This literally means thtttany activity and.service available 
io the general student population must also be available to the handicapped student population. S^c- 
(thdl), if that \Vhich is provided to the regular student population is not sufficient to meet the needs 
of the handicapped student, then those services and activities shall be reasonably expanded upon so 
that those needs shall be met. Obviously, the concept'of "reasonability" entei^ into this and remenjber 
that ope of the major purposes of these regulation^ is to provide colleges with reimbursemenj for 
their direct excess costs incurred for providing supportive services and.programs for the handicapped. 
We literally have in effect an affirmative action program for the handicapped where we may be re- 
quired to go above and beyond our^selves in those activities and services made available to the regular 
" college community. ' . 



2.2.8 Ffnally. we are reminded again that our first objective is to integrate the student into the regular 
college activities and programs Before a student is assigned to special classes or programs it shall 
first be determined that support services in regular clnsses are not adequate to meet the particular 
student's needs ' ' ' 

2.3 INSTRLIGTIONAL SERVICES 

Program emphasis is to integrate students into the^regi^l'ar cl**ss offering. One of the primary duties of a 
college specialist is to enable students to so partidpate This is, essentially, the purpose of supportive 
services. .There will be students not yet ready fof such mtegration, and whose except icjnalittes^ require 
the establishment of special classes' to meet their education needs. Like supportive services and pro- 
grams, the special class should focus on preparij^ig the student for integration into .the regular college 
program or pfacrment in ecoriomic-or social areas of the comqiunity. ^ 

Sectionr50002 uf the regulations state ".Before a student is assigned .to special classes or programs, 
the ctjllege, in concert with the student, shall determine that support services in i^egular classes are not 
adequate to meet 'the particular student's needs ' ' 

' / 

36032. SPECIAL. CLASSES OR PROGRAMS. Sptual Clu\st\^or Pro)\rums means prcstribed \pvual 
tnstrudton for students utth spttifu tducuttonal nttds. Such classes and 

(u) for severely disabled students who cannot tmttally attend regular classes. , 

tfji'To proudt prtparat^Jfj or supporttie instruction Jq enable students to part tup at c tn activities 
proiided for the general college population. 

2.3. 1 The careful /^Mdeiy^w ill note that this section states special classes and programs are for students 
vvith specific educatiorfal needs and may alsp be designed for those students described in paragraphs 
*(a) and (b) 

/ , 

' Our business is education, and t^e regulations allow us to be responsive to th^ needs of individuals 
with exceptional needs. The regulations promc^^ integration but permit exceptions ba^^ upon 
individual need Wc; cannot^onclude that all communicatively disabled or all developmentally dis- 
abled are best served in s^'tial classes and programs. We must conclude what the needs of the indi- 
vidual-are and prescribe /the best (educational) course of action 

■■- • ^ ■ 1 ■ / 

56034. PRESCRlPTll'E PLANNING AND INSTRUCTION, Prestriptne Planhing and instruet/on 
IS an mdiiidual educational plan dtieloptd uith tljc student iihith details those special classes and pro- 
gram) re</utsted b) the studuit! and uhuh is designed to meet the specific needs of the student. The 
deliiery of supportiie so vices alone does not recjuire developing a prescriptive plan. 
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2.8. 



23.2 Beforj? a student is assigned 'into' a. special class or program, we: 

a. Develop an individual plan . ^ 

b. *With the student " ' , ^ * ^ 
c! Which details those^ecial classes and programs 

' d. And design it tO meet the specific ^eeds of the student. . 

" This is prescrip'^ive planning and instruction. It is not required for supportive services alone. Pre- 
scriptive, planning is individualized educational planning (I.E.D.). The regulations clearly mandate 
the manner in which each IfJE). will be developed. ] ^ • - ^ 

56060. PROGRAM PLACEMENT AND INDIVIDUAUZED EDUCATIONAL PLANNING. ' 

(a) Assessment of the student j educational competency and nc^ds shall be made by the approprjjtUily 
certified, licensed or crederittaled speaal instructor(s} in conjuncetion with the student, other 
appropriate college staff, and professional persons from the community or other^ageneies that 

♦ are working with the student. ^ ^. ^ " 

If recfuested by the student^ all prescriptii e, indit idualized plans shall b^revieueci and amended 
as needed each semester or i/uarter by designated specialists, certified, licensed or crede^Jtialed in 
the areas of physical, com?nu?2ication and learning disability, atid after consultation with all 
appropriate professional persons ivprkrng iiith the student. . { 

ib) Jiach individual educational plan should specifically incline: ■ ^ 

(1) The, academic a?rd career asses srnent tools, if any, utilized identify the compHency level 
of- the ^student upon enrollment. - ' ' . * ' 

{2} A clear description of the courses, programs or activities (he student will now e?2gage in to 
improve^ academic or career cornpetency.^ ^ 

Functional retomrnordations for the use^of appropriate instructional materials and ec/uip 
me72(. 

(4) A clear description of monitoring dei^ces or procedures which assess improvement\of com- 
petency based on the education prograrn^ design being implemented.^ 

. (5) Kvidenct of measurable iynproiernent at the conclusion of each semester in which the ftu- 
' ' . dent is enrolled. " . ^ 4k * 

(c} Academic and career assessment is not a prerec/uisite to the delivery of supportive services such 
as parking, equiprHent loan', transportation or mobility assistance. 

2.3.3 To develop an I.E.D. requires at least an adequate knowledge of student competency. This pro- 
vides the basis for all subsequent planning. An assessment of student competency may include one 
or more of the following. 

a. A review of past educational experiences. 

b. 'A review of the professional disability verification^ • 

c. Academic assessment tools. 

1) Standardized tests . - ^ 

2) Non-standardized tests j , 

3) Other . ' ^ ' 

d Qareen assessment tcxils . . '* • 

e. Observation. ' > 

f. Consultation with other professionals (case conference) who are knowledgeable of the student. 

g. Interviewing parents and/or former teachers. * ^ 

h. Qjnsltkation with th^ student " --^ 




2.3«5 The TE.D^will include a recommendation on materials and equipment that the student will 
need* based upon the Students funaional requirements. Students ma> need paper and^nul, but due 
to an exceptionality, some students may need, to meet course/program (jfcjeai\es, a tape recorder, or 
portable brailler, or walker or other out of the ordfhary materials and equipment. 

2.3.6 Seaion 56^^94 of the regulations state, the student shall not cont«iys4^rticipation in serv- 
ices or programs l3eyond the time when such services and prograrps are requircn ti) meet the educa- 
tional needs of the individual." Addition4lly, Section 56060 (f) (5) requires "evioroce of measurable 
improvement . . . Paragraph (4) state that the I.E.D. will describe how this assessment of Compe- 
tency will be accomplished. ^ 

The same .means by which we established competency initially are available to us to interim (in- 
process) assessment as well as terminal (at conclusion) assessments. 

Remember that a student's participation is vuluntary.^^When working with an LE.D., remember 
afsu to review regulations Seaion 56006 (student rights) and 56002 (supportive service and pro- 
grams). * ' 

5f0}2. STUDENT/INSTRUCTOR RATIO. Bj July U 1977, the Chancellors Office, after consuUation 
Wth college stuff and students, shall establish sttident instructor ratios for special classes addressing the 
specific needs of students. Dtiiations from t^est prescribed ratios shall require prior uritten approtal 
froin th^'X^ancellors Office. 

2.3.7, Ratios are important to the quality of iFistructi6n and to program costs. It is well to consider 
specifying ratios to be used in the qjllege comprehensive pl^n. It i^ an important planning component 
and ihis would facilitate having exceptions to ratio staodards approved. » 

Ratio standards will be Jncorporatedjn this manual as they becohie available ' ^ 

2A COURSE APPROVALS. 

Qjurse descriptions are to be included in the Gjllege Comprehensive Plan for -approval consideration. 
This does not negate the^ responsibility' to foWov, other relevant approval procedures. One example is the 
Regional Adult* and Vocational Eduction Gjiincil ^^RAVEC). This council, which every college partici- 
pates on, establishes procedures for'^b aj^oval of all Ad^lt Education and Vocational Biu^ation courses. 
These councils v^ere createyi by Assembly Bill .1821' (1975)1 Districts also haye approvalVprdcedures and 
tl^re are other state requirements. The Dean of Instruaion is the best source of information on appr'^al 
procedures. , . 
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\ IDENTIFICATION 
SECTLDN III ^ 

3.0 PHILOSOPHY ' . " ' 
The initial aAd most ba^ic steps toward ^roviiimg supportive services and programs ^for stadents is 'to 
appropriately and efficiently lo<;ate &, diagnose, and assess the handicapped students needs. An assess- 
ment of the disabilities ancTthe potenpal of all students in the conimunity served by the college is viul 

_ to sound planning Identifi^tioO' involves a systematic process of identifying handicapped-students, it 
involves making a determination regarding those students in need of supportive services and pro- 
gramsv It iricludes the utilization of official health and education records, the utilization of both stan4- 

\ ardizet^ and non-standarclized 'assessment tools, the utilization of instructor classified staff, -medical 
\nd psychological practitioner recommend^^tions and evaluations, the utilization of recommendations 
by coniAiunity^ county and state service. agenciev-^, the utilisation of data to determine s^fength^ 
and needs of students Identification is directly jelated to the following definition taken from Section 

( 56016 of the regulations. . ► ^ r ' 

fiandka^ji^d-'Students are pei'tQns uiih exceptional' needs enrolled at a community college.who, be- 
^ catfse of^yrofessionally tenfted, physical, communicatton or learning disability, cannot ffetfeftt from 
the regular education classes, aotnities and sen ices provided by the community college without spe- 
cific additional support services and programs. ' *• * 

3.1 PURPOSE OF IDENTIFICATION- • t \* 

* When engaging in the identification process, we must remember:' • 4 ^ f " 

. ' ' . ^ ' • "^/T^Ss 

3.1.1 There are student^ who cannot succeed in thejeg'ular college programs withoutt^jeJ)efiefir6fY 

supportive services and 'progVan^s, who need *£0 ^ identified. ' \ . - 

3.1.2 There are students in heed of supp^^ve services and programs but who prefer not to partic- 
ipate in them , ^ ^ * 

3.1.3 There are students who are qualified to participate without the benefitxof supportive services 
and programs, and some of thim are adamant about not wishing to be identified. 

Therefore, it is our responsibility to identify those students who are i#need of supportive services and 
programs, and to provide tK^ with the opportunity to so participate^ 



3.2 RESPONSIBILITY. • ^ * 

Specialists and facilitators of programs and services for students are not required to engage in specific , 
diagnostic or assessment activities. Their responsibilities ^lall be in establishing, systematically, pro- 
cedures for identification of students in needo£,supj[Sorrive services an^ programs, and, in marshaling 
assessment resources and coordination of all such services for students when requested by those students. 

3.3 IDENTIFICATION TECHNIQUES ' ^ ' ^ ' 

When w^ speak of identification, our first concert is that of identifying students or potential studeiHs 
who are in need of supportive services and programs. There are two major techniques avaUabl^^he , . 
first^s that of self-identification. This 4^ wh^re we establish, systematically, a means by wftf^ tKose 
persons in need of supportive services and programs will identify themselves. The second is >vhere we 
establish a process to systerpatically locate and identify the person in need of ^ch services. The fol- 
"^owing is a discussion of methods available to facilitate one or both of these processes, 

3.3.1 Community Awareness. We are charged with the respon$ibility of niaking the comnauni^ 
aware of our programs for the handicapped. This was briefly discuss'fed in an earlier !5ec-tioj;i^^ this 
manual. Where the community of students and potentiaJ students are awafe of the supportive serv- 
ices and progranis available to them, the likelihood uf their identifying themselves is greatly im- 
fJroved upon. Community awareness is facilitated, by such 'means as news releases,, radio and. t^Ie^ 
vision spots, published brochures, through jhe advisory committee, through communications with 



ERLC 



2-; 



5 



{ 



community ageticies seji^lNcIng or cognizant of the handicapped pojjulation, the campus newspaper, 
bulletins, communications witH college |taff, inservice training and communication with student 
groups and ^sociations. ' ^ 

3.3.2 » Referrals. Aj;eferral^ system needs tg be established both on-campus and off-campus. On- 
c>campus, all college persoTTnel need to be aware of the program. However, awareness is not always 
sufficient in itself. There also is a need to*establish a means by which referrals are to Be made by 
college staff. The same is trye off -campus where community agencies, organizations and'individ- 
uals, aware of the, program, are also^ made, aware of^how referrals aire to 'be made. 

V 3.3.3 Resource identification. There is a neec} to systematically .identify those agencies, organiza- 

tions and individuals iQ the community with whom an aFtTculation program needs to be est^b- 
. - ' fljhed. This ,would include government agencies such as the Department of Rehabilitation, The 
Regional Center fox The Developmen^ally Disabled, the Employment Development Department, 
.."^The Social Security Administration,. The Veterans Administration, and the local G)mmittee on 
^ ' . Employme^nt of the Handicapped. There are many community organizations representing persons 

with physltal, cbmrpunications and learning disabilities. Yhese would include such orgajiizations as 
the local chapter for the California Association for the Physical Handicapped, organizations for the 
deaf and blind, associations for retarded citizens and local associations of the California Association 
"of Neurologically Handicapped Children. It would include such organizations as United Cerebral 
Palsy, Easter Seals, Goodwill industries, the secondary school system and Regional Occupational 
^ , Prggrams. All of thtse agencfes are {)otential resources. They have a keen awareness regarding 

> " ^ " specijPic needs of the handicapped. They will refer students in need of supportive services and pro- 
. , grams. They can assist in needs assessment, resource identification and program planning. They' 

.-^^ ate 'often in^ a position" to share resources. . i 

• An intensive effort is necessary to identify the community agencies^ organizations and indivicj-j 
• • ♦ 'ual^ to have an effective, c^alit/ program to mee^t the needs of students. ^ ' 

* . 3.3r4 Accessibility. 5.0ne aspect of accessibility is that appropriate staff must be accessible to th^ 
^ ^ handicapped population. Remember also that the regulations state that the regular college acti\^- 

''^ \ "ities, classrooms and programs shall be made accessible to the handicapped. This does not rfieap 
y.^ * * accessible between 8 a.m. and 5' p.m. each d/iy. This means that our concern for evening students 
should not and eannot be any fess than it is for day students* Also, the regulations do not state that 
y . 'a student must be. enrolleU for credit. Among the eligibilijty requirements is Section 56044 which 
I . states, in part, "a handicapped student enrolled is a handicapped student who is Enrolled in tbree or 

more contact hours per week....'* This means that our concern for students who are non-creidit but 
* otherwise eligible should be no less than it is for credit students. We must b^ accessible to all eli- 
' * gible students who seek equal educational opportunities. Tiiis incl^^des day students, evening stu- 
^ - ^dents, summer term students, credit students, non-credit students, and students enrolled in 3 or 
more units of approved coordinated, instruction systems, (Section 56044.) * , 

3.4 NEEDS ASSESSMENT. . - - 

' Another primary aspect of identification is the needs assessment. We have a need to identify tjie indi- 
vidual needs of the student, *as well as those unmet needs ^within the community. 

• ^ . ♦ * 
3.4.1 Individual student needs assessment. Assessing the needs of each individual .student was 

^previously discussed in Section 2.2 (Supportive Services.) Our responsibility is to enable the stu- 
^ 'der?t to participate, in ^community coljege programs. The student may be able to do so witji little or 
. no assistance. Where the student is unable to participate without special assistance, the student'^s 
yneeds must be assessed So that proper supportive services can be delivered to enable successful par- 
0 ^ ticipation. Oth^ r students will not be able to participate in the regular college programs even with 
supportive services. Their individual needs must be determined to permit successful placement in 
an appropriate existing j^rogram or to provide data on needs not bdng met. Among the more im- 
portant means available to you in conducting individual student needs^ssessment are the personal 
interview, referral source information^^ability verification data, testing and records on previous 
educational experiences. . ' ' * 

id 
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3.42 Community needs assessment. We need also to conduct an assessment to determine the 
community of need. That is, we must be aware of groups of individuals both within the community 
and on the college campus who have specific educatiorial needs that are not being met. Some of 
these u^met n^^s will be identified during the individual student needs assessment process dis- 
cussed in Section 3.4.1. The following are suggested means available to you for conducting a com- 
rioumty needs assessmenrc. / . • ^ v 

a. Invot^ jhe advisory jcommittee in any community needs assessment. They, in effect, repre- 
sent the cQrrjmumiy.Ioi'^^ndtC'apped persons. A sub-committee may \>e established in specific* 
disability area^'^dt^n^^i^f^lassessment purposes. Each sub-committee could be chaired by an 

* advisory committe^^wernbec^^p^ other personnel both cogniz^int and interested in 

the area whicH^i5^;^^^1^ro!nvestigation. 

b. One imp6rtant aspect of community needs assessment is to work with community agencies 
and organizations. Most often they a<|^aware of the needs that ejcist and are 'not being met 
and can also furnish excellent data regarding those needs essential for^he planning process. 
The secondary school system, for example, can give detailed informatipn regarding those stu- 
dents likely to come to the college. Public agencies such as the Department of Rehabijitation 
are well aware of educational needs and can provide very comprehensive.data. Similarly, com- 
munity organizations can be of great assistance and particularly those community organiza- 
tions which serve specific disability groups. For instance, work with the local Association for 
Retarded Citizens. More than likely they can provide very definitive information on that dis- 
abled group in the com mull ity. They are aware of the needs of retarded citizens, their educa- 
tional experiences, the numbers of persons with specific needs, their levels of functionability, 
\heir past educational experfences and the numbers of persons, that might b)e expected to 

participate in a given program. Such organiz'ations also are generally quite willing to assist in 
. the planning process, and rpay also help in the sharing of resources to facilitate new program 
implementation. ' ^ 

c. Students enrolled at the college are also a very valuable source of ififo^n^BBK^ visiting 
with them in groups or by utilizing survey procedures one can discover neeS^W enrolled stu- 
dents that are unmet. They. will also have an awareness of other persons in the community 
with unmet ne^s. Surveys conducted of secondary students, in cooperation with secontiary 
education personnel, will provide valuable information regarding future enrollments of stu- 
dents and their needs. ' ' " • 

d. Another method of community needs assessment is to seek out and interview cognizant per- 
sons. That is, individuals who wOrk with and/or may be aware of the needs of persons with 
handicaps. On campus this may include such personnel as ipstructors, support services personnel, 
counselors, student body representa^ves, learning center and library personnel. In the com- 

^imity it may include the mayor, personnel of Parks. and Recreation Department, university 
personnel, secondary personnel, and other individuals representing community agencies and 

organizations. * > • 

■> 

3.4.3 When a com;T)unity neecls assessment is conducted, essentially we are lookip^ at a potential 
problem area. The purpose is to collect data wtiich will permit reasonable* assessment of the prob- 
lem area and come to some conclusioos regarding need. The essential ingredient is data. There are 
systematic assessment techniques which may prove of value. The following is a methodology one 
may employ. • • ' 

a. Identify the problem. Certain needs may be suspected. First collect some preliminary data, 
sufficient to at least confirm those suspicions. Then give the problem definition. We cannot 
be expected to conduct a survey regarding all the needs of all the handicapped. Therefore, we 
must be definitive regarding the problem to li^mit our area of investigation to a reasonable 
depth and scope. - ' ' 

b. Coal setting. The investigatioa^ust be given direction at the onset. Therefore, we establish 
a goal to ascertain thafSvhich we expect to accomplish. This gives us a foc^il point aAd estab- 
lishes the needed dire^ijon. 



c. Dala needs. Based upon the problem we have identified and the goal which we have Se-ty we 
can identify the data that will need tcJ be collected. • , 

d. . Data source. Knowing our data needs we identify those sources Mailable to us where that 

data can most*likely be acquired. * \ 

' ■* ' f ^ 

e. CotleQtion methodolog). Being aware of our data needs and the souiOTis of data,, we then de- 
velop our data collection techniques. An important aspect of data collection is to test collection 
techniques to make sure that they work. If a written instrumenfls used, test it out on several 
people to make sure that the written instrument is understood and gives the data sought. 
Also ensure that the data collected will be usable once received. If someone says that 10% of 
their students (secondary) intend to go to community college, this is of no value if the size of 
their total student population is not known. Make sure to get specific, usable data. 

f. Colle,ction. Implement your data collection techniques. Be sufe to have established a follow- 
up procedure in support of these techniques to get all required data. • 

g. Data s}n1ti>esis. A definition of data synthesis could simply be^h?6oiling down of informa- 
tion into usable form. After we have collected the data, we put it into a workable format. This 
could include tabulations, computations, etc. ? 

h. Data analysis. realize our goal by analyzing the data collected on specific needs. If the 
data confirms the original suspicion of problem, it permits one to draft a statement of need 

. which is the first step in the plannmg process. 




LANNING 
SECTION IV 

40 PHILOSOPHY 

All good educational plann: ng begifis with the needs assessment. This* is the input needed to effea a plan 
for oiange. Given an adequate ne^ds assessment, good planning begins with the establishment of desired 
outcomes. Desired outcorne means Vimply "hoped for accomplishment". When we are aware of the 
problem, (needs a$sessrhent) and of the hoped for accomplishment, we can then plan to caus^ our de- 
sired outcomes to become reality. - , , ' , 

Planning programs for studenjcs at the community college also involves locating, Organizing and 
rxiarshaling qumeroys resources (both un and off campus) and translating them into a proposed sequence 
*of aaion. The college and the community provide pnany different and unique resoui^ces, populations, 
attitudes, personalities, strengths and weaknesses. Pecause of this diversity arid the very nature of the 
community college;^ problenris concerning planning must be approached and resolved differently on 
each campus. _ ^ ' 

Additiopally, the planner must work within the limits of available resources and "personal skills and 
competencies. Giveji the uniqueness and individuality of^each college and community, there are skills aod 
techniques which are helpful in planning any program. This seaion deals with the process of planning 
and provides basic informatiertT^^Kkh may be applied to college programs. . 

4.1 PLANNING SPECIFTGA3FI|0NS - , ' 

A simple way to yiew*planning is to consider it as a process of determining certain specifications. A 
complete plan contains |tienfcllowing specifications. ' ; 

4.1.1 Why — a statement of interest,* need, tendency or rationale. . ^ ♦ 

4.1.2 Whi^t — a statement of which specifies what you will be doing, also known as an objeaive. 

4.1.3 Who — a statement which specifies who should be doing what and to whom. 

4.1.4 When — a statement which specifies the time parameters within which the "what", is to be, 
accomplished. . ^ ' 

4.1.5 Wh^re—di statement which specifies the location of the aaivities. 

4.1.6 Hou —^ statement which proposes a strategy, scheme, outline or flow of events which will , 
accomplish the- what (obj^ive). ' * * , 

4.2 SYSTEMATIC APPROACH . . , . ' 

A systematic approach to planning will contain at least the following elements. A flow chart depicting 
a tota*l planning process is on page 4.2. 

4.2.1. Statement of need. The statement of need has been jSreviously discussed in Seaion III. It is 
that statement which results from the needs assessment aaivity. 

^ ^ '4.2.2. Desired outcome. The desired outomie is the hoped for result or achievement, Making the 
initial determination as to what our planning outcomes should be strengthens the planning process. 
A desired outcome statement will include, who will be affected!, how that specific group of students 

- will be affected; .and, what results are .expected. 

\ 4.2.3. Solution concept. Here we examine the various means available to us (alternatives) and 
\ determine that one which would best both meet the ne^d and help us obtain the desired outcome. 

. \2A. Planned aaivities. We do a simple task analysis, ba^ed upon our solution concept, to deter- 
fnine how we are going to get from cRir need to our desired outcome. We identify all the necessary 
activities that we will have to engage in and place them in their proper sequence. It is best to write 

^ activities in action terms such as develop, design, appoint, submit, draft, and etc. 
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Goals and objeaiyes. There are a number of reasons why we must include goals and objec- 
tives. The first is that they communicate most effectively in the field of education the direction we 
intend to follow and that which we hope to accomplish. Second, objeaives are the basis for evalua- 
tion. Third, they become the basis for curriculum and program planning, 

42.6, Budget. Each platt must contain a budget to show the resources that will be necessary for 
implementation and identify where those resources are to be obtained, 

42.7. Evaluation. Ever)' education plan must include an evaluation component. The evaluation 
component will include your objectives and an identification of the data that will need to be collected 
for evaluation, as well as the means of data collection.^ 

Section 4.9 provides information on goal and objectives, ^parate seaions i-n this manual cover the areas 
of budget and evaluation. . ' / - 

5606^. 'COLLEGE COMPREHENSIVE PLAN. ^ . ^ / 

(a) Comprehensne annual plans shall be prepared separately by each college to be siibmitted 
its dtHrkt to the Chancellor and Director of Rehabiltthtion. Such plans shall b^submitted on 
or before May 1st of each year, or at such other time during the fiscal year as designated by 
the' Chancellor. * * | 

{b) Each plan shall indlude, but need not be limited to, the following components: 

(I j Statement of philosophy and needs. , ' • - ' i 

(2) Population to be served, \ 
(^) Proposed services and programs. 
(4) Program goals and objectives. 
4^) Proposed activities to meet those objectives. 
(6) A plan for coordination of college resources. 
\ I (7) A plan for inservice training. ' , , > • ^ 

^ • (8) A statement ofnhe evaluation plan. ' , 

J T9>) A plan for interagency coordination -of resources.. 

(lO) Budget summary, ^ , * . 
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43 PLANNING RjESPONSIBIUTY 

The regulations require planning on the part of college personnel responsible for .programs for the 
handfcapped. The use of sound planning principles can make the planning tasks easier for those invol- 
ved. Nearly all California Community G^lleges submitted a college comprehensive plan for the handi- 
capped for the I9]7p8 school year. These plafts will provide a significant resource to^the State Specialist 
for uie in developing standardized guidelines and formats for use in the development of subsequent^ 
comprehensive plan 

56056. ADVISORY COMMITTEE, Each college or district tvhtch provides service^ or programs for 
uhich the district receives ^ direct excess cost funds shall estal?lish an advisory commit f^e. The advisory 
'committee shall bi composed of representatives of'apj)ropriate agencies, consumer groups^ students, 
and any other appropriate organizations or individuals as determined by program needs. 
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The advisory committee should serve as a valuably resource in planning programs for the handicapped. 
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ing needs, program planning and resources should be significant. 



* $60^4. INSERVIi TRAINING. Each college shall develop a plan for relevant and effective inservice 
training for all college personnel involved in meeting the special needs of students. 

"4.5 INSERVICE TRAINING. , I 

One of the requin^d components for your comprehensive plan is a plan for inservice training. Many 
personnel at the colleges will become^involved for the first time in,providing supportive services, pro- 
grams, and instnic ion for the handicapped. This inditates a need for inservicfe training, to develop the 
competencies among those personnel that they will require to be successful in thejr efforts to serve these 
students. Many col eges already have regular annuaLinservice training sessions. The first step, would be 
to contact the administrator responsible for college inservice and establish thei^need fpr inservice for 
those personnel wfto work with the handicapped. Planning for inservice training in this area might, 
include the follpwimg elements: , , ' 1 

,4.5.1 A survey o^instruaors and other appropriate staff to assess how many are desirous of inservice 
training regarding^ the handicapped, and, to solicit from them their ideas regarding their needs in this 
area. 

r 

4.5.2 Identify and\establish a list of priority projeas for inservice. 

4.5. 3» Review staff capability and or budget required to provide such training, Inservice costs may be 

charged to Prograrra Developmental Services. 

\ ' * 

4.5.4 Designed inservice training sessions and establish time lines. 

. • 4.5.5 Implement inservice and evaluate. 
4.6 LOCATING RESOURCES. 

For meaningful planning^'to occur, it is necessaij^ to be aware of as many resources as possible both on 
and off campus. There is no .single way to locate all available resources, and it is most likely that this will 
be accomplished over time, i^t is a continual process of being alert to the potential worth and value of a 
particular material, human dr agency resource which might be helpful in ^the future. 

Although there are numerous direaories which offer listings of various organizif ions' and agencies, 
it is important to become pers<^nally familiar with them: All that is published regarding a particular 
resource may not be completely ^ccurate nor descriptive of the potential that resource holds for a pro- 
gram. There is no substitute for^direa personal contaa in determining the real value of a^particular 
resource. * \ ' ' ' . " \/ 

, Interviewing the personnel and visitation to the facilities are beneficial and well worth the time and 
energy expended. Not only will this give one the opportunity to see firSt hand what is available,.but it 
will afford the opportunity to develdp meaningful articulation with, and better understanding of, the 
resource. • ^ 



This seaion ^iW offer some basic starting poihfs in th^orm of brief descriptions of some resources 
loaed both on and off campus. It is in no way intended to be definitive. Rather, it should be considered 
as a work^^book to modify as it applies to a particular situation. 

As one locates and becomes familiar with each resource, it may be helpful to enter the name of the 
resource and any cither pertinent information about it oa a 3 x,5 card to be used in a resource file. This 
information should include the location, telephone number, contaa person, potentiaLuse and a brief 
description of the, resource. Having this infurnnation at one's fingertips will help locate information in 
an efficient and organized way when needed. 

4.7 ON-CAMPUS RESOURCES. ' , . 

4.7.1 Counselors. E^ch college has an easily accessible and readily available resource in its own Coun- 
seling department. Become aware^of the vvealth of potential and the capabilities of the counseling staff. 
If possible, attend department meetings and identify, by name, those counselors who have a particular 

' interest, experience, concern, skill or expertise in working with the handicapped 

Many counseling departments a^jp currently emphasizing career planning and counseling. Feel out 
their receptiveness to work with the handicapped. It may be necessary' to sensitize som^ of these coun- 
selors to the unique problems of employment for the handicapped. One may find those wi^ the ex- 
perience and expertise sought,^ or find a. counselor who is interested in learning more and Accepting 
the challenges of counseling the handicapped. « 

It should be emphasized that this cannot be done effeaively from *an office. Try to make personal 
contaa on the counselor's "hom^ turf and establish a good relationship with someone, not some 
place. Since the primary goal is xo facilitate integration this is* an important concern. The student 
should be able to selea the counselor of his'^hoice. A well informed counselor can help achieve this 
goal and allow the student to ^c&rhe^ress dependent and^isblated from the mainstream. * 

4.7.2 Instructions. An often overlooked resource on the campus is.the faculty. Locate ins^ctors 
With special skills in working with the handicapped. Charlces are that you will be pleasantly surprised 
to learn that the regular faculty has some potential for becoming real advocates and supporters. Locat- 
ing receptive and enthusiastic faculty' members is also thejirst step in assisting the students in pro- 
gramming their class schedules. 

In addition, there may be some excellent resources for carrying out those "special projeas", such 
as. designing a program evaluation instrunrient, inservice training, audiovisual presentation, scholar- 
ship funding, job counseling and tutoring. Furthermore, it is beneficial to locate receptive faculty mem- 
bers ih order to get them directly involved on advisory^ committees. Once a supporter from within the 
teaching ranks has been found, he/she wjll influence in a positive direaion other instructors in his/her 
department. ' . ^ • ^ . 

4.7.3 Paraprofessionals. A paraprufessional is a person with some degree of training and skill in a 
• specific area. The location of paraprofessionals in any program depends on the specific needs of the 

student population and the channels of communication developed. Once the need has been deter- 
mined, the following paraprofes^pals may be sought: 

a. Interpreters for the deaf. Interpreters may be available with varying degrees of skills and ex-, 
perience which may call for varying pay schedules. Locating interpreters for the Deaf, local 
Deaf Clubs, placing job announcements in the college newsffaper or sirriply asking faculty mem- 
bers to infquire in their classes. 

I Caution should be used in hiring interpreters. There are many self-proclaimed "experts" in 
the field. The so-called experts should be throughly screened and evaluated by a recognized 
expert. ^ 

Often time the interpreter has skills which limit the setting in which he/she can perform 
accurately and- ^Vith confidence. For example, an interpreter may be quite capable of working 
in an English class, but may find it impossible to work effectively in Mathematics. 



b. Braille transcribers. A braille transcriber is a pei;son trained and skilled in the use of braille, one 
who is capable of transcribing printed material'to braille and is competent in the use of various 
Special piejCes of equipment. Transcribers may be located through organizations such as the 

... National /Association of Universjty Women, 'Lions Club, Braille Institute of America, blind 
stTudents,yfetc. ' , " > ' 

c Attendants, Attendants are persons skilled and trained to handle and care for the physicab 
needs of the severely disabled. Attendants are hired and trained by the disabled individual. 
Location of attendants may be facilitated through the college by preparing job announcements 
for the job placement office or placing' ads in the college nev/spaper. * 

d. Mobility aides. Mobility aides are pprsons* trained in handling the severely handicapped and 

assisting in transporting them from place to pUce" A qjobility aide nfiay help negotiate inclines 
and in traveling lung distances around campu^. T^^e^ol)ility aide for the blind shquld.be skilled 
and trained in various methods of mobility and techniques in orientation training for. the blind. 
Mobility aides can be easily located through the on-darppus resources previously identified 

e. Readers for the blind. Persons with good oral reading skills. Rea\lers should also be able to de- 
scribe charts, graphs, illustrations, tables, etc., in such a way lhat the blind person can develop a 
mental image of the materials The reader serves as the eyes for the blind and should not be 
expeaed to tutor or interpret printed information, rather they should be skilled in transmittirfg 
printed information to the blind. These students should selea their own reader. . 

f Classroom/ Laborator} aides. Persons skilled in carrying on specific instructions and direaions 
direaly from the student. 

The classroom or laboif^tory aide is one who performs task^ which the handicapped cannot 
perform themselves as a direct result of an impa^irment. These aid^s must be trained to catfry 
out tasks upon specific dijreaion and be sensitized not to perform tasks which the student is 
capable of doing for himself/herself . ' ' 



4.7.4 Administrators. Each campus may have a unique administrative or Ojrganizational structure. 

It is important to identify those administrators and their ^issigned duties and responsibilities who 

will be making decisions affecting the program. These are the personnel who have the ability to aa. 
jXhat is, they can faciliH^e or thwart the progress of the program. It pays to know Who's who in your 

campus administration, l^icluded among those key administrators are people with the following 
^ responsibilities: . . , ^ 

a. College President. The direa line to the Board of Trustees, the^ College President 'is probably 
the most significant and influential administrator affeaing the college philosophy and policy 

^ regardfng the handicapped. I 

b. Administrator for Instruction. This person is usually a direa line to the faculty. Tliis admini- 
strator can influence, by encouraging and supporting the concept of the handicapped students 
program, the instruaional process. This is the person tp see regarding new airriculum or the 
modification*of 4xisting curriculum. This person can also help you establish realistic goals and 
objeaives CQOcerning the instructional process, curriculum development and the hiring of new^ 
staff . 

t 

c. Administrator for Vocational Education. This person can be a great help in locating employ- 
ment resources in the community, designing adaptive equipment and scheduling classes. This 
person is usually veryj praaiced and realistic in assessing, the job market.-" 

d Administrator for Et efiing School. This person may be helpful in locating^recef>tive part-time 
faculty and facilitating the identification of handicapped students attending evening classes. 

e. Administrator for Buildi/^s and Grounds. This individual is among the most.knowledgeable 
for identifying architeaural problems and the most resourceful in rerqoving these problems 
with a minimum of red tape and paperwork. '? i , . . 



^ f. Board of H^tt^e^s. The governing body of the -college, the Board has the.jx)wer aijd authority 
to make or break the program. As individuals most trustees are aaive civic leaders and can 
provide excellent input for the develppnieht of the program. 

g. Business Manager. This individual can often ssve a great deal of time, money and aggravation. 
In locating available equipment, this is ^he one to contact. 

h. Registrar (Dean of Admissions. This person is a primary resource foe the identification of new 
students,^budget planniQC^egistration and atti^ndance records. 

i. Administrator^ FinanciaWfd/E.O.P.S, This ^nay begone or more persons with whom contaa 
is essential. Studies siiowlriany students cannot succeed for financial rpas6n3. This may be their 
most valuable resource. ' * ^ 

47.5 Classified iRersonneh An integral part of any program. It is helpful to identify those who have 
the potential to provide some service to the ^ogram. This may iTjclude: 

a. Secretaries. Some colleges are almost operateiby the secretaries. When we realize the screening 
function of the secretary, we begin to appreciate how useful they are. There is no better way to 
meet the "person in charge" than to first know the secretary^ Frequently, it is the secretar^who 

^ ^prepares reports and makes the first incroduaion \o the person in charge. 

b. Qampm ^tcurtty. When planning parking arrangements, issuing special parking permits, plan- 
ning special events or activities, it is most beneficial to consult with the campus security office. 

*In addition, the campus security office is probably the first place to call in case of emergency. 

c. Builfimgs and Mai^itenance Personnel. When trying' to get that little ej^tra helpjin procuring • 
things like wastepaper baskets, chairs, tables, paper towels, etc., it's hejpful to know the buildirfg 
custodian. A few rounds with maintenance personnel ^n give insight qn how to solve '"nuts and 
bolts" types of problems. Removal of architeaural barriers, modification of toilet facilities, and 
other such concerns, can be remedied quickly and effeaively if there is a good relationship with 
these personnel. • ^ * • ^ r: ' 

47.6 Material Resources. ' < \\^ 

a. Ecfutpment. In planning programs it is necessary to locate the equlpTn^r-th^ii will be^oeede^ 
- when the program is implemented. There is equipment which is standard and readily available 

throug^ regular schogl ^programs an^[^uT)jment which* is considered special in order to meet 
the needs of the student.* > 

b. Support Ec/utpment. Special equipment for students^is highly specialized and is often custom 
made for the individual. However, hulnerous items are commercially available and can serve 

• large*^ numbers of students with similar disabilities. The following list is intended to give the 
reader some idea of. a few of the more widely used pieces of equipment. It should also be pointed 
out that what may be considered to be standard Equipment (an electricity pew ritter, for ex-^ 

1 ajnple;, could also be considered as special equipment if it is to be used by someone with upper 

* extremity involvemetit who could not^se^a manual typewriter. Therefore, equipment is con- 
sidered to be special when it serves to alleviate some problem^ directly related to the disability 

, and the constraints imposed by that disability. 

1) Perktn^jkBratller a machine that produces braille symbols and used by the blind. 

2) Magnifying Lenses-^sed by persons with partial vision. There are numerous sizes of vary- 
in^quality. Care should be taken to obtain lenses which reduce distortfon to a minimum. 

3) Vtsualtek or Appolo {closed circuit' t.t.) - a television system wiich uses a magnifying lens 
and allows for reversal of field (white priy on a black background). Used by partially- 
sighted students. t> \^ * 

. 4) Electrtcj Automatic Page Turner - a device Wh^ich allows a quadraplegic or amputee to turn 
the pages of a book by the use of a micros witch which can be operated by a mouth control 
switch or foot control pedal. • , . * 



5) TTY or AfCM-(teletypewriter) - a*telephune communications system used by the deaf lo 
communicate via standard telephone lines. ' . , <» 

6) Large Print Typeti riter - used by <he partially sighted It produces print of primary size. 

7) Variable Speed Tape Recorders - a reel to reel tape recorder which has a variable speed con- 
trol to allow forxompression^of listening time. It is frequ^tly used &y the blind. 

8) Speech Cotnpressor - a machine which elearonically compresses speech by removing (fil- 
jcering) extraneous sounds. There is a minimal sounckdistor^on and a high level of Com- 
Drehension, ^ * ^ ' 

9) \ideotape Recording and Playback Ei/uipment - an instructional aide which has great value 
in instruction of the deaf. It permits repetition and elirriinates fatigue. It allows for c^ption^ 
ing of instructional presehtations. - . • ' - ^ 

10) . One Handed Typewriter - a specially adapted typewriter keyboard which allows the 

amputee or the hemiplegic to type at a rate of up to 66 words per minute. 

11) Talking Calculator - a calculator that actually speaks to you. Frequently it is used by the 
, blind and is a technological replacemen^f'the* abacus. 

12) Typeu riter Shield]- a device which is attach^ to a standard IBM typewriter and pjrevents 
the user from striking muf^ than gne key at a time. It is particulairly useful for spastics, 

' athetoids and others with fine motor or gross, motor dysfunction. 

13) Ther7nofor?/i Mathint - A vacuum seal machine used^to rhake duplicate copies of braille 
materials. It is also useful in producing instructional materials 'for the j^li^d. 

The above list js by no means. complete. It may be modified to meet the needs of ^students being 
served Maintam a complete' list irt the appendix. \ . . . 

4.7.7 Transportation.-fcocati*ng existing equipm ent .for transportatibn may he difficult since special- 
ized equipment is essential .for transporting many di^aBiK^y^roups. Where accessible public trans- 
portation is not available, a vehicle with a ramp or autorhatic Rft may be required. Rehabilitation and 
other agencies can provide, client assistance for transporfation»w^ •/ 

Another piece o( equipment which should be located, if possible, is a golf can type of vehicle with 
a ramp or lift for wheelchairs. Gjnc^vably., it wQuld be^sed as a mobility vehicle where distance is 
prohibitive for wheelchair bound students or students with low exertion tolerance. *=- 

4.7.8 Programs. Most' campuses have many programs already in existence which Jpay be used as 
resources for disabled students These programs may be either iristructipnalTn n^re or provide 
support services.. , ^ ' • - 

4.7.9 Veterans Program. T.hfc Veterans Administration provides financial support to veterans who 
qualify. They also have a Department of Refeibilitation which provfdes counseling ^s well as financial 
support for disabled veterans. They ^are a resource fpf equipment. 

4.7.10 Tutoring Program. Some campuses have organized a tutoring progfam ^^vhi^fr^iiisMj^s the 
services of diagnosing tutoriakneeds and^s^gning tutors who havf been screened for wprl^^^^?rFic 
areas. This service need hot be an expense incurred by the handicappS^d students program. Rather, 
it provides an opportunity for integration into an existing program. ^ -se ~ ^ 



4,8 OI^F'CAMPUS RESOURCES. Many resources are available off-campus in the form of educational 
programs, community organizotions, governmental agencies and public and private organizations. It is 
important to locate these resources and bedome familiar Nvith what they may hf<&e to offer. If duplication 
of effort can be avoided, thisjs the place. to find out how, and tp establish a meaningful referral system. 

4.8.1 Colleges and Universi^es. There are now 'many community colleges and numerous colleges 
and universities offering programs of special services.. These are invaluable resources in program 
planning. Locate some of these colleges in order to gain knowledge and insights from others in dif- 
ferent settings. If these campuses are close geographically, it might be jwell to locate resources on them 



/ 

which could be shared. Locating resoucces available at nearby institutions will also help students with 
the .transition frofti college tp university when necessary. Maijftain a list of these colleges and univer- 
sities in -your appendix. , ' < 

48,2 Regional Occuf)ational Programs, These are special public educational units established to 
assist students who require special or technical training or skills in preparing for (^ategories of 
employment. 

4.8.3 Rehabilitation Programs. The Department of Rehabilitation provides some financial support 
and counseling for students who qualify under Department guidelines. The Rehabilitation Gjunselor, 
clienx i^student) and specialist agree on an educational goal Then the counselor recommends the best 
way to achieve it and duly provide the services and support-'to help the client selea the most appro- 
priate training. ' ^ . " . * 

4.8.4 Adult. Education Programs, These programs provide classes for students 18 years and older 
whoiiave or have not received their high school diplomas, depending on'distria policy aqd agree-, 
ments with local unified districts. ^ 

1.8.5 Elementary and Secondary Programs. Elementary and secondary schools which feed into a 
college may have existing programs which provide special services or special educational programs 
to students with handicaps. Ldcating ^hese programs is the first step in establishing a valuable liaison 
and essential to planning. ' * . * 

%,8,6 Private Schools. Many private schools in ^tn area may have special education program^Ad 

may also feed intt) the college. Recruitment activities could be conducted at such schools and wilT assist ^ 
* in locating students in need of special services. 

4.8.7 California Community College Chancellor s Office.. The Chancellor's Office employs one or 
more fuil-time specialists in Supportive Services and programs for the handicapped. The specialist 
is your representative to all mafor state and federal agencies and support divisions within the Chan- 
cellor s Of?ice. 

4.8.8 Community Organizations. Community organizations can be valuable resources for recruiting 
people into a program as well as for providing additional funds and establishing good public relations 
and planning support. The outreach phase of program planning will depend, in part, on the success 
in locating community organizations. These organizations may differ in each community. However, * 
there are many groups like Lions, Ktwanis, Rotary, etc., who are ready, willing and anxious to help. 
A simple call to the local Chamber of Commerce can help locate these organizations. 

4.8.9 Governmental Organizations and Agencies. The following seaion lists several agencies and 
organizations which may provide some information or service. It may oe worthwhile .to seek out 
additional data regarding these agencies. F^^llowing up with direa contact with a representative of 
the organization is recommended. ^* J ' 

a. Federal. / 
^ 1) President's Q)mmittee on Employment of the Handicapped. 

2) Social Security Administration/ . ' ^ 

3) Equal Eryployment Opportunity Commission. 

4) Department of Health, Education and Welfare. 

b. ^tate Agencies. <^ 

1) Erhployment Development Department. . * 

2) Governor's Committee on Employment of theHandicapped." ^.^^^ 

3) State Department of Rdiabilitation. ^ • ^ ' 

4) Fair Employment Practices Commission. 

5) Manpower Administration. ^ ' . 



ERIC ^ ' / / 



O 4.8 



c County or Regional. . ^ \ 

1) Manpower Administration, opiates a variety of training programs whose ultimate goaUi^ 
re-entry into employment. Priorities are generally given to the unemployed or under- 
employed, disadvantaged and heads of households. 

2) Public Social Services Agency. " ^ 
^/ 3) "Equal Employment Opportunity Committee. , ^ ' 

4) County Personnel Department. --7 

* d. S^tate Orgatiizalions. The following list barely scratches the surface of the 'many organizations 
with a particular interest or concern for disability groups. Further iAvestigation into similar 
groups is highly recommended inorder to develop aware/iess and knowledge of their potential 
use in the"*prOgram. ' / • . 

1) California Association of the Physically fliandicapped. 

2) ^California Association of Neurologically Impaired Children. ^ 

3) California Association of the Deaf. 

4) Council for Exceptional Children. . • - ^ 

5) California v^ssociation for the Retarded. 

6) National Federation of the Blind/^ - 

/ - 7) California Association of Post-Secondary Educators of the Disabled. 

8) Disabled Students Coalition. - - ^ ^ - 

9) California ^Speech and Hearing Association. 

4.9 EVALUATION OF RES(pURGES. 

Each resource s|;jould be evaluated in terms of: 

4.9.1 Availability. Is the resource available when needed. If it is a human resource, is he or she avail- . 
able and willing or able? ^ 

4.9.2 Accessibility. Is the resource in a place that is accessible to smdents.^ If noC, can it be moved, 
if it is a materiat resource? If it is ajtu^man resource, can arrangements be made to make this source 
accessible? 

4.9.3 Applicability. Is the use of*?his resource applicable to the program at any given time? For 
example, funding sources for Learning Disabilities may not be applicable if planning a program for 
students with orthopedic disabilities Rules and regulations of outside agencies may not be directly 
applicable to a program,* but may be applicable to sojjie students. Knowledge of this is important in 
the counseling process. 

4.10 GOALS AND OBJECTIVES. 

"Would you tell me,''please, which way I ought to walk from here? "That depends a good deal on where^ , 
you want to get to',^>fffd the cat. 'I don't much care where*, said Alice. "Then it doesn't rnatter which way. 
you walk*, said the/cat. '. . . so long as I get somewhere*. A lice added as an explanation. 'Oh, you're sure to 
do that', ^id the 'cat. 'If you only walk long enough!'" (From Lewis Carroll's AlifeJn Wonderland) , 

Any program wWch lasts long enough will get somewhere. The question is, do you care how long it 
takes and where j^u are, going? In this day of accouratability, there are few of us who have the luxury of 
' saying we don't^are where we are going. In fact, more and more we must show our administration and 
th^ public where we are going, how we will get there and what we wilt accomplish when we arrive. 
SijTi'ce the ua} we go depends on where we are going, one of the most important aspects of organiziing a 
program is to set goals and measurable objeaives. These goals and objectives then become the guidelines 
for the program and the means of measuring progress and"suTcess. ' 

4.10.1 Goals. A GOAL IS A STATEMENT OF BROAD DIRECTION OR INTENT THAT IS 
GENERAL AND TIMELESS AND IS NOT CONCERNED WITH A PARTICULAR ACHIEVE- 
MENT WITHIN A SPECIFIED TIME PERIOD. . 



Example. 'To ensure equal access to postsecondary educational opportunities for all handicapped 
students." . 

4.10.2^bjeaives, A DESIRED ACCOMPLISHMENT THAT CAN BE MEASURED WITHIN A 
GIVEN PERIOD OF TIME AND UNDER A SPECIFIABLE PERIOD OF TIME AND UNDER 
SPECIFIABLE CONDITIONS. THE ATTAINMENT OF AN OBJECTIVE ADVANCES THE 
SYSTEM TOWARD A CORRESPONDING GOAL ^ . ^ \ 

Example: "By June 10, 1978, 759? of all identified barriers will be etfminated and/or cOrreaed on 
campus." * : ' 

4103 Objeaives are written to describe the results which are sttived for through the performance 
of a particular activity or group of aaivities. Objeaives are stated to speciff: 

a. * Who is to perform the activity 

b. What is to be done 

0 

c. When it will be accomplished ^ 

d. Under what conditions it will be accomplished 



e. HoiV ?nuch. "will be accomplished 

f. How the completion of the objeaive will be measured. 

If all activities of a program are guided by formal goals, objeaives are in effea a restatement, clarifi- 
cation, quantification and further definition of the goal statements. By specifying a time frame, an 
objeaive becomes a check point in the progress toward a goal. 

/7 - * ' 

Depending on the immediate needs of a program, we may want to set short range and lung range 
objectives. These will be,determined by the priorities set and the times for accomplishment* specified 
within the objeaije. A short range goal may be to make a specific building accessible to whieielchair 
bound students. • • 

4.11 PRIORITIZATION. ' \ . ' * 

Once we have established goals and objectives for the program, they may have to be prioritized (rank 
in order of importance) in some manner to make achieverffent feasible. Thrs allows us to accomplish 
them in an organized and realistic manner. It also permits us tb work on those objeaives which are ^ 
nxjst important as dj^terpiined by a systematic prioritization process. There are several^ methods of 
prioritization which niay^be employed. 

4, 1 LI The Delphi System This is a group approach to prioritization. The group is divided into two 
or more sub-groups. Each sub-group brainstorms the goals aria objectives or needs of the program 
and writes down the results of the exercise. 'Each group then moves to the placg where the next 
group's written resuffs are and proceeds to rate those^needs,^ objectives or goals in the following 
manner. A = very important, B - important, C = somewhat important, D ~ indifferent, E ~ contro- 
versial. The group "^thcn moves on to rate another group's list. The aaivities proceed in this manner 
until they return to the ortginal listfESch rating is given a value, and the totals are added to provide a , 
prioritization score. A = 3, B =.2, C = 1, D = 0, E = I 

This method has the advantage of input from a large and varied group gf participants The re- 
sultipg prioritization represents a concensus supported by a score. It involves those people who 
may be called upon to implement the objectives. • ' " 

a. On a matrix, list the criteria (or those things) that will most influence your planning, (verti- 
cal axis) ' . 

b. On the same matrix, list the alternatives ^or objecTfves) (horizontal axis) 



r 



c. Each criteria slK)uld be given a weight in terms of percent of importance in relation to other 
criteria. They should\^tal 100%. , 
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d Rate each alternative (or objectiye)^ on\a scale of 1-4 with 1 b^g ^opr and 4 being good. 
Then multiply this number by the perceWof weight. The result is a nun^ber value in each 
area. ' , ] - - : ' ^ 

e. Add each column andjne restiks pro^'id^ a priority list. ' ' 

f. Even after you Ijiye completed the process you must realize that this is only a tool to help\ 
you make a decision; it'do®bot make the decision for you. , - •♦^ 

Example: Objective — To get tc^Reno'by 8:30 

* • A.M. on Tuesday. ^ ^ . , ^ , * - 



ALTERNATIVES 




^.^--ratingj bad 



GOOD 



4.1L3 Card System Prioritization/If you do nofhave access tb group input that is necessary (eir the 
^ preceding methods of prioriti;2ation, you may* wan^ to list each goal and objective on a 3 x 5 card. 
These cards can then be lai3 out in front of you/and given the resources available, yoU pick up each 
card in the order that you feel ;he goal or objective can be accomplished. The cards may then be num- 
.^red, thus'^ giving you V' prioritization. ' ^ 

\l2 TIME LINES AND TIME-TABLES, ; ^ J 

Once you have organized your goals and objectives and determined the activities tn which you must^ 
engage, those activities may be transferred to a time Jine which wiH help you organize the time^sequence 
needed for achieving each activity. The time lines may be set up on a weekly, monthly or yearly basis, 
depending on needs. IncludeCl on a weekly time line may be the actions necessary to attain short range 
objectives while yearly time' lines wijl serve as a reminder fur deadlines frorn-a^riety tsf areas.' One 
way to set up a time line, is to make a list of all activities n^essary to accoppiis^ i succ^sfully imple- 
naented program. This list should respond to program goals and objectives and all steps (in sequeqfe) 
necessary to achieve those goals and ob^(5tives. It may incjude, for example-: 



412.1 Budget preparation. * > ^ ^ 

4.12.2 Course proposals to the Curriculum Committee. 

4.12.3 Entries into the new year's catalog. 

4.12.4 Entries into the schedule of classes. 

4.12.5 Dates for filing claim forms. ' • 

4.12.6 Pre- registration dates. ' * . , 

4.12.7 Workshops and conferences. > ' , 

4.12.8 Year-en(^ reports. \ 

4.12.9 Hiring 'personnel. When all entries have been compiled they can be transferred to a yearly 
time line. Some items must be acramplished before'others can be started, while some can take 

" place simultaneously. A tFme line makes it {possible to see how things are going and^ows . 
judgment regarding success. It is another way to judge progress in attaining goals and^jec- 
tives as well as a tool to provide impetus to complete the tasks at hand. 
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21 DESIGN EVALUATION PROCiRAM 



OBJECTIVE, the Enabler will submit a proposal for new plant facilities 

for Handicapped Services to the institute Dean for approval ^ \^.[ 

by the end of the second (2nd) semester. 
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is Bakersfield College ^ ^ . - ' . ^^t) 



4.13 HARSHAUNG RESOURCES. 

After locating the varioi^ resources available and organizing^ them through the process of establishing 
goals aridhabjectives, prioritization, organization and planning, marshall those resources in* preparation 
for program implernentation. In this area, more than any other, the overlap between planniiig and . 
implementation is evident. As has been stated previously, some phases of marshaling most be completed 
before others can be undertaken, but many of the phases of program planning will be taking place coJj^ 
currently with ^other phases pf the overall program. ^ W 

4.13.1 Commitment of Personnel. Obtaining a commitment from administrators, faculty and clas- 
sified personnel is an important key to the success of the^gogram. The time taken 'to interview or 
confer with these people will certainly be worthwhile i™ieir committed support is gained. 

When the first students show up the commitment of, many resources /nust have already been^ 
obtained or time and energy backtradcing and waiting for approvals before proceeding will be required. 

Depending on progr^ needs, commitments' mUst be obtained from: ^ 

a. Campus Security — for parking permits. - V 

b. Dean of Instruction — 'for special classes or relocating classes. 

c. Registrar — for dealing with special problems and student programming. 

, e. Maintenance — for a variety of important things including wheelchair riepair, room prepara- 
tion, and building or room maintenance. 

f. Board of Trustees — for budget approval, personnel approval, district policy^ philosophical 
agreement and encouragement. , ^ 

4.13.2 Advisory Committee Once human resources have been located both on and off campus, pbtain 
a commitment from some of those resources to serve as members of the Advisory Committee. The 
Advisory Committee is important, not only because it is required, but because it gives the opportunity 
to receive input from a variety of s^ces, all of which have an interest. The Comrqittee can do as much 
or as little as structured to do. Keeping an active and involved committee, however, provides necessary 
feedback on program progress. * ^ , 

There are many functions that ^an advisory committee can accomplish toward assisting with the 
program planrtjng and implementation of objeaives including: y^^^^y/ 

a. Collecting data. . / ^ . 

b. Conducting public relations. * 

c. Communicating with the Board of Trustees. • 

d. -Recruiting new^sifidents. 

e. Conduaing needs assessment. 

f. Evaluation, (programs and regulations) 
g Aiding in grant writing. 

h. influencing legislators. , ^ > ^ 

i. Assisting in the writing of program objectives. " ' ' . 
J. Locating resources. ^ -.^ , - ^ - 

k. Planning. ' . ^ / » 

4.13.3,.Marsh,aling Physical Resjources. There are certain resources to Acquire prior to the beginning 
df the year. Some colleges automatically provide new personnel with office space and furniture, others 
do not. There may be the need to set up an office, including ordering desks, chairs, typewriters, sup- 
plies, etc Be prepared with price quofes and an inventory of those items which can be obtained from 
college inventory. Consider the many physical and logistical needs and be prepared with alternatives. 

■ . 



,4l3.4 Special Classes. In planning to offer special dashes for students, it is necessajy to proppse the 
course to the school Cotriculum Committee through established procedures. Sonae special classes are 
presented in colleges for students with specific functional limitations. It is important to plan the 
classes early enough to meet the deadlines for approval and listing in the catalog, catalog supplement 
and schedule of classes. Checlc with the Dean of Instruction for those deadlines and for the proper 
procedures. 

: These special classeS may require the teaching skills of specially qualified or specially credentialed 
instruaors. It may be desirable to admit non-handicapped students into^ome of these classes^This 
could permit a great opportunity for the- interaction across^ the artificial barriers between the "dis- 
abled" and the "able-bodied" populations. It may further serve to alleviate any fears or sterotype con- 
ceptions of the handicapped population. 

4.13.5 Examples of special classes are: 

a. Adaptive Physical Education ( 

b. Survey of Physical Defects.. ^ ** 
C Psychojogical Aspects of .Disability. 

d. Homemaking for the Functionally Limited. 

e. Independent Living Skills. 

f. Job and Employment Opportunities. 

g. Marriage and Family Relations 

h. Personal Assessment. 

i. Speech Therapy. ^ ^ 

4.13.6 Position Djescriptions. It is generally necessary to establish a position description for each 
position, classified or credentialed. The description can be most helpful in the future for personnel 
evaluation. The .j6k description should include: 

a. The duties to be performed on the job. 

b. Educational requirements. • , 
K. Credential requirements. 

d. Preferred experience. ' ' ^ * * * ' / 

.e. Time period for the job (e.g., 10 month, 12 month, etc.)' , ^ 

Be sure to check on the requirement, policy and procedure to be followSrprior to**implerpenting a 
hire action or'jnaking any commitment. \ 
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5.0 INTRODUCTION 

Earlier in this manual, we reviewed identification and plahning. Now, we will review the means by which 
we put into action those aaivities necessary for the accomplishment of our objectives. This is the imple- 
mentation phase, and it involves selecting from the various alternatives available to us those which will 
best accomplish our purposes. It involves the coordination of resources, the monitoring of aaivities and 
an on-going evaluation of jn-process results. Evaluation-will be covered in Seaion VIII. Jhis section in- 
tends to present strategies for effective implementation. 

.5.1 ADVISORY COMMITTEE. . , ' 

Advisory Committees are the very heart of the educational process. , It is essential that those whom we 
intend to serve be systematically involved in sharing their desires, identifying their needs and establish- 
ing resultant educational goals. We believe .that people will involve themselves when they feel thejr 
involvement will have real meaning. The advisory committee, when so involved, should prove to be a 
valuable resource. 

Be cautioned that there is no established model upon which to deve^p a committee. Ultimately, com- 
mittee configurations shall depend upon those to be served, their special needs, and identification of 
those persons who can best represent a 'specific population. 

5. LI Authority , ^ > 

a. Check on district policy* relative to the establishment of advisory comfnittees. 

b. Advise the appropriate administrator, and secure authority to proceed in the development < 
proposal in conformance with district policy/ 

^ 5.1.2 Membership ' , I 

a. Identify consumer groups representative of the special needs .to be served. 

^^b. Identify agencies, public and private, in the community, with whom program articulation is 
needed. 

c. Identify students (clients) who can best provide resource information to the committee as 
members. ^ * . 

d. Identify, sp^fi^lly, those agencies from whiCh referrals would be expected an4 to whom one 
would expe^jJiirefer. / ^ 

5.1.3 Organization 

a. Develop a specific plan for the advisory committee^ to inclucJe: ; * 

\) Purpose. ' . * ' " ' ^ 

2) Objectives.' ^ 

3) Membership/size. , , ^ 

4) Operational guidelines. ' . ^ ' * . , 

5) Functions. ' . * ^ 

a) Faa finding.' 

b) Planing. • . ^ 

c) Coordination and communications. 
Aaivation of resources. 

e) Evaluation. 

5-1.4 Approval ^ i A y 

1.. Submit recommendations to the a^)prQVal process. / A 
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5.1.5 Seleaion ^ * . 

1. Contaa those persons identified as potential members. 

2. Share the advisory committee* pla'n with them. 

3. Obtain their commitment or the commitment of alternative choices. 

«*-^5.1.6 InJ^Iementation . ' ^ . 

a. Call for an organizational meeting. 

b. Get publicity on campus ^ahd in the community. 

c. Provide orientation to include: * _ ' • 

1) Regulations. : ' •. * 

2) Programs.' ^ - • - ^ 

3) Plans. ' ~" ' ^ ' • " . 

4) Staff. • ' - * * ^ , V ' ^ 

5) Facilities. ' ^ ' ~F > ^ 

5.2 ORGANIZATION. ' ; - • 

The .deliver]^ of programs and services to^students requires a team effort. There is a need to identify team 
members and mobilize them into an effective delivery system. Two distina types of activities are in- 
volved. There is a njfeed to create aa*bn«^mpus tean^^Q ^^^^ necessary articulation^ Therejs also a need 
for aiJ- off-campii team to provide ^pr necessary community articulations] including interagency coordi- 
nation. • ' ' J? ^ ' 

There is the opportunity and responsibility to influence the organization V^the delivery system. The 
components of each system will be determined by each college. This seaion pS>poses the guidelines to 
assist in making such determinations. ' * ^ 

5.2.1 Organizational Articulation. On the college campus, student needs for services and aaivities 
are identified and provided. The delivery system is based on capabilities of a normal student popula- 
tion to participate. Students with exceptional needs may be unable to participate unless the*delivery 
system is ^ modified to respond to their unique needs. i 'k \ 

The gerson responsible for enabling the delivery of services and aaivities f6r "opening up the cam- 
pus" must become ^ware of unique needs and recommend modifications. This is best accomplished 
through organizational articulation. ^ 

a.^/l» Organizational Model' ' ^ 

1) Establish an ad hoc committee to collaborate in identifying the services and aaivities available 
on campus. , . * 

2) Relevant to those, services ^nd aaivities, determine the unique needs of exceptional students 
which effea delivery capabilities. . Jl ^ ♦ • 

3) Design a matrix (see illustration following) listing the needs on th/vertical axis and services 
and activities on the horizontal akis, I ' . 

4) The services and needs listed above are intended only as examples. ^ 

5) Where the need and the service or aaivity interest is (see example), enter the name of 
^the significant 'person(s) responsible foc^livery. i 

6) Then those persons who need to be part of the organizatiolnl responsible for the dlliver^f 
services and activities will have Wen i dentif ied. 

bf Articulation " . ^ 9^ 

1) Meet with e^ch identified' significant person individually. Reveal special needs arid develop 
delivery m^ans. ' , 

2) Develop a time line for implemehtatipn of delivery plans. /- 

3) Submit a report to the administrator detailing the implementation plan. 

5.2 
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c. Delivery , . , v ' ♦ 

1) Implement each plan component on a controlled (pilot-test) ba^isr. 

2) Evaluate the results and modify as necessary. 

3) Implement the total -pfan. ' . ^ ' 

d. Monitoring * ' , ' ^ 

1) E>esign a method for ^'riodically assessing the delivery process. ^ 1 

2) Maintain articulptian activities with those significant persons involved. a. 

, 3) Bring together periodically , an ad hdc co^nmitteS ^to update the assessment of needs. 
5.2.3 Commufiity Articujatioh.^ There i^ vast community of interest in the needs of the handi-^ 
cappeJ. '5*hese interests^epresem both^xpertise and resources. Ofterf tlieir goals and objectives will 
simildt, and, in fact, there wilKtf3ast a need for articulation. . • 

An effort at orgagizirigior ajMSculation with this community oY interest will benefit everyone in-^ 
vdlVed. Where a mutual*intefc^i is t^jscovered, and articulation affected^resoorce utilization can be- 
come much more effS^ive-^ncLthe delivery system greatly improved upon. 

a. Organizingjor Action ^ t * ^ (j * ' ^ 

1) The Advisory^Committee, befng aware of services and programs, may be thg/best resource 
in planning for off-campus articulation. Some oPtliem, in fact, will represerit the very agen- 
ties with which contact is needed.. 

2) Identify the school districts, publi^ and, private agencies, which need to \e included. 

3) Develop an objectivets)^ to provide direction in*planning for articuhtion. ^ * 

4) Develop a "statemel^Segarding the benefits that can be realized, through articulation. 

5) Develop* a list of proposed activities to meet articulation objectives. 

6) Draft a flan for off-campus articulation for advisory committee input and aciminstrative 
approval i ' - - \ ^ , * - ' . " 



}. Structure i 

1) Establish a sub-committee to the advisory committee jco be responsible for each component 
of the articulation plan. 

a) Subcommittee on school relations. . * - » 

b) Sub-committee on 'physicallj; disabled* agency relations. 

c) Subcommittee on- 'communication disabled* agency relations. 

d) Sub-committee on 'learning disabled* agency relations. 

c. Cooperative Agreements ^ • 

-1) Substantial benefits will be realized" for studeojs as a result of agency cooperation. * 
. 2) Cooperative agreements may also be realized These must be processed through tl^e appro- 
priate channels for approval. ^ <, ' • ? - 

53 SUPPORTIVE SERVICES. 

Perhaps there was a time when a wheelchair-bound person could not make it up an incline to get into a 
classroom. Seeing' the person s predicament, someone ^pushed, and the incline was negotiated This may 
have been the beginning of supportive services. The claiss was there and open the studenr, but only 
with assistance. , ^ ^ ^ 

Our prirAary goal is that all students, regardless of exceptionalities, can benefit from 'regular college 
classes, {urograms and activities. A handicapped person is one who cannot so benefit without support 
services. The purpose of this section is to aid in the establishment of a support services program. 

53.1 Philosophy, Students with exceptional needs should benefit from regular college programs. 
We know that for this to happen, someone must accept the responsibility to facilitate thejorocess. 
Pne of the major responsibilities of the specialist on program^ for the handicapped is to do^ust thit. 
Perhaps for the majority of students no better service can be rendered. 

a. Identification^ ^ ^ 

1)* Be aware of the support service needs of the students. This requires the identification of stu-^ 
dents with special needs. Refer to Identification (Section III) for identification techniques. 
* 2) There is a need to advise students that these services are available. That is a major part of 
' any identification process. (See Section III.) 

b. Planning 

1) Develop a plan (or the delivery of support services. The needs assessment matrix recom- 
mended in this Seaion wilf be of value. , 

2) See Seaion IV (Planning). 

c. .EvMikttion ^ ^ „ . " 

1) Before an)& educational program is undertaken, the means of gathering data to permit an 
assessment should be established. 

2) Develop an evaluation plan prior to implementation. Riefer to Section VIII (Evaluation). 

3) The evaluation plan should incorporate a feedback system providing for input from those 
students utilizing the services. ' . 

d. Delivery System. The following are some of the major aspects of delivery that should be con- 
sidered 

1) Coordination. There should be a designated person or persons; responsible. t 

2) Resources, There is a need to identify resource n§dds and to plan for their^cquisitionr- 

3) Articulation. It is important to involve in the planning stage, those people who will -actually 
be a part of the delivery system. 

a. On-campus and "Off<ampus articulation planning will be helpful. 

4) Documentationl Maintain records on support services provided. These records will be sup- 
portive in justifying both services being provided and resources require. 
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% Insenice training!^ There may be a need for both orientation and training of those persons 
with delivery responsibilities, to include: 

a) The nature of §f)ecific disabilities. 

b) Suppor< service needs!* - 

c) Methods '"of support. 

d) Record keeping requirements. " " - 

e) Emergency procedures. ** , * o 
^ 0 Campus orientation.. ^ 

g) The acquisition, use and care of support services equipment. * 

.5.4aABEUNG. ^ ' . 

persons closely aligned with society*s standards for "NORMAL" tgvexhe best chance of achieving accep- 
tance and integration. Providing the chance for students with functional limitations to maintain personal 
behaviors and characteristics which are as culturally nonrtative ^s possible is imperative to their main- 
streaming. We must avoid prartices and methods that reinforce a persdn*s viewing oneself as deviant. In 
exploring normalization principles, and how ^they apply to college enabler programs, we must investigate 
the following two areas. (1) Identification and labeling of students, (2) systems by which we deliver 
services. The purpose of this section is tu assist one to becorae sensitive to the probjem of labeling, and 
to gain support in implementing the delivery of services* without the stigma of labels. ; 

4 

5.4.1 Legal Reference. California Mastet Plan for Spfecial Education, C^«epter 3. 

"for legal purposes, pupils with special education needf should be designated as individuals with ex- 
ceptional needs." ' ' , " * . 

Philosophy. The<lefinition used in the California Master Plan starts with, the word "ifidivfdu- 



als.'* Our. interest is in serving people, not ^andic^ps. A student is first a persbn, and therein lies the 
the strength. If we focus only on the handicao^w are foalsing on weakness. Many people.4^ent be- 
ing called handicapped and most resent labeling. / 

5.4.3 Guidejihes. Labeling is a dehumjjmzing process and should be kept to a minimum. Tradition- 
ally, special education has used disability category labels to identify students. These labels serve no real 
purpose. Our role is to help students overcome their limitations, build upon strengths and to function 
on acoiypetitive level. To do this, we need to know about function and ability, and in what ways it has 
beenbifcaed. Labels that tell us this are useful. The inability to read a textbook can be "cured" by a 
Ijpailer^a^aped textbook and sometimes a mechanical page turner. "Visually impaired", "learning dis- 
aoled**, and "orthopedically handicapped", are labels that tr^itionally would be used for someone who 
is unaBteto read a textbook. Disability category labels, su^ as these, are useless jn serving the student. 
They only serve to tell us we need to find out if the students can read'a textbook. The mote specific 
functional labels are useful Jp serving the students. If a label lilce BLIND is assigned, immediately a 
student is burdened with stigmatizing stereotypes. Society does not know how his/her functioning is 
effected so they ^assume". Th? student, also, is presented with a set of "pat" answers to his/her capa- 
bilities. Exploration is not necessary. Functional labels, also, may be uncomfortable, but they are label- 
ing real funaional limitatio^ns that must be .dealt with for the student to compete. 

• 

5.4.4 Service Delivery Systems. Society perceives that if individuals must be provided special serv- 
' ices then obviously they are different. We are going to prbvide services ^o we have to design delivery 

systems. It is important that while developing systems we keep in mind that accepting services makes 
students more readily identifiable as "Handicapped". We often design sptems that reinforce in, stu- 
dents and society that the handicapped need to be 'taken care of. It oft^nis much more convenient to 
design systems that 'do it to students'*rather than allo\8iing the student maximum control. We may 
furi}ish transportation in special busses marked 'Handicapped*, provide parkltig in spaces marked 
'Handicapped* and serve from offices marked 'Handicapped*. These labels again are not functional 
labels. It would serve a purpose to Jabel service components by the serVlce?^dered rather than who is 
served. It. is less stigmatizing to be identified as in need of mobility assistance than as handicapped. 



Secondly, it serves to let the students know what services are available. If delivery systems are to let 
students take responsibility for their needs rather than 'doing it to the students', then students needtd 
be knowledgeable about existing services. ^ ( 

5.4.5 Ability Counts. The lives of students coping with limitations traditionally are centered around , 
those limitations. Their energy is invested in coping with the limitations, treating the limitations and 
the feelings surrounding yhe m ar^ all the student? relate to about themselves. It is imperative we cen- . 
ter o\ir approaches to studeritsaround ABILITIES. We must investigate abilities and interests. For 
studetits to excel in abilities, they must be able to identify them and focus.energy on them. It is impor- 
tant that our delivery system? be sensitive to the student s involvement ^in activities other than those j 
to overcome, limitations. . ^ ( 

5.5 ASSESSMENT OF FUNCTIONING REQUIREMENTS. ^ * ' 
Successful funaioning in a college demands and/or anticipates certam kinds of abilities. For us to best 
meet the needs of students it is imperative that we are aware not only of the; way student s funaioning is 
affected but, also, of all functioning requirements that are imposed by the institution. This knowledge is 
a' critical aspect of implementation. ^ ^ 

5.5.1 Community. For the student to function in the community college he/she has first to cope 

with the surrounding community. Using public transportation requires certain functioning. How 

much speed is required to be able to get on and off? How much speech is required? Is transportation 

adaptable to a person using a wheelchair? , 

*• . ' * * 

5.5.2 ArchitectureA'errain. The way a campus is designed iijiposes numerous functioning require- 

>ments. Buildings set far apart require the ability to negotiate distances. Steps require the ability to 
climb. Doors" require strength to push or pull a certain number of pounds. Explore the campus thor- 
oughly. Ask students for their help in investigating functioning requirements. They will be aware of 
f&naioning required by steep slopes, heavy or narrow doors, steps, poorly Jocated ranips, hard to neg- 
"^^^ate thresholds as* well, as many other obstacles. 

5.5.3 School Regulations. Each community coltege has regulations and operating procedures; com- 
plying with these, demands certain functioning levels. Examples would be regulations requiring stu- 
dents to participate in walk-in registration, designing a maximum number of class absences allowed; 
and setting drop deadlines. The majority of such regulations are listed in the school catalog. Students 
are a good source of information about the most troublesome regulations. 

5.5.4 Curriculum/Classroom. Performing in classes requires Coping with fw6 types of functioning, 
that imposed by. the classroom (e.g., height of counters, type o£ chairs) and that imposed by curricu- 
lum X^g> remembejring five numbers in sequence, copying notes from the blackboard). Student*s 
needs can best be met by developing tools such as check lists for thoroughly assessing the functioning 
requirements of commonly taken classes. Information ;:oilld be most thoroughly coUeaed by observ- ^ 
ing a class. ' ^ . ^ * 

5.5.5 Recommendations. Currently we become aware of^ functional requirem^^ots as students en- 
cqunter them and fall behind or drop out. By^ becoming more aware of the campus in functional terms 
and developing better ways of analyzing functioning requirements before they become a problem, we 
will be better able to implement program^^tp assist students. 

^ We will not be aware of all problems ih advance. We must remain responsive to individuals and 
problems as they develop. But if we are aware of funaioning in detail, we will be better rea^dy to devfel- 
, op various sohitipns to the seer^ and unforeseen problems as they arise. A thorough investigation 
through task. analysis and other systems, that may h^e application to out; need to know about specific 
functioning is proposed. We need to develop systems and ^xpertise^ tHat are geared ^to give us a 
detailed understanding of the functioning required of studcints.^ * . ^ 

5.6 INSERVICE TRAINING > • - , ^ / 
Wherever change is in process instrvice training is potentially an important componeat. It provides for^^ 
change to happen more quickly and *Sdmfortabry with better quality, \ "/^ 
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^ The pro^^diflg of special services for^students on campus is changing the type of students teaf hers are 
serving* A^ombination of technology, medical advancement, an|l social acceptance constantly expands, 
our ability to serve students. Schools are nr\eaningfully serving more and more students that tvere previ- 
ously excluded. ' s 

* We need you to consid6f inservice as a valuable tool to implementation. This section deals with de- 
scribing^ those who might ben^fif most by inservice, as jvelt as suggesting inservice delivery techniques. 

%6054. INSERVICE TRAINING. Each college shall develop a pl/tn for relevant and effective inservice , 

training for all college personnel involved in meeting the special needs of students. 

. ^ ' ^ ' • ' */• 

5.6.1 jPhilosophy.^, There is a natural tendency fqr people to resist change. If an impending chinge 

is difficult to understand— too' complex— they shy away from it. Where they can value the change as 

an improvement, it is easier to accept^ A major^point to acceptance is clarity. Inservice is a way of 

• achieving darity and dealing with a fear of the unkiWjn. . , » . 

5^o^z Administrators. Aifi[iinistrators will want to know of needs of the district's students andpos- - 
•sjble solutions, as weU aS l^gal and financial constraints. Presentations to" administrators may be on a ' 
one-to-one b^i^ijijor in meetings such as administrative meetings or-board meetings. (Be prepared to 
answer qufestioj||^ Wrong answers can set progress back.) ' 

5.6;3 Faculty. Enabler fi^ams ar^ presenting faculty with students that were previously excluded 
, irom their classes. Faculty feel some students d)uld be handled better with specj^l training (or by 
. someone else). It is important thax faculty feel supported, kno^^^bout services and where to get ques- 
tions answered Wth of the itiservice for this group will be donlKn k one-to-one b^is while wiping 
them solve stua5m pfoblems. Students working direaly to help instructors understand their sit^tiof 
will be the most effective change agents. 

^ • . • ^> * • . ^ ^ 

5.6.4 Staff/Paraprofessionals. Meeting the needs of students with limitations means using vari(^iis 

combinations of smdeuts^ides, paraprofessionals and professionals. Both one-to-one and group dis- 
cussion^ of problems, solutions and ethics will be l^^pful in the presentation of quality, service^. 

5.6.5 Classified Staff. Community Services staff, job detelopgrs. Campus Security^as well as many 
other classified fjtaff are critical resoyrce§ foi smdents. Sensitivity of classified stafr to problems agd 
awarene^ qf solutionis, is imperativ^. It is appropriate to include^them in plans for group inservice 

.sessions as well as providing" information on an as-needed basis. , ^ . 

5.6^ Cj^mmynity. The success of studeiyfe with limitations is often dependent on tln^ooperatipn 
of 6§veral (gprimunity agencies. It is important |Jjat agencies sucfi as t^ie Department of ReKabilita- 
tion, local rehabilitation hospitals, transit systems. Adult Education, agji^igh school counselors, have 
a good understanding of what the enabler progr^ and the college can do. Agencies may welcqme a 
presentation at ^ weekly staff me^ti^. Written handouts are also helpful. 

^ %6.7 Organization, An agenia be a helpful tool in making an organized present^tion.^This is^an ^ 
agenda for a 15 mtriute presen'tatioa tQ an administrative meetrng on ^e need for mobility assistance/ 

■ • . • ; . - • ■ ... ^ ■ 

r 

AGENDA 

SUBJECT:- NEED FOR° MOBILITY A^ISTANCE SErViCES 

L Who needs the services? 

A. Students with what kinds of limitations!^ 

B. Number of students? • • Vv - * a « ^ 
II. Kinds of sepices needed? ^ ^ 
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III. Costs Involved. * • . ^ 

* A. Amount? . , • " ' ' ' 

B. :^ho pays? , , ' 

IV. Lecal' G)nsid6ration8. - ^ " ' % - 

A. ^ Eiabilitfes • ♦ 

B. Coverage ' < 
V, • Questions? ^ ' ^ 

5j6,8 Delivery^ ^ • , ^ 

a The maximum integration of students with hincrional limitations into our educational setting" 
is dependent on the commitment, expertise and cooperation of all of the groups of people 
listed. Some in'service training is likely to be presented in planned groups. Carefully developed, 
this is 'a very effective way t^present information and facilitate sensitivity and cooperation. 

For an in§ervice training session to be successful there, are three primary considerations: 

1) The session roust be designed to fit a specific jieed. 

2) The cooperation of teachers, administrators, aide^ and 'agencies is critical. 

3) The design needs ,to provide for extended learning bpportunities. 

b. In order to determine whether a presentation will fit the needs of a specific group consider their 
interests, education, levej. of involvement, responsibilities, and future goals. 

Some specific considerations are; 

1) Begin by ascertaining ne^ds and establishing priorities. 

2) Whenevef, possible have trainees provide suggestions to'assist in the program planning. 

3) Identify a single need for each session and fill it. (Save information meeting other needs for 
another -session.) ^ , 

'4) Use behavioral objeaiyes to accomplish ^oals. 

5) Provide adequate badcup for carrying out new ideas or skills that have been lejitned. (Be 
available as a resour^. Provide writtep suggestions. Involve administrators. Video tape vital 
demonstrations so that they may be used over again* by participants.) 

6) Make the pres^ntaudn interesting. Provide for changes in tempb and a variety of learning 
styles. ^ <* * ^ 

7) Evaluate each session. 

8) Evaluate results of training as exhibited by subsequent aaions of participantSi^(Has behav- 
ioral change really occured?) ^ » . v . 

9) Utilize evaluation information in preparing future training sessions; (if possible, video- 
tape sessions and rerun). 

10) Bring in knowledgeable speakers with practical experience. (Don't be fooled bjTfancy titles. 
They don't guarantee a speaker who has superior skills, or knowledge, or one who canfblate 
to the need or to the audience.) ^ , ^ 

c. Cooperation berw^een enabler, f>rOgram faculty, and administrator, acts not only to insure the 
successful presentation pf a training package, but also,' for carryover of information intb^the 
programs for which the training was designed. Those who attend sessions will deyelp_p new 

• ideas and methods which often require change. Therefore, all those ^ho are iti a position to 
effea that change should be aware and involved. 

d. By virtue o| their leadership roles, administrators must be considered key personnel in insti- 
tuting change. Supervisors, codrdinators, and facilitators are the 'most valuable resources for 
evaluation feedback as to the viability and contributions of inservice training on an overall pro- 
gram basis, while thie trainees provide personal evaluaticwri of needs and effectiveness from thdr 
on^o-one involvements and perspectives. * ^ 



e.^ A progr.am which provides for continuous and extended training is of the most value. Factors 
which are indicative of ahe^need -for on-going training are: > 

1) Obsolete Information, Students populations and ways of approaching problems are con- 
stantly changing. If teachers are to be jcept abreast with the current growth,.the education 
and training process must be constantly recj||||^d. 

2) If^fectke Training. Ideally, all ipservice programs are effective, realistically, sessions 
\ sonrietimes fail. If one session has not fulfilled the perceived need, then a new approach and 

a second attempt to impart tfie necessary knowledge and/or skill must be undertaken (after 
a thorough evaluation as to why it failed the first time). " ' - ' 
*^ 3) Continual Turnover of Personnel. In today's society, people do not always remain in the 
same job placement. The use of large numbers of student aides to provide support services 
means everchanging staff. Continual training is vital to maintain quality services and 
efficiency levels. *' * I 

5J COMMUNICATIONS, 

Previously, we read that we "don't do it to people." We do things uith people. When we do things with 
people, they are permitted to participate in the process. When we do thingswith people, we plan to im- 
plement a bilateral process of communications. ' . ^ ' 

5.7.1 Campus'Advisement. 

a. There is a need to identify those programs and services which the campus community should be 
^ advised of. ^. ^ - 

b. There is a ^eed to investigate the alternatives available for effecting such advisement. 

c. There is a need to coordinate this effort with existing communication mechanisms. ^ 

d. There is a need to develop a method by which one can get input from the campus comnihrtity 
regarding their "need tojcnow". . ^ 

5.7.^ Student Advisement. 

a. Students participate in special classes, programs and services because they elect to do so. There- 
fore, any plaadeveloped regarding that student's educational program, needs to be shared with 
that ' student. ^ , * , 

b. This involves the us^ of a communicatigns system that effects an understandin^of and an 
^ agreement with, the educational program designed. • , 

5.7.3- Alternatives. The alternative means available to establishing good cpmnjon communications 
^ are covered in detail- in Section II, Identification. 

5.8 IMPLEMENTATION METHODOLOGY. \ 

Following our planning activities comes the implementation process. The following activities are imper- 
ii tancxonsideratlons in effeaive implementation. " 

5.8.1 Develop^rategies. Consider the 4lternatives available, the resources required, the resources 
available, key personnel, time lines; district; policy, and regulations; and, communication needs. 

5.8.2 Coordination. Communicate the implementation process to key pefsonnel, establish time 
lines, mobilize resources, obtain approvals and authority, advise potential participants, train staff, 
establish evaluation guidelines. I ' 

5.8.3 Monitor. Once implementation is effected, monitoring is a responsibility; Is the process going 
as designed, are all components operative, is evaluation data being collected, are time line^ being met, 
are communication systems working, are. re'source expenditures' in line, and are needs being mdt? 

5.8.4 Evaluatiofj^ 'Evaluation is an on-gomg process, not a yearly^ivity. We constantly collect and 
analyze data to see, if we are accomplishing what we set out to'do^ to see if changes are needed, or if 
objeaives are realistic. 
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BUDGET 



SECTION VI 



(5.0 INTRODtCTION ' . 

TKe colleges must prepare and submit, by May 1st of each year, a college comprehensive plan. Or^e re- 
quired plan com|X)nent is the Budget summary. This section on budget is intended to help facilitate this 
precess. It will include information on budget development, accounting for other funding sources knd the 
concept of preliminary and final budgeting. The approval process will be covered, along* with budget 
pir^meters and eligibility for direct excess cost reimburseinent. . ^ 

36026. DIRECT EXCESS COSTS, Direct excess costs are categorical expenditures byCommunity Col- 
lege districts as defined in subsections (a) through (f) below, which are expenses incurred as a result of 
meeting exceptional needs of students. ^ ^ - ' 

(a) Special facilities costs are expenditures for space, equipment or furniture acquired or modified 
the district and. used by the student. ' ' 

(b) Special educational material costs are expenditures for material specifically developed or pur- 
chased to assist the student in the learning process, ' >- * 

(c) Educational assistance costs are eiy^penditures for specific persons employed and support re- 
, sources used to 'assist students. 

(d) Mobility assistance costs are expenditures for persons or equipment provided to assist handi- 
capped students to move about the educational setting. 

(e) Transportation costs are expenditures for persons or equipment modifications or related costs for 
transporting students for education purposes. 

(f) Program developmental services costs are expenditures for college, regional and statewide activi- 
ties for staff and program development which are approved by the Chancellors Office and de- 
signed to impleiTten^he provisions of this chapter, 

6.1 apIportionment . . 

The regulations provide for an apportionment to assist the colleges to recqver their excess costs incurred 
for services to the handicapped. Those expenditures must have been made in support of students with 
exceptional needs in one or more of the categories listed in (a) through (f) above. The expenses incurred 
may be for supportive services and programs required to permit students to participate in regular college 
classes, activities and programs* They may also have been incurred for appi:oved special clas'ses and 
programis. 

56032, SPECIAL CLASSES OR PROGRAMS, Special Classes or Programs means prescribed special 
instruction for students with specific educational needs. Such classes and programs n^ay also be designed. 

(a) for severely disabled students who* cannot initially attend regular classes. 

(b) to provide preparatory or supportive instruction to enable studet^s to participate in activities 
provided for the general college population. - ^ 

6.2 CjADCULATIONS OF COSTS. . . ^ ^ 
You i^ay calculate costs for tHe categories listed in 56026 for the foltowing expenditure iten^s. 

1000. Certificated personnel (contract and houriy) ^ 

2000. Classified personnel (contract and fiourly) 

3000. Employee benefits ^ ' * ^ ' 

4000. Books, supplies, and, equipment replacement , • 

^ 6.1 
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5000. Other operating expenses ' - . - 

6000. Capital. outlay • ^ 

63 DEFINITION' OF EXPENDITURE JTEMS. , . 

1000. All pefsons employed in positions requirirjg state licensing or valid credentials in order to hold 
that position. {Examples: Administrator, Counselor, Instructor, Psychologist apd Nurse.) 

2000. All persons eraployed in positions that do not require licensing^ credentials in order to hold 
that position. (Examples: Secretary, clerk, tutor, aides, readers^nd notetakers.) ^ 

5000. Payroll costs to cover the cost of employee Benefits. (Examples: Workman's Compensation, 
Retirement, Insurance and Social ^ecurity.) . ' ^ 

4000. The software necessary for the office, for instructional backup for instructors or direct instruc- 
tional assistance for the student. {Examples: Office supply, tapes, film, test materials, page 
turners, ^^^h sticks, brailled materials, and equipment Replacement.) / 

^ 5000. Additional necessary and reasonable costs of operation. {Exanf)ples: Consultants, travel, rental 
contracted services, repair, printing .and 'utilities.) ' / 

6000. Necessary and reasonable costs for the purchase of non-expendable itemis such as equipment, 
equipment modification and barrier removal. {Examples: Visualtek, tape recorders, bfaillers, 
special typewriters, office equipment, battery chargers and barrier removal.) 

These expejiditure codes UOOO-6000) are part of the uniform accdunting procedure used in education. 
See the business manage^ for extracting definitions and advice. Be sure to include inflation £aaers in 
budgeting, particularly in saLrres and benefits.'^ . ^ 

6A BUDGEl^PORMAT ^ . 

The categoq^af funding areas [56026 (a)— (f)] and expenditure object codes are found on the forms pro- 
vided by the Chancellor's Office. See samples of these forms provided at the end of this section. Note the 
matrix arrangement with the categorical funding areas listed on the left (vertical axis) aqd the expendi-* 
cure object codes. across, th^jK)p< (horizontal axis)'.\ , ' 

Generally it is b^st to calculate cos^^ by expenditure object code. Compute certificated salaries (1000). 
Enter these costs on the nriatrix following the categorical funding item which will reflect the reason why 
costs will be incurred. Do this for eaih object code. Then enter the totals in the total expenditures 
column. * ' ' . * 

- Indirect costs will not be entered on the budget matrix. For example, if excess costs are forecast for a 
special class, determine what expenditure item(s) will make the cost an excess of class income (Section 
6.5). Perhaps an aide is being used in the class. The indirect cOst amount would be included in the cost of 
the aide. The amount would be entered under object Cocfe 2000 (Classified salary). If it is an instructional 
aide, the amount would be entered on the "special education assistance" line in the 2000 column.* 

If there is an excess cost because of leasing specjal classroom facilities, the excess costs due to the lease 
cost, including indirect costs, wojild be qntered under 5000 (other operating expense) and on the special 
facilities line. 

6.5 MAXIMUM COSTS ALLOWABLE. / s 
There is a maximum amount of apportionment that caq be cfaimed by each college. Claim only direct 
excess, costs' and an amount' not to exceed the allowable maximums./ 

36010. REGULAR AVERAGE DAILY ATTENbANCE (ADA) FUNDS. Student semces and pro- 
grams shall not be entitled tO funds tn excess of those needed to deliver such services and programs. The 
state allocatiimprovtdcdhyiair fur zhrett excess costs is intended^o only provide the districts reimburse,^ 
ment for such costs up to $783.00 for each student served, wtth^e exception ofijo/)se students identified 
as ''severely disabled]' as defined by Section 56018 of this chapter. 



• Direct excess cost funds for specjal classes or programs shall be appro ted^ only afifbr regular average 
daily attendance (ADA) generated in t^ese special classes has been completely utilized. 

The average daily attendance (ADA) generated by students in a special class^or program must be ex- 
pended for that class or^prO^ram to help^ pay for thejirect costs incurred for lowered instructor- student 
ratios or other support services. ^ 

6.5.1 Note that the ma^fimum amount. cl<ui™$ cannot exceed the number of students served tim^ 
$785.00 annually. Care must be taken to Jfptd any duplicated counts. Students may participate in dif- 
ferent program. areas (i.e., credit ind^ilonJcredit) or be^ receiving supportlve^services and also be in a 

I special class. Each student can only b^cou^ted once. Th^re is an exception to the $785.00 (Section 6.6). 

6.5.2 Note also t^jat all income (i.e., total ADA) generated^by a special class or program must be ac- 
" counted -for before excess costs are claimed. If a class costs $15,400 and is generating an income of 

$15^00^ there is only an excess cost of $200.00 and only that amount may be claimed. Enter the $20Q^0 
using the expenditure object code which obviously accounts fdr the excess costs "and on the appropriate 
categorical fund line. , ' , 
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6.6 UMIT EXCEPTION. 

Section 56082 (c) of the regulations denote an exception to the $785.00^ limit pec student served. This 
provides iox up to $1,570.00 per student served for severely disabled students. 

6.7 ^RCXJRAM DEVELOPI^ENTAL SERVICES. [See^ Section 56008 (c)] 

Earlier it was discussed that 5% was the amount established this year to be used for program develop- 
ment services. This amount will be established eacfi year and the colleges advised., If a college does not 
expect to use the full percentage allowable, it is important* that a state specialist be notified. This will re- 
lease funds for use by those colleges with a greater need for funds to support workshops, research, special 
project and the like. 7/ is important to gite this advisement for any budgeted funding which will go un- 
used at the earliest possible date. , * * *• * ^ 

'*56084. QTHER SUPPORf FUNDS, Districts applying for direct excfss\oslfunds must certify on a 
form supplied by the Chancellor that reasonable efforts have been made to secure federal or local funds 
otherHhan short-term grants for handicapped programs. ^ 

6.8 LOCAL. INCOME. ' i ^ 

The resources (Special Apportionment) made available by these regulations are limited. Therefore, it is 
imperative that we 'identify other resources available to suppdrt local program needs. Colleges musi 
certify that this is being <jione. The excess cost reporting forms (see examples) have an' item listed, la-\ 
beled as 'Local Funds'. Enter the total of such^ther funds made available as' that item. The local income 
item is not there to indicate ADA (Average Daijy Attendance). ADA is'used toxalculate special classes 
and programs excess cosps only. - ' . . « ^ ' 

. ^9 FEDERAL FUNDS. 

The forp also has an item entitled Tederal Funds'. Here enter any funds from federal sources which, 
like local funds, have the effect of^ reducing your gross totallof excess cpsts..The tnost common federal 
fund applicable is the Vcxfation Education Act (VEA) Part fi EntitleniencFund, designated for use in the ^ 
support of handicapped students. See a Vocational Education Adm?nistra(pr regarding these funds. 

6.10 BUDGET TIME LINES. ' i» . 

6.10.1 Colleges are required to submit their first budget as part, of their comprehensive plan by May 
1st each year. This is a^preliminary budget? It advises the Chancellor's Office of your budget forecast,, 
or intent. They, analyze this data aloi|^rS4ih the total amount available statewide. 

. 6*10.2 Subsequent to the college^ May 1st input, the cojieges will.be advised in a timely manner by 
the Chancellor s Office as to the total of funds available to support programs for the handicapped. 

• • ^ , ' ■. , 6.3. . 



6»103 The college's final budget for direa excess costs is due ipMie Chancellor's Office by October 
15th each year. The enrollment census (see Section Vll Reports) is also due at this time. Based upon 
this Oaober input, final decisions regarding the apportionment of funds will be made and colleges . 
'advised. ' , ^ ^ 

6.11 BUDGET IMPLEMENTATION. • ^ , • / 

Each district, having .received advisement regarding apportionment available, must make individual de- 
cisions on budget implementation. If less than 100% of budgeted ^ir^ct^ excesa costs are going to be 
reimbursed, the distria must consider such options as: • ^ 

6.11.1 'Reduced budget to lessen distria costSv ^ 

6.11.2 The extent of district commitment of resources to cover non -reimbursable costs. 

6.11.3 Kfethods of deferring nonrreimbursable costs. 



6.1lJ^0ther fundijig sources. 
6/11.5 Alternate methods of meeting program objectives. ' ^ 

6.11.6 New program objectives. 

It inconceivable that the state might set expenditure limits by funding categories. PDS is limited to 5% 
fo/ 1977-78. The colleges may be advised, (for examplejonly) that transportation expense will be limited 
to \%. The same decisions as were made above, will have to be made following this kind of advis^ent. 

^ 6.12 'budget revisions. 

If a college finds it necessary to increase their budget, they must get prior approval. Qjlleges that realize 
they will not use the whole of their budget should advise tlie Chancellor's Office at once. These funds, if 
released, might greatly benefit another college^ Remember that funds that go unused under this chapter 
•for a given year, revert to the general fund and are lost for ouf purposes in serving the,handicapped> 

6.13 FIUNG BUDGETS. ^ ^ ^ . , 

' Time lines for budget filing are reviewed in Section VII,' Reports. »♦ ' ' 

,6.14 PJLANNING THE BUDGET. ' * t \ 

Budgeting is the process of estimating proposed expenditures for planned activities within a given time 
.period and proposing the means of financing* those acti^^ies. It is the activity jl^^t exaas the share of re- 
sources from the district, the state, and other sources, to pBbnit the delivery aerograms, classes, services 
and activities to students with hi'ndicaps. It is a logical part»of the planning process. The following steps 
will be of assistance in direa excess cost budget developnrient. 

^ ^14.1 Analyze Plan. 'Do an analysis of each component of your^an, such as supportive services, 
'^ograiife" and special classes. A separate budget for each plan component is needed. 

. ^ 6.14.2 Identify. Resource Requirements. For each plan component, make two lists. 

» a. A li$t of those resources for which no expenditures will be required. This may include facilities 
and equipment, or resources being hiade available from another source, (i.f^, volunteered, loaned 
or donated^ equipment, etc.) This list will be negded later to coordinate these resources but^ill 
not be used further in'budgeting. ' ' - W . 

6.1^.3 Cost'Determinatidn. Secure cost information on all expenditure items. Check with personnel 
on salaries and with payroll or accounting on payroll costs (benefits). Make sure to provide these 
resource personnel with your tinle lines so they can include any inflationary factors. Purchasing can 
supply cost figures on all items to be purchased or leased. Facilities can supply costs for construction 
activities. Most items can be costed out by these district personnel. * ^ y 

6.14.4 Total Expenditures. Total up your costs for each object code item, for each plan component. 
*^ These totals are then combined, by object todes, for the budget, with one exception (See 6.14.5). 
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6.14.5 Special Classes anc^ Programs. (See Section 65O10) ^ ^ * ^ • 

Having computed the total costs for each special class, one more cakula3||^ is necessary on each- 
class, before incorporating these costs in the^ direct excess cost budgei.^^,! y 

Accoiint_for all anticipated income to be generated by average daily attendance (ADA). The busi- 
ness^lmanager can be of assistance in computing.ADA incomes as it will vaYy by district. First forecast ' 
(it should bejn'the plan) the rjumber of students intended to be served in that class, and the average 
hours daffy attendance anticipated Remember to allow for absences * Based upon the attendance fore- 
cast, you will be*advised on how to calculate ADA income,- 

•Sgme classes receive ADA on a positive attendance basis, and absences will have a high impact on 
income. Che^ on this with your business manager (i.e'.. Adult Education). 

6.14.6 Draft Budget. If one is responsible tor Idss than the total program budget, submit budget data 
for each component to the District Ox)rdinator (or other appropriate administrator). The total of the 
components are incorporated into one district budget for direa excess costs. The budgfet then goesf^, 
into the proper channels for approvals prior to being subgrtitted to the state. * - M / 

6.15 CLAIMS. ' . 

Claims for reimbursement may be made only f6r those direct excess costs actually expended or encum- 
bered (district has legal o&ligation to pay) by the district. Before the final (annual) direct excess costs 
claim is made, actual costs, must be computed. 

When we budget for special classes and programs we do so based upon ^ forecast of expenditures and 
income.. When claiming final reimbursement, we will da so based only upon actual costs and income. 
(See .Sections VII, Rejxjrts, for claim time lines.) 

6.16 AUDIT TRAIt- 

It is important that you have documentation to back-up all claims. Ask your business manager ^ut 
audit trails and get help in establishing procedures for documentarion. 

6.17 FINANCIAL REFERENCES. ^ . / 

6.17.1 State AUocatiftfi^ Total state allocation for Direct Excess Cost activities is given in ECS 
170303.6 (b): ■ ' * . 

Twelve dollars and nineteen cents ^12.19) multiplied by the average daily attendance during the 
preceding school year crediAd.for purposes of state apportionments to all community colleges dis- 
tricts for the purpose of 'Article *12 (commencing with Section 18151) of this chapter. 

6.17.2 Distria Apponionment. Disbursement of the gross state amount .available as provided in 
the above formula is described in ECS 18151 (a), '18151 (e) and 25506.5: % 

18151 (a;. The Chancellor of the Ca^fornia Community G)lleges shall apportion to each Commun- 
ity College District for the facilities, special educational material, educatTonal assistance, mobility as- 
sistance, transportation, and program developmental services for handicapped students enrolled at a 
Community College as defined in Seaion 25506.5. For those who have demonstrated a need for such 
services, an amount not exceeding seyen hundred eighty-five dollars ($785) in each fiscal year will be 
allocated for each such handicapped student. 

i;e) Notwithstanding subdivision (a), the Chancellor may, upon recommendation of the Director of 
Rehabilitation, allocate amounts up to twice the amount authorized in subdivision (c) of Section 
25506.5, provided, however, that any allocations made pursuant to this subdivision (e) shall not re- 
sult in an increase in the total amount of funds allocated pursuant to this section. Allocations in excess 
of seven hundred eighty-five dollars ($785) per student shall be provided only to programs identified 
by the Chancellor and the Director of Rehabilitation in accordance with rules and regulations adopted 
pursuant to subdivision (b). ^% , 
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, 25506.5 (b) As used in this s^tion, ''Handicapped Students" are persons enrolled at a community 
college who cannbt benefit from the regular educational program provided by the Community CoUegl 
^ which such students are enrolled, without special services and programs, because of a physical; com- 
munication, or learning disability as defined by the Director of Rehabilitation in coopleration with the 
Chancellor of the California Community Colleges, following public hearings. Such a disability shall be 
defined in a manner cQnsisteitt with the definitions *given in this subdivision. 
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ColkRe: Submitted For: 1. May 19 (Projection) 

' 1. Oct. 19 (Actual Census County 

3. Feb. 19 (Enrollment and Budget 

Update) . 

COLLEGE ANNUAL ENROLLMENT AND FUNDING/ SURVEY 

HANDICAPPED. STUDENTS * ^ ^ 

(Advisement Survey Pursuant to California Administrative Code, .Title 5, Section 56062) 



I. UNDUPLICATED HEAD COUNT OF ENROLLED DISABLED 
- STUDENTS RECEIVING SERVICES- — 

k\ Total Eliglble~^radentis Heiseiving^ervices — 

B. Total Eligible SeVerly Disabled Students 
. (liot included in *'A'' above: Prior approval 
required from Department of Rehabilitation.) 

II • PROJECTED EXCESS DISTRICT COSTS FOR FISCAL YEAR 19 -19 
(Do Not Include Expenditures Met^ By ADA Funds) 





EXPENDITURE OBJECT CODES - Budget and Accounting_Manual 


,^0TAL 
EXPENDITURES • 


1000 * 


2000 * 


3000 * 


4000 4 


♦ 

5000* 


6000 * 


SPECIAL 
FACILITIES 










^ 






EOOCATjOrML 
MATERIAL 


> 












. 


iTECTAL 

EDUCATIONAL 
/V^ttsTAMCE 














y 


MOBILITY 
AS8J STANCE 

















TRANSPORTATION 
















PROORAi) 

CJEVELOPMENTAL 

SERVICES 










^^^^ 







/ 



TOTAL -EXCESS DIRECT COSTS 



III. OTHER FUNDS RECEIVED 

A. Local Gifts. 6c Grants $_ 
(Not ADA) 

B. VEA Funds (Only if VEA, , . $_ 
Expenditures -Included Above) 

C. Total Other Funds .$_ 



D. ^otai Excess ^rect $_ 
Coats Less VEA PuAda - 
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(Prepared By) 



(Title) 

» * ♦ * 

*l600 - Certificated Salaries 

*2000 - Classified Salaries 

*3000 - Staff Benefits'" . 

c 

FORM CCC-SS-1 (Revised 10/77) 



(Date)- 



(Telephone Number) 



*4000 - Books, Siipt^lies and Equipment Replacement 
★5000^- contracted Services^ and Other Bcpenses 
*6000 - capital Outla^r . ' V 
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* CoHege 



Submitted ?<fti L. May 19 

3-. 'Febi I9l 
I. Physical Disability 

A, Vision Deficit ^ 



B. Mobility/Orthopedic Deficit 

C. Other Health Deficits 



Unduplicated. 
Head Count 
Ide'ntif ied .By 
Disability 
Column 1 



No. Studerits In 
-Col. 1 Who Are 
Clients of the 
Bept:,,;a)f Rehab,# 
Column 2 



No. Sti/dents In 
Col, y Who^Are , 
EQrol)Led-ln Voc. 
Ed. Courses 
Column 3 



II. 'Communication Disability 

i . 

' " A. Hearing Deficit 
. B. Speech Deficit 

'ill.^ Learning Disability * 

A. J^eurologicaT Deficit 
B« Biochemical Deficit 
C» Developmental Deficit 



TOTAL 



r 



Signature of staff qualified to identify 

and develop prescriptive educational 

plan for Learning Disability students \ 



; 1 

Please Estimate 

Number of Students 

Utilizing 'Each 

Category (Duplicated 

Count Allowable) 


Categorical 
Funding Areas 




Special Facilities 


t * 


Special Educational 
Materi-a^l 

I _.i , _ ■ i 




j Special E4ucational * 
: Ass istanrce 
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Kobility Assistance 







\ { 



Transportation , 

_-J • : 94- — i 



Official title 



i I 



Te 1 ephd'jf^e^umb e r 



Please return this fotm to: 

^ 

Academic Affairs Unit 
California Community Colleges 
'1238 S Street 
Sacramento, CA 95814 
(916) 445-1163 ' * . 
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CALffORNIA COMMUNITY COLLEGES 
HANDICAPPED STUDENTS 
' \ . DIRECT EXCESS COST REIMBURSEMENT 

UNDUPLICATED HEAD COUNT OF ENROLLED ; 

HANDICAPPED STUDENTS RECEIVING SERVICES / ^ 

A. .Eligible Handicapp^ Students r 



\\: Eligible Severely Disabled Students' 
( Not included in Item. A above. Prior 
'program approval requiredQ 





:' , ■ EXPENDITURE- OB JEcJ CODES 




j 

TOTAL J 
EXPENDITURES { 


1000 ^ 


2000^ 


3000 


, 4000 


5000 , 


6000 ' 


^ , SPECIAL 
J FAClLltlfiS 


— li, — ■ 












\ 
{ 
1 




* 


* 










! 
} 

L — ^ J 


J EDUCATIONAL- 
j ASSISTANCE 














i — - — - ^ 


; AssjsTXf^ce . 














.■■ 1 


fTRANSPOfHATION 


« 












i 

5 


I^fSgram 

• DeVELOPMEtn'AL * 

i sERNTrces 








\ 


V — 


> 


s 






\:^T^i EXCESS DIRECT COSTS ^ 


$ 



A. ' Local Fund SI 

B. Federal" Funds 

TOTAL 




$_ 
$ 



I. the Dd^ifct superintendent, hereby certijb hat the information provided on this form is in 
a;cordancrwith Education Code be ction 8485oi;^ Calif/rnia f ""^"^^^"t^^^"?^ ' ^^^^^ LrvlSr 
been r^i^ed fro m the Chancellor's Offj ^e. Academic Af fairs^ction, for services 



All 



approval has Been r^seivea rrui" »^uaii»-c — ^ ^ — ^ l^-^^v,^^ 

a S^proqram^^ for stidlnts repo rted in Sectio n I.E. and a copy of the approvals attached 
' .federal and local funds available for programs for handicapped students are being utilized and 

..teuexai aim xuv, _ „„o„r™^vn,Ar. TM7?nRMATT0N CONTACT: 



are ?;eported Tn Section III. 



'FOR SUPPiaiENTAL INFORMATION CONTACT: 
District; Employee_ 
Hiohe 




Period: 'ist/2nd/Annual 19_ 



County 



Code No. 
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. INSTRUCTIONS 

♦ 

1- Each district incxirring direct excess costs dije to programs and services for 
handicapped stuctents shall submit an original and one "copy o f th is form to tjie 
Chancellor's Office, 'Fj>gcal Services Section, on or before the follov/ing dates ; 

First Period - January 15 
""Second Period - April "30 - 
Annual Report- - JUly i5 

TndivHual college reports are not required. Submit a district composite only . 
Forward an informational copy to the appropriate cowty superintendent of^schools.^^ 

2- Enr(511rjent data shall be reported as an unduplicated head count of 'enrolled 
handicapped students receiving services. A student enroOved during one or 
more terms shall be counted only once per reporting period jeach fiscal year as 
follows:'' a) first period repori;^ shall include any student /enrolled between 
July 1 and December 31; b) socond period report shall include any student 
enrolled between July 1 and April 15:-andK;> annual report shall include any 
student enrolled be,tween' July 1 and June 30. ^ 

3- Programs and services for students reported in Section I^B must have prior 
approved by the Chancellor's Office. A copy of the apprcAral must be attached 

to this form or the claim will be retiorned or disallowed ." ^ -----^=---~-~-^---^^-=^~^=^.--^^ 



4-"'*Coi?t yrtata shall be reported by expenditure .otjject codes as defined in the 
OAifornia Communitjr College Budget and Accounting Manual. For the first 
period 3re0drt budgeted or estimated expenditures are to be reported. Actual 
-expenditures shall be reported on the second period and annual reports . 

^- Local '^funds reported in Section III are corit-ributi6ns received from local 
organizations specifically eamarked for programs for the handicapped, not 
local tax revenue . 

6- State apportionments shall l?e made only to districts which certify that all 
federal and local fundr available for program*^ for -handicapped students are 
being, utilized and are reported in Section III. ^ - — - 
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SECTION VII ^ y 

to provide information and regulations regarding the colleges reporting respon- 
the dates by which the reports specified in the regulations arc due. A check list 
regarding these due dates will be found at the end of this section. You will find in th^'jsegulations that in 
addtmoicuhese specific due dates, there will be other times when information will be required of the 
colleges. Therefore, the refejrences itiade in this section are not to the exclusion of any other reporting 
requirements which may be made by the Chancellors Office. ' ' ' - 

7:rBurxat"REvisio^ ~ _ ; 

The colleges are advised to notify the Chancellor's Office immediately if any budget revisions are to be 

made. There is no specified due date for such notification. If a budget is to be revised upward, approval of 

that revision must "be obtained before any additional funds are expended. If a budget is to be revised 

downward, it is imperative that the Chancellor s Office be notified imniediately. There may be other ' 

colleges in great need of those funds to support their program for the handicapped. ^ 
* , * - 

'$6064^ COLLEGE COMPREHENSIVE PLAN, 

(a) Cov^prehen^he annual plans shall be prepared separately by^each college to be sjibmitted by ih 
district to the Chancellor and Director df Rehabilitation. Such plarh shall be submitted on or be^ 
fore May 1st of each year, or at such other ttme. during the fiscal year as designated'by the Chancellor, 

(b) Each plan shall include ^ but need mo t .be limited to, the follotfing chmponents: 

(1) ^Statement of philosophy and needs 

(2) Population to be served \ — • ' 

^=..^=^^^{S^Proposed^servic£s. arui^prngram l. 



(4) Program goals and ^objectives 

0) Proposed dctivites to meerxthose objoptives 

16) A plan foricoo ruination of college resources * - 

(7) A^ plan for tnserpice training ' * 

^ (8) A statement of' the evaluation plan ^ - ' ' , 

(9) A plan for interagency coordinatign of resources 
(10) Budget Summary ' * 

~ " . -i 

72 COLLEGE CbMPREHENSIVE PLAN, ' • , 

College^ who desire to use the direa excess cpslfunds made available by these regulations must file a col- 
lege comprehensive plan each year by May 1st. The |plan is to be submitted ^as approved by the^Uege 
district. In multi<ollege districts, however, each college plan is to be separate. An analysis of the regula-- 
tions reveals a ntimber of mandates which must#e incorporated into each comprehensive pls^n by the 
colleges, to insure/fieir compliance with the regulations. This list of complianc?mandates«in be found 
in Section I {l,l.T) of this manual One required cqmponent of the college comprehensive plan is a bud- 
ge;t sun)mary. This is the preliminary budget referred ^to in the budget section, 
i ^ 

$6062. ENROLLMENT AND BUDGET SURVEYS. The administrator responsible for comprehen- 
sive planning for each college shall, upon request, submit Jo the Chancellors Office, on forms to be pro- 
vided, enrollment .data, projected expenditures, income for supportive services and programs, and suSh 
other pertinent data as required. Such "info/mation shall be used to determine the state *s dipe^excess 
cost balance, and to inform districts of sucj^ balance so that they may plan for a potential alloca^on deficit. 

7.L 




7.3 ENROLLMENT AND /BUDGET REPORTS. . . - * 

The preliminary budget is diiawith the college comprehensive plan by May 1st of each year. This budget ^ 

information is critical, becauseiT^ based upon this data from all the colleges^ that the Qjancellors Office 

will make an analysis regarding the allocations which will be available to the colleges, fon that school year.^ 

The^fest survey of enrollment is likewise due along with the preliminary budget information by May 1st. 

This survey df enrollment data, like ll^gr^liminary budget, is just a^fq^ecast of proposed enrollments 

and direct excess 'costs. * ^ ^ ■ , 

* • 

The Chanceltor's Office will provide the colleges with advisement regarding the total allocations thtit 
will be available ^s-5oon as possible after receipt of all preliminary ^dgets. A final survey pf enrollment 
and Budget is due from the colleges by October 15th of each year. Approval and/or advisement regaling 
the final budget will be given to the'toUegps shortly thereafte 



The survey of exKollment data is very important for several reasorb/lFirst, it requires identification^f 
those students who are in need of,, and eligible for, supportive services, programs and speciif classes. " ^ _ _ . 
Second, it is imperative that the colleges provide information on enrollment that is free from any dupli- 
cated count. That is, a student in the district receiving services under programs for the handicapped, 
shpuld not be counted more than once. This enrollment information also makes possible an analysis at * 
both the locaLand state level .regarding the amount^of funds available that are being expended on a per 
capita basis. Enrollment and budget d^ta are gj^vided the Chancellor s Office on their forms*, as provided. » * 
The form currently in use can be found at the back of the budget section (Section VI). 

We earlier discussed the need (in the Budget Section)to establish an audit trail. You may be required • ' ^ f . 
in an audit to identify those students that were reported in yOur survey of enrollments. Therefore, during 
your survey^ information should be obtained on those students and be maintained so as to be available as, 
needed. ' ^ ^ . ^ 

The survey to identify those eligible students to be served under the program for the handicapped 
should be conducted during th§ regular census week<s) of th? college. This will provide the opportunity 
to identify each semester, quarter or term, in which those eligible students are participating in the pro- ' ^ 
gram. Remember that the total of such students provides one of the paraipeters regarding "the maximum 
_QfJuads_lhaum=be^rant(d^ (See Budget, Section VI.) >^ ' 

7.4 ^ALUATIOI>^^ - ^ . . ^ ^ " 

Section 50666 of the regulations covers evaluation, it states tljmt on or before July 15th, or as advised b/ 
the Chancellor's Office, each college shall submit an evatuati^^f its total program on forms to be pro- < 
vided. Therefore, one of the reporting requirements that ea^ college has is to provide this Evaluation ^ ' 
data as advised by the Chancellors Office. , * * 

56082. APPLICATION FOR DTRECT EXCESS^COST FUNDS. . - ' - ' ' 

(a) Application by^districts for Direct Excess Cost Funds shall i?e on the forms designated by th*f ' ^ 
Chancellor, reported c^t the same time as regular average daily attenc&nce (ADA) apportionment % ^ 
reports after census week. Reimbursement will be made to the district in the same manner as ^ 

^ tegular apportionment. - ' * ■ . ^ 

(b) Up to $783 per student serv^is allowable for reimbursement to a district for direct excess costs^ 

as authorized by S^ction*^026 of this chapter, ♦ . * ^ 

(c) Exception, -Eajr high cost services and particular programs for thf severily disabled, 'Upon recom / ^ 
^ mendation of the Director of "Rehabilitation, on forms to be provided, the Chancellor may alio ^ 

tate, as available, amounts up to $l,370,OO^per student served per fiscal year to provid/fof^irect • 
excess costs for such services and programs. Allocations in excess of seven 'hundred eighty- five 
dollars ($783) per student served shall be provided only to programs^identified^ the Chancellor 
and Director. gf Rehabili^on after consideration of at least tBe following factors: 

(1) Projected fiscal costs of the comprehensive man.^ ^ ^ ' -^'^ 

(2) Th§ number of students served according to^i^ir category, bf disability, • , 
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^ (5) The number of severely disabled students as included in the count in (2), > 

^ (4) The student instructor ratio. * • _ 

0) Identification of the specific high cost expenditures f elating to thfi severely disabled students, ^ 

7.5 APPU^ATION FOR FUNDS. ; s ^ 
The form curreruly beingnised to m^ice application for funds can be found at, the end of the budget Sec- 
tion^ Section 'VI. These applications are' due by January 30th, April 30th, and July 15th di\each year. 

56084. OTHER SUPPORT FUI^DS. Districts applying for direct excess .cost funds rj^st certify^ a 
form supplied hy the Chancellor that reasonable efforts have been made to. secure federal or local junds 

* other than short-ferm grants for handicapped programs. i^' ^ I » 

7.6 OTHER SUPPORT FUNDS. 

Currently it is recbmmended that certification regarding colleges' efforts towar<ls securing other support 
funds be included in your college comprehensive plan. Th^^gulations, however, clearly state that forms 
may be provided for this purpose by the Chancellor's Office. These forms are not currently -available and 
no due date is specified for this certification other than the recommendation that kht included m the 
college comprehensive plan. ' ' * - 

7.7 ASSEMBLY CONCURRENT RESOLUTION 201. 

The.Caiifornia Postsecondary Education Commission (CPEC) has mandated that Califoriiia Postsecond- 
ary Institutions, provide information regarding handicapped studls^its being* served. The Chancellor's 
Office will havCk the responsibility' of collecting data from the collegfe^ to provide CpEC with this 
* information. . . - ^ ^ . » 

* \ t 

* ^ ^» fl 

36058. PLANNING. The Community College District Master Plan, as provided for in Section ^)402 
of this Part, shall' include planning for supportive services and pVo grams for studems with exceptional * 
needs. Space and capital outlay needs for supportive services shall {?e incorporated into the plan for cap- 
, ital construction provided for in the Education Code, Section '20066. 

7.8 ADMINISTRATIVE RESPONSIBILITY. 

The colleges are required to submit annually their Community College District master glan. The admin- 
istrator responsible for the college 8 program for the handicapped must be aware of Section 56058 of the ^ 
regulations and be responsible to facilitate its intent. ' \ 

7.9 CHECKUST. . \ 

The following check list is intended to summarize those reports and due dates as specified in the regula- 
tions or subs^uently established by the^ Chancellor's Office, Reports and information that may be re- 
quired b^ the Chancellor s Office, where' no due date is yet established, will not be included in this summary. 

- 7.9.1 Budget. ■ . ^ • ' - ,^ 

a. Preliminary budget due May 1st. ' v» 

j^. Final budget due with fall census report^ 
^ 7.9.2, Enrollment data. . , * ' 

a. A forecast of^rollrtient data due May 1st. ^ 

b. Aftual enrpllment <lata due with fall census report. 

* ' 7.9.3 College Comprehensive Plan. . ' - * * 

a. Due May 1st. 

b. Revisions due with fall census report. 



/ 



7.9.4 Evaluation. ' . ' * 
a. Due July 15fh, or,* as advised. * * . 

7.9.5 Application for Funds. 



a. First apportionment appli(*ations due Jafiuary 30th. 

b. jSecond apportionment applications due 'April 30th. 

c. Final annual apportionment applications due July 15th. 
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SECTION VIII 



' 8.0 PURPOSE OF EVALUATION, , ^ 

.Earlier in this manual the statement was made that every education plan must include an evaluation 
Component. There are many reasons for this, but amOng the most essential would, be: 

8,0,1 We need to determine if our assessment' regarding the needs of students was accurate. 

. • , , , * > < 

8*,0,2.-We need to examine our educational planning to determine if it was adequate to meet identified 

needs. ' » , 

> * . • 

« 8.03 We need to monitor the delivery sysjtem to determine that the means by which we are attemp- 
ting to me^t students needs are being^fficiently. managed. ' . 

8,0,4 Most importantly we need to determine if student needs are being met. 

8,0,5 We need the input that evaluation provides us to enable improvements of programs and services. 

8,0,6 'Hie enabling regulations fur programs for the handicapped mandate bothJocal and statewide 
evaluation. " , * . - 

Another major reason for incorporating an evaluation section to this, manual'iifethe survey of ^nabler 
needs taken several years ago. That survey revealed that a rnajority of the college specialists (eiiablers) 
.^were seekiiig assistance in -developing and. applying an effeaive program, of evaluation. ^ . 

8.1 INTRODUCTION. 

Professionals in the field of education realize that evaluation is one qf their essential responsibilities. The 
uninitiated sometimes find evaluation- an overhwelming task. It does not, hcjwever, ne^d to be this way. 
Evaluation is simply a process for collecting the kinds of data which will permit pur assessment of what 

. is being or has been accomplished. We want to know where we were at the beginn^ng> ^hat we did about 
it, how we got where we are.and our results. We want to be able to measure any changes^jh^t tgok place, 

, have an understanding regarding what brought about those changes, and we Want to knpw if we accomp- 
lished that which we set out to do. This section will review those aspects of the regulations'most relevant 
to evaluation* and attempt to provide guidelines to effective evaluation programs. Much of the colleges 
evaluation activity will Be in response toevakation instrunientation provided byjthe Chancellor s Office. 

. Xhbse itistruments will become part of this nianual, as developed, and will provide the basjs for additional 

» evaluation planning activities. ' , ^* 

8,2. DELIVERY SYSTEM evaluation: . / ' " 

TheCe are three discrete phases to the educational delive'ry system that require evaluation. These are. 

8.2.1 Preparation. This^is that phase in wljyrh we prepare and plan for the delivery of educational 
service^.and programs. We. have the need to^know. were our goals properly cpnceptualized; were our 
objeaives reasonable and valid, were we familiar with applicable regulations and district policy^^jsvere 
resourj:e^hiade available adequate to delivery needs, such as staff, facilities and equipment, were com- 

4 munications effective, were necessary articulation ne'eds^ met and coordinated, and, were the means of 
. delivery properly provided for?., '* * i ^ ^ 

8.2.2 Etpcess. The process is the Ineans by which we delivef educational services and programs. 
This is an implementation activity and requires an on-going evaluation (mortitoring) .to assess the ef- 
fectiveness of the delivery system. By maintaining an in-process evaluation system, we cah immedi- 
, ately make necessary^ revisiqns in the delivery system to improve upon the systems add programs being 
participated in by our students. ^ ^ ' ^ ^ . . 

8.2.3 jiUdua. The„pf6duct is the 6utC9me or result <si our activities. We need, to kndw the results 

of.oilJjMeparatioh and progress activities. Often, evaluators will focus in on/he product alone and fori 
' * • ' ' J- . 
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get the preparation and process phases. We want to^kno^^ the results, but we also want the kind of 
assessment which will ^permit us to evaluate' why those particular results were realized. 

8.3 DATA BA$E. ^ ^ ' * . . .* 

It;^s mandatory" to effective evaluation that the evaluator have an adequate data base. If we are to effec- 
tively evaluate the product (result) of Our services and programs, we must be able to equate the results 
to some measurable starting point. We might say that during the 1977-78 school year 63 students bene- 
fitted by our pre-registration program. This is meaningless unless we have" something to measure that 
result against. There ^are two primary data base methods available to us. 

8.3.1 Baseline Data. Baseline data simply means having available to us that information needed, to 
describe circumstances prior to implementing a new |)rogram. If we previously had pre-regist;ration 
programs, a data base would be the knowledge that during the 1976-77 year only 13 students benefit- 
ted 6y pre-registration procedures. Here, by using baseline data, tb^evaluator can show an increase o^ 
50 students. Another example of data base would be the information contained in our needs assess- 
ment. Prior to implementing a program for pre-registratioh, we will have determined that a need 
exists for it, Our needs assessment might have indicated that 300 students needed the supportive serv- 
ices jof pre-registration. In this instance, having had 63 students benefit from the pre-registration pro- 
gram gives us a different evaluation, result. Anqther.exaitipje of the use oTbaseline data would be 
where it is our objective? to increase enroUment of students by 100%. We need to know how many stu- 
.dents were enrolled prior to the implemeritation.of our new program to be able to properly assess the 
results. . , * • / 

8.3.2 Measurable Objectives. The use of measurable objeaiyes is quite standard in education. Here, 
the educator, (planner) pre-determines during* the planning process what ^n acceptable result will be. 
Given well written, qieasurable objeaives; the evaluatgr needs the kind of data to determine if^ose 
pre-determined results were in fact realized. As previously stated, however, a total evaluation system ' 
will not onfy give the evaluator a measurement of result but also will provide information regarding 
the reasons why that result was realized. ' » * * 

The evaluator will want to consider the need for baseline data and/or measurable objeaiVes when 
• developing an evaluation program. ' • ' ; " , ^ " . 

8.4 EVALUATION CHECKUST. ' . N 

The follbwing questions may be^of assistance in deve}ppipg'*an evaluation program. 

8.4.1 ,E)oes the evaluation plan specify a. strat^^jgy forV^cqnetuctlng the evaluation study?. 

8.4.2 Has the persoi^^ s^le<fed to conduct/implement the program dvahiation been identified? 

8.4.3 Have intended program outcomes (goals) been i^ntified? 

8.4.4 Are the objectives clearly stated -in performance objective terms? 

8.4.5 Are the aaivities necessarjs^ meet i^e $tud^Q?s educational needs thoroughly identified? 

8.C6^ Have the assessment instrmronrs been developed/seleaed prior^to or concurrendy with the 
program plan? * 

8.4.7 fiave specific criteria (standards). been^defijTJfi^and described prior ta the evaluation? 

8.4,j8^ Are there explicit items explaining who, how, and when the program activities will be monitored? 

8.4.9 Does the phn include the data collecting /procedures for all areas of the Evaluation study? 

8.4.10 Does the plan .grovide for a^time schedule of aca^ivities for each, evaluation task? 

8^.4.11 Have the legal requirements of the evaluation been identified and the necessary resources 
utilized? • , * - ' . ' ' 




8.4.12 Does the plan include proviso for ge^tting feedback froni all sources about the areas of pro- 
grani needing improvement and potfeirfTal solutilons for improving the program? . 

8.413 Has the format, for the final report "been designed for clear, and effective reporting? 

8.5 EVALUATION FUNCTIONS. ' ; " 

There are five primary functions (componeri;s^) to any evj^luation procedure. 

• ' • ... 

8.5.1 Goals arid objeaives. The planning section of this manual provided information on the devel- 
opment of goals and objectives. The evaluator must dearly define the goals. There are two tests that 
all goals must meet. The first is that the goal must advance the system towards corresponding -(insti- 

* tutional) goals. The second is that, a goal must fully communicate to a reasonable person. . 

"the objeaive(s) muk be'stated in performance terms. A well written measural>le objective willin- 
dud^ at least: * . ^ - 

, ' a. /4 behavioral stat^ent. What behavior wijl be affected?- (i.e., typing). * • \ 

' ^ by A criterion statement. W^at standard or level of achievement i§ expected? , , 

A measurable objeaive may also include a conditional sta^ment. Conditional statem^ii^, or givens*, 
.specify aoy necessary conditions under which the demonstration of behavior will be raeasu^d (i.e., on 
an elearic typewriter; duping a- 5-minute test). ■ ^ 

J8.5.2 Criteria. The evaluator will clearly identify the criteria against which perforrjnance is to be 
measured, ©ms criteria is deriv^fd from the objective, (the ^criterion statement). 

&5.3 Instrument. The evaluator will develop the 'necessary instruments and/or procedures by which 
data can be collected that* will be relevant to criteria measurement. 

8.5.4 Data. The data collection instruments and procedures accused .to collect and analyse the nec- 
essary data. ^ * ^ 

8.5.5 Application. The data is interpreted to provide a program evaluation. Persons involved in 
evahidtion must consider evaluation as a closed loop.* That is*, it is not a one time end result activity. 
Eadi time an evaluation is concluded, the results become input to be used to improve upon the educa- 
tional services' and programs being pi'ovided. to students. . ^ , 

8.6 EVALUATION TASKS. . 

The following tasks or proceduralized steps were develope'd at tli? 
education personnel in the evaluation prpcess. 



mmer Enabler Jnstjtute to assist 
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&6.1 Describe Program Goals. In this task, there is the need to state the goals, or intended pro- 
gram outcomes, foi: the program. Remember, th^se goals should be derived from State, District, and 
^ocal goals, and should reflect the needs of tfie sttrient, * ^ 

\^.2 Formulate Eijabling Objeaive(s). The primary objectives are developed and written irr per; 
^ tormance objective terminology .The well written objective will answer the following questions. Who 
I dfaes what, when, and under what conditions? How much will be done and how will it be measured? 

* • 8.^.3 Specify Aaivities. There is \ need to specify, those ^ivities that will be used to meet stated 

objectives. This task requires the identificarjon of thos^ actual activities* that need tb be Implemented* 

^ to achieve each stated objeaive. The aaivities,,will identify procedures, available tesources^ and the 

, means of imjilementing programsrto accomplish objectives. , ' 

J j 

^.6.4 Develop Assessment Instruments. There are two essential steps to this task. First, there is a 
need to determine what data is neces^ry tg permit program assessment. Second, tliere is a need to 
develop the instrumentation and procedures "necessary to collect that diica (Be sure to pitot-test.) 

8.6.5 Determine Performance Criteria. There is a need to identify quantitatively those program 
outcomes to be achieved. The progr^ objectives will provide you with the requilred information to 
identify the standards of levels of achievement that are expeaed. This is .necessary, to permit an ^ess- 
ment as. to^the effectiveness of the#program. 



8.6,6 Dervelop a Monitoring System, Determine what program aaivitiesjnieed to be monitored and 
who will do that monitoring. Establish a procedure and a time line for monitoring activities, and iden- 
tify the data that needs to be collected and a method of collecting, recording and reporting that data.' 

8.6J Specify CoUeaion Procedures. Here data collection resources ar^dentified, a data col lection 
schedule is devised, and procedures are developed for 'the total data collection process. 

8,15,8 Developed Evaluation Time Lines. The entire program evaluation plan needs to be organized 
to assure completion of each major task at the appropriate time. The best methodology to assist in 
this process is a time line, or a time table for the evaluation' program. 

8.6,9 'Determine Required Resources and Obtain Approvals.. In this task it is necessary to deter- 
mine those resources \yhich will be necessary to program evaluation. The resources will include per- 
-^onnel, materials, equipment, time and, space Approvals wiW'be obtained to permit this evaluation 
process and to permit the use of necessary resou^s. ^ • , 

. 8,6,10 Develop Rep>ort Format. Since 2^ gxeat deal of data may be collected, it is essential to develop 
a format for the use of that data. The format should permit w^'clear communication of evaluation 
procedures, a presentation of the data, and conclusions and re^mmendations. 

%066, EVALUATION. ^ . • . \ ' 

(a) District and College Evaluation, On or before July 15th, or as otherwise directed by the Chancel- 
lor, each college shall siibmit an etaluation of its total program for the fiscal year to the Chan- 
cellor's Office and to the Director of RehJIhilitation. Forms for the evaluations shall be developed 
and provided by the Chancellor's Office, The components of this » evaluation shall include, but 
need not be limited to: ' , ' 

(1) A description of each program or service provided. 

(2) The number of students benefitting from each service or program, 

(3} Information and supporting data indicating the extent to which ^ach specific program objec: 
live, as set forth in the comprehensive ^ plan, was achieved, ^ 

(4) Explications ^of discrepancies between objectives and athievements . 

(5) Total ^ expenditures of each pro gram. or services provided, * 

{6) Characteristics of the population served, including age, sex, minority status , and an ufidupli- 
catjsd count of disability conditions, . i 

8.7 REQUIRED EVALUATION. • / , / ' 

An evaluation as provided for in Section 56066 has not yet been called for by the Chancellgc's Office. Th€ 
evaluation procedures are currendy bei'hg developed. When complete, the instrumentation to be used for 
evaluation pur^xjses will be distributed for inclusion as part of this manual section, 

8.8 DATA REQUIREMENTS, 

The college comprehensive plan specifies proposed services and programs. Section 56066 states that 
part of the-evaluation will require a description of those sendees and progranis that were; actually prO* 
vided. Good recorck will need to be maintained to permit the reporting of the number of stUdents that 
benefitted from each individual service or program. The college comprehensive j>ian was^to have iri- 
cluded an objKtive(s) for each specific service or program. Information and supporting data will be re- 
quired to specify the Extent to w^kich each objective was met. Where objectives were not met, an explana- 
tion will be required as to why the achievement w^s different from the stated objective. Information 
regarding the total cost (expenditures) for each specific program or service will be provided, along with 
information regarding the characteristics of the handicapped student served. 

8.9 ESTABfclSHING PERFORMANCE CRITERIA. 

One difficulty, that an evaluator may encounter is' that the original^bjectives were not stated in perform- 
ance terms. If this is the case, there is no critery against which achievemenf may be measured. This indi- 



cates a weakness in the original comprehensive plan whidi should be corrected in subsequent years, but 
does not help the evaluator at the nnoment. There ate two basic techniques available when this circum- 
stance occurs to give the evaluator acceptable criteria to permit a measurement. of achievemei|x/rhey are. 

8.9.1 Establish Criteria Empirically. Ijf tl^ plan was not written wit^ performance (or measurable) 
objectives, con taa a significant number of colleges whose ^general corpmunity and college characteris- 
tics wotild approximate your own. Determine what their stated program objectives were^^A review of 

, this data will provide you with parameters within which you can establish, retroactively, f)epformance 
objectives for your own program. * ^ ^ ^ 

8.9.2 Cognizant Persons. A second method of retroactively establishing evaluatiofi criteria Is by 
using the advice of cognizant persons. Caif a meeting of persons with acknowledged expertise in pro- 
grams for the handicapped. This could include College Administrators, your Advisory Committee and 
.other staff members. It might also include persons with needed expertise who are not a part of your 
college community. This group of cognizant persons can review the original objectives as written, and 
restate them in measurable terms. Then, the e^luatoj^ will use those restatedobjeaives for evaluation 
purposes. *• ; ' ' C * * 

8.iO STUDENT PROGRESS. ^ 

Section 5S004 of the regulations states in part "the student shall not continue participation in services or 
programs beyond the time when such services an^ programs are required to meet the educational needs 
of the individuaK" This speaks to the need to continually mof^xoiMie student's participation id suppor- 
tive services, programs, or special classes, and to evaluate the results of such participation to*determine' 
if such support should continue. ' ' i 

8.10.1 Where students are receiving supportive services there needs toi>e a continuous assessment to 
determine whether continuajlion of those services are necessary. 

8.10.2 StudentSJag^icipating in special classes and programs should have their progress asses^ at 
reasonable intervalsiiot only to determine that'the individuals needs are being met,,but that there is a 
need to continue the smdent in that special class or program.* 

8ijl0.3 Based upon the assessment of student progress a periodic review "of the student's jndividual 
needs is indicated. 

8.10.4 When ^valuation data indicate5.-that the student no longer has a need for supportive services, 
spectel^Iasses and programs, the student's participation in ^upppr^e services and programs for the 
handicapped will be discontinued, ' ' • 



8.11 PROGRAM PLACEMENT. 

Section 56060 of the regulations in paragraph (b) (4) states "a clear description of monitoring devices or 
procedures with assessed improvement of competency based on the educaftion program designed being 
implemented". The regulations are clear that" the colleges jnll be responsible to rnonitor and assess the 
progress of students participating in this program. Our bas/c purpose is t6 integrate students into the 
regular college activities and programs. Therefore, to continue to allow the particip^tiorvof a strident in 
special supportive services atid programs when this is not necessary is both a disservice to the student 
and clearly contrary to regulations. • 4; 

ai2 COI^PR^HENSIVE PLAN. ^ 
^tion 5Jb64 states/*(b) each plan should include . . .(4) program goals and objectives".. The regulations 
clearly, provide for^oals and objectives to be in each comprehensive plan, and they are essential for eval- 
uation purposes. ' ' ' \, ^ 

8.13 EVALUATION COMPONENT. , . ^* • 

.Section 56064 further states that "(b) each plan shall include . /<8) a s\>^tem^nt of the evaluation plan. 
When a plan for the delivery of educational services and programs is developed^ along with that plan is 
developed the evaluation, component, . * * . 

" . • ' 7r ' K5 



8.14 RANDbk SAMPU^IG. - . , 

A valuable technique for coUeaing data is the use of random sampling techniques. If there is a need to 
collect data on IQ wdents, there is the small task of contacting those 10 students. However, if there is a 
need to collect data from 1,000 students the problem is one of much greate^agnitude. Random samp- 
ling techniques permit data to be collected from a relatively small number^ those 1,000^ students, and 
. yet the results can represent the total population of 1,000. When the Los Angeles Times predicts the 
outcome of a presidential, eleaion, they do not contact every registered voter. Rather, they contact a very 
small number of registered voters using random sampling techniques. When properly done, random 
sampling permits you to make valid generalizations regarding a very large population, while collecting 
dat^ from only a small segment of that population. 

^ This manual is not the place to go into a long explanation of random sampling techniques^' Most 
psychologists, however, or any researcher or statistician on your campus, can assist you in developing 
random sampling techniques to be used in program evaluation. « 
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CHANCEligRS Office , . .4 yj^^ ^ 

CALIFORNIA COMMUNITY COLLEGES ' 



U38 S STREET 

SACRAMENTO; CAUFCRNIA 95814 



TO; 



FROM: 



College, Rehabilitation ^nd Other Agency Personnel or 
Citizens Involved With Postsecohdary Education for- 
Studeats. Wik D.i,sabi*l i ties • 



> . Barbara Sullivan, Specialist 
California Community Colleges 

Chancel lor's Of f ice „ . ^ . . 

(916) 445-1 163 

^ SUBJECT: Information Regarding California Community 

Colleges' Supportive Services and Programs ^ 
for Handicapped Students 

The enclosed materials are basic data relevant to supportive services ' 
and programs i€r students with handicapping conditions. 

y 'As subsequent information develops,- or new material' is available/ it' 
will be mailed to those requesting it. It is a'dvisable to secure this 
dato in a single reference 'vol ume,. All college spec ia I i sts ' and district 
coqrdinatdrs wjll receive a desk reference guiijel ines-manual . This'^ 
packet should be placed in the appendix. ' /• 

Enclosures: 

. Abstract and Background, fife: Development of CCC supportive 
services, stat^ le'gislation, and administrative regulations. 

2) Administr ative Requlaticms (Title 55 as adopted by California 
Community Col^j^ege Bo^rd of^ Governors on February 25, 1977. 

3) State leqi>slatiorrBT^976: 
> a- Assembly Bill 77, Chapter 275 

[ \a b. Assembly Current. Res6l ution 20f' (Affirmative acti 

(v X . ^for students). Resolution Chapter 158 /, 

y c. As-sembly J.oint Resolution 53 (Architectural barfier 

removal Resolution Chap;ter 120 v 

4) Excerpts ; ' * » . 

^ , 3- Section 503 and 504 of Federal Public Law 93-112 

"Rehabi I ita.tibn Act of 1973" 
' , . b. Cal ifornia State Senate Bi 1 1 I64r(l976), 

Education' Qode 'Secti on 5746.1 . 

5) - Retp'ort inq forms : ^ 

^ a. G£C*SS-I - Advisement Survey # ' v 

^ ' , b. . ^AF- 326^- Claim fof-m 

^6) Listing of CCC Specialists for Services and Programs for ^ 
HandijI&pped Students 

o • ■ . . ' - .78 ' 
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B ackground v." ^ ^ ' * . ' 

The Cfawim^nrty Collogfes have emerged as postsecondary education Institu- 
tions pfrovlding^ful I atcoss to. free public education to all who can 
profit from instruQtlon. Specifically, the Education Cpde, Section 
25502.1, sta+es: 

Every Community ^^^Wa^di strict sball^ provide access^ to its 

jd programs without regard to race, ,.rel rgiplis^ 
^aJ origin, ancestry, handicap or sex. 




.The unique f^ulahiorrof handicapped adult students is the focus of. 
services;.and X29^s in Cpmmunity^Col leges. 

The major tty ot haXid i capped students in, Cortununi ty Col leges., and the. 
graduates of K-12 special education prograrns are not in tfie same popu- , 
lation, norxdo they present the same educational and/or training problems. 
Oyer 79 percent of all handicapped Callforntans suffer onset of disabblitv 
after Tto^JS^ Median age of onset Is 37, and ovel- 32 percent of these 
disabi Ifties are muscular-skeletal. The majority of handicapped California 
experience disability in crvK accidents or sppntaneous illnesr^ after 
adulthoodi 69? after age 25. They frequently have defxendents, creating 
a greater- ^economic dependency cost than the congenital .or chlldhgod 
handicapped student who is commonly in a parental hoiae. Because of • 
education and work experience acquired prior to onset of disabl"lity, 
Community College stude,nts (tan^e' returned to the work force at an, 
income level commensurate with their fWreased economic needs. 

• ■ -■ « • . . , , 

.y^ History of AB 1600 and AB 77 

>ln 197-5 Assemblyman Frank Lanterman introduced A6 1600, which provided 
for el rmi nation of thej^e qual'if ications and students"' personal finan- 
cial needs statem^rrt^^^fs: requ i rernents for use of funds -for. students with 
handicaps. The bill aLso combined all funding sourqes under one funding 
formula so that funds-^ould be equitably used with a reduction in'the 
accounting involved. Pre.v[ousl,y, under then-existing legislation e^nd 
regulations,, only one-third of the available funds for such programs ha# 
been used because the fuVids were not applicable to Community College 
.populations. AB^I 600 moved^ [through the Legislature without a si'ngle ' 
dissenting vote but was vetoed by <%Dvdrnor Brown upon the advice of the ' 
Department of Finance. ' ' 

Following the veto, Mr. Lanterman reintroduced the same .Cbncepts in AB 
I^."' t*!'.^^®.^'^'^®^ provision that Cooperation between the Department of 
' the,Chancel lor's Office in the, writing' of guideli 



Rehabilitation and the,Chancel lor' s Office in the, writing' of guidelines 
was made mandatory. A|jj77 was signed into law in J^ne of 1976 after 
■numerous conferences jK^^^e Sovernor^s Office, the Depao4ment of 
Tmance, and the Department of Rehabi I itatiort. Over 4;,000 letters and - • 
telegrams from s^^udents and advocates were received in'the Capitol in 
the i/>tere5t''of securing- this legislation. ' Moreover, meetings with the 
advocacy, groups, professional educator? deal lag with programs for -students 
with disabilities, and Community College per^nnel wefre held throughout 
the4 state In^the development and .revision of the bill that emerged. . 
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JABSTRACT 

REGARDING REGULATIONS' OF SUPPORTIVE. SERVICES 
' . « FOR HANDICAPPED STUDENTS 



.In accordance with the requirements of Assembly Bill 77, regulations have 
beea'aeve loped based on guidelines approved by the Chancellor's Office and 
the Department of RehabJ^litation. These Regulations incorporate sugges- 
tions made over a period of approximately 18 months by a broad spectrum of 
interested agencies, organizations. Community College personnel and individ- 
- ual citizens.' The regulations, as adopted; fil-l the void created by the 
signing of AB«77 into law in July 1976; 

' The regulations define all students to be served, clarify the scope and 
type of services and programs to be funded out of direct excess cost funds, 
jrequire a comprehensive plan of services and progr^s, give details for 
funding, and require participation in, evaluation. 

AB 77 requires that a report be made to the Legislature on or before 
February 20, 1978. Districts and colleges are requesting guidance for 
• operat.ing services and ptograms under this law, and these regulations * 
will meet these request^s. It is possib-le through the planning and ev^^a- 
tion process that, additional recommendation's can b^ made regarding, funding 
as required. . 

* ' ' • * 

' .Attached is the background, history and provisions of the regulations. This 

material was presented ty the Board of Governors for their consideratioii at 
theit meeting of Febru^y 25,, 1977, when they adopted th^-c^gulations as 
presented. These regulations and the legislation are enclosed with this 
background information. * 

n ' i 
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The e;/act|nent-of AB 77 is intended to enhanof^ educational' opportunities^ ^ 
withTn the Community (folleges for those stiioents with physical, corrinuni- 
cajtlon and learning disabilities* Funds for support services are provided 
sd that students^*! th disabilities are able to compete equal Vy with non- 
. handicapped students, enabling them to profit from instruction^ It is 
the further intent of the legislation that individuals with needs caused 
by these disabilities- shall be^accommodated in regular 'education programs* 

AB 77 focuses on. this adult population witli the central idea of providing 
for*funding services and programs to mainstream these potentially capable • 
adult5 into education programs at the college level- The provisions of 
the legislation incorporate all program, and budget parameters for Handicapped 
Community College students into one comprehensive and ejj^ficient legislative 
treatment. The bill also removes Community College programs from K-12 

' legislati,ve .control and authorizes the Chancellor's Office to establish 
guidelines and to review and approve all handicapped programs. It wou"yl 

^make 'possible the maximum application of Community College resources 
toward educating adult handicapped -persons. 



Provisions' of AB' 



AB 77 represents am attempt to coordinate resources and maximize the 
applicliti^n£f^th^^ resources on Community College campuses' in prypviding 
educationSfTemces and programs for adult students with speGifisM^eeaF 
due to handicapping conditions. Its^^jfovisions listed as follows: 




ch fiscal year by 
sotal Community 



1. AB 77 establishes a fixed stat 
the following formula: $12.1 

/ College AoAJduring-^the preceditjg scfjporTyear to be credited^ for 
state apportionment to all Commuryty Colleges. 

. For 1976-77 the amount under this formi/la is $9,373 million. 

2. AB 77 provides that the funds be apportioned to each, college dis- 
trict for purposes of funding excess direct district *cost of pro- 

.^viding special facilities, special educational material, educational 
assistance,, mobility assistance, transportation and program. develop- 
^ ment services in afr ameunt not to exceed $785 for each handicapp^ed 
student enrolled. ♦ 

the amount may be doubled for students designated as 
.^j4^-.««^jH as defined by the Director of the Department 




Except! 
"severely ba^idi capped 



of Rehabilitation, 

s ^ ^ ^ 
AB 77 provides that ±he Board of Governors adopt rules and regula- 
tions for determining program^.and service components and appropria- 
tion of resources to^Community College districts under Section 
25506.5 and that these regulations shall be based on guidelines 
developed and ap[Jroved jointly by the Chancellor and the Director 
of Rehabilitation after public hearings. ' • 

■ - * •• / • • ■ ' c • ' 
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4. AB 77 provides that each Commuruty Collftge district shall report to 
the Chancellor expenditures and Tncomes related to handicapped 
students for whom these apportionment? are made. 

"5. And' further, AB 77 provides that thf*??ianca5 lor and^the Department 
- of Retjabili^atrmL^hall revijew programs -for hanc^i capped students " 
funded under this legislation and shall report jointly and separately 
^ their findings and recommendations to the Legislature no leter than * 
February >5, 197p. The report shall include recommendatiolb relative 
to appropriate Ifevel of funding and improvements in -funding procedures. 
i ' . * • 

AB 77 was an urgency ^measure and became effective retroactively to July 
1 , 1975. At present therfe^^are no regulations governing programs operating 
under this legislation. The proposed'regeiations are needed to, fill 
^tfiis void. ' ; ^ / 

Regulations for implementing AB 77 

Historically, the development of regulations ^o implement AB 1600 and * 
its successor, AB 77, began on May 25, 1975, when an entir.e morning of 
the California Association of Postsecondary Educators of the^Disabled ^ 
(CAPED) Conference was devoted to an initial developmental task. Approxi- 
mately 270 members in attendance .at the Conference consisting of Enablers, 
k business manag^n§, coordinators of programs for disabled studen^ts, staff 
from the Department of Rehabilitation, and several California State 
University and Colleges faculty members ^ involved with programs for" 
harfdicapped- students, developed basic data for the j;;pnsideration of a 
selected task* force named at that conference. . • ^ . ^ 

In July 1975 a task force of 42 people, including Community College^, 

personnel. Department of Rehabilitation representatives, represen^tives 

from CalifornTa Association of the Physically Handicapped (CAPH), the 
National Federation of the Blincl, apd selected handicapped students-and 
other advocacy groups spent two and orte-half days develdoing bas-fc v 
material for guidelines and regulations. These materials were supplemented 
by several wril;t^ dootiments relating to the development of content jof" 
AB 7*7. Following the veto of AB 1600, these^evel aping regulations and 
guidelines were 'again discussed in presepxatioas at conferences TJf CAP/ED 
in April 1975 and CAPH in March ^^If. ' ; 

In a one-month summer institute, sponsored under Higher Education J\ct 
Title I grant, the materials and content of the guidelines "were used" as^ 
a*" basis for discussion with 42 participants an^ staff of 'the 'institute, ' 
and a pane] of ^tate agency personnel and^. consumers.' ^ Following t^e\ ^ ' 
* institute, -public hearings, he1<Mr> two^lobations *and involving approxi- 
mately TO peop^^representing Community Colleges,. Department. Rehabili- 
tation,- a^lvocac^^roups, ^ofessional organ iz^tt ions, governmental age^jies 
and concerned individuals %ere heliin eorflD;nance with the. statSff^rtTsin ' 
the law. , ^ ' ^< / M / ' 

Staff from the Chaacellor's Offit^ and Department of/^habilit^iti^cn, sup 
plemented "by selected district personnel ,'^spent tjp/ee weeks analyzin^g 
and incorpQ-rating all^ contributions into the -^rfirt^Iework bf^the regulations 
the regulations presented are the result of this^broad spec^trum of 
contributions^ critique, and coiriment. 




Regulations Implementing A| 77^ ^ * > 

The charge to develop regulations for implementing provisions of AB 77. 
is given in Section 18151(b) as follows^ ' , • - 

""The Board pf Governors of the Cal ifornia Commurtity Colleges* shall 
adopt rules and regulations for determining program and service ' 
components and^appropriation oT resources to community college 
districts pursuant to Sectioa^25506.5. Such' rules and regulations 
shall be based upon guidelines, developed and approved by both^tha 
Chancellor and the Director of Rehabil iJ;fi^H^n\^a public hearings, 
and shall be appropriate to the educatfona.l needs of handicapl&ed 
students enrolled at a community college. ' ' / • 

"The Ch'ancejlor and the Director of Rehabilitation shall incorporate, 
.suggestions'^ f)j;om other interested persons and organizations in the* , 
^ guidelines whir^e feasible and appropriate.^ • 

"If the Chancellor and the Director of Rehabilitation ^re unable to 
agree upon any. portion or portions of thfe guidelines, each may 
submit guidelines to the Board^bf Governors, which may b)ise the 
rules and regulations which it adopts on any combination of guidelines 
submitted." . • * ^ ' 

The proposed regulations developed in compliance with the above section . 
clafify the following:. supjDort services and programs to be funded; 
specific provision for. regional /state and federal coordination since 
-funds from all levels may be used'in the thrust for educational servites 
to disabled students; and conditions which must be met. before applying 
,for direct excess cos.t funds. Further, Article 11 defrqes seven Sub- 
categories within the three major groups of students to be served, and * " 
the items to be charged as direct excess cost. . ' - 

The regulations require that .a comprehensive plaa'be developed in each 
district,^ define personnel related to ^er\?ices and programs, *and clarify ^ 
roles of committees to be used in determining and- providing services and 
programs. ' I 

A comprehensive plan of services and programs is^'required ^annually of 
each (^ollege. The pl.an will include ^at least the fol]owing: .statement 
of philosophy and needs, 'population to be served, proposed services 'and 
^programs, program goa^ls and objectives, proposed activities to meet 
those objective^,^a plan for coordination of resources"^ a plan for in- 
s^er^ice traini^g,<Ta statement of. the evaluation pl^n, intferagency coor- 
dination and budget summary. The plan will be submitted to- the Chantellor , 
and to the director of Rehabilitation. ' . " - 



In ojcder to'provide data for future recommendations, colleges wil\ ; ' 
participate in district and college 6va]^uatioris of' services and prograrns. 
as weJl as^/^a statewide evaluation of €he effectiveness, of seryices ahd"^ 
programs. ,Each college is expected to .evaluate its services and ' 
DTograms, annually arid submit a report pf its evaluation to the Chancellor on 
or before July 15"^f each year. Plans for the statewide evaluation are to 
Be 'developed by the Chancellor's Office.'" ' ^ : \ • 



The details of funding services and programs are specified in Articl^IV 
of the regulations with donditions under which^pportionments may be 
withheld and actions to be taken if app^tcatiol^ exceed 'state allocations^ 
All colleges will submit^riroTlment and budget data in order that the 
Chancellor's Office may advise districts -to prevent spending beyon3Tfi^ 
state alTocations* Forms for the colleges to recor4 these data will be 
deverloped and distributed by the Chancellor's Office* 

The regulations should be considered by the Board in light of two factors: 
therj5 are no'regula1|||)ns ih force to .implement tAB 77* under which services 
and programs are presently being provided for students, and there is a 
legislative requirement that a report be made to the Legislature on or- 
before 'February 20, 1978, in, which further recommendations on fundi ng^-j^>'" — 
and funding procedures must be' made • ^ l^ata collected during the interim 
period will* be the basis on which suc^ 5ecommen|5rions* will be made. 
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Be it T^oUod by the Board of'Governors of the California Gommunity 
C(>ri|5gos, acting^under the authority of Sections 195, I8I5I and 25506,5^ 
Of; the Education Code, in order to implement, interprets or make spepi- 
fic Sections J8I5I and ^25506.^5 th^ Educati(5n Code, and pursuant ^ 
'ti)e Administrative Procedures Act, that regulations in Tithe 5 of .fmm' 
'CaUfornia Administrative Code are aSded, amended or repealed as follows: 

rifst--ChaRter. 1^ (commencing with Sect ion -56000) of bivision 7, Part Vl- 
" TilTle-^5 Js 'repea led. ^ ^ \ * . * ^ 

'S'econd—New Shapter I (cbftvnencing with Sectioa 56060) <of Division 7, 

Part' VI, orf.TjtlQShs added as follows: *^ ^ 



56000..'' 



56002. 



CHAPTER I-. HANDI'CAPPEt) PROGRAjjs m sjRVICES - 

* *■ • 

t Article I GeneVal 

' ' y / : 

\ Spope of Chapter . This^chapter applies to special education : 
* §"ervik:es and .programs for handicapped stydents^r, wh rch . 
^aljowances ma,y be m^e to Community Coll^ege districts; pur- ; 
'suant to E"duca#Dn- Code Sections I8I5I and 25506.5.' 

SvjppoH 'Seryice&ra'/d Programs , ^i^port^services and programs 
for stqdents 'wi,1 I. 'focus on ' i^ntegrat i ng -them into the^/^fe^ular 
college progra^s^ oi^ pJacementHn econom)c';or social areas in 
\ the community. .Such services pr programs shalj not b6 provided 
■ Jf orwherf-they .are not fa\^itati7ig measurable progress.* ^ 
These »servic^sr and progr^s- may include, but need nc/t be 



ted to: \asses^enf of basic ski I I s and' potent)4l , pr^- 
ptive p larval ing and irrsf ruction, support persor)nel apd 
pment, specific purpose counse I ing on group o^ indi*vidua*) 
5, wor^ preparation? or training and job pl^c^ment.' ' In 
tion IjO^^pport services and programs to me,^t the i 



excep-^ 



56004; 



im 
scr 
equ 
, bas 

addi tion to^up 

• tional nedd^l^ • student a[l activities and S(Br>>ices avail- 
able to fh\reguiar CO Nege community sHall b^' ayail-abt'e to 
students with a^sabiJ.ities coromensurate with^ their specific 
needs. Before a stu^dent is assigned to^spp^al classes or^ . 
programs, the^collfege, in concert with the /student, shall 
determi,ne that, support services in regular/'classes a.re not'-' 

; adequate to meet the^ particular student' S;needs. , 

j_on.. Partici*patLon by a student* in any supportive 
services or programs' shal l not prdclud^ participatipn in any 
other service or program wiiich;may be /bftiered by the col j.ege.- 
Part icipa/fion -ifh any aspect of fhe suppoAl^e services and- ^ 
programs ■ s^a M , be voluntary/ Each 65mfnunn^ Cpllege district' 
y 'reasonable means of^ informing the general .col lege 
as to'.the avai labi I ity -of suppor+iye servN:es and 



^ha I I em 
poputat i 
^programs 



The student ^ai r not con1»i nue". part-Fc i pation -in gerv^ices or 
programs beyo(>a the time when such services and programs \are 
required. to meet the ed.ycationaj needs of 'the i'adividual. 
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Student Rights . Students ided under til is chapter are guar- 
anteed freedom 6f choice, equal atfcess to all activities and 
courses offered by the colleges, the right-to privacy, the 
^ right +a review personal information and records, and al I 
other rights ^vaUaW^ to the. general col I ega* population. 

J. No. program or course shaN be denied a student without due 
consideration of the ^i^dent's 'potential and abilities and the 
^additional assistania provided by adaptive or sensor^ aids or 
other supportive ser:vices or programs. ' , 

Regional. State and Federal 'Coordina tion j 

^^^^ . / 

Faculty and staff from the districts with competencies In 
"Specific areas may be requested by the Chancellor's Offjce to 
ass^sfin ifianagement and accountab i I i ty^ t&sl^, including' ^ ^ 
processing appropriate data for required reports. 

;.(a) Data for. regional, state and federal needs asses^ents'^ 
and resource surveys pertaining to direct excess cost services 
anb^p'rograms shall be requested from various collages and- * 
districts, and shalJ be provided by their respective admini- 
s*trators. ^ , . ^ . 

(b) As a means at enhancl^ng network communjc^Hpn and coor- 
dination, th5 Chdncal lor and Director of Rehabi I itai-ion shal l 
.develop such tasl4.fOrces as they jointly deiem necessary to i'< 

implement the proVision^^f thi-s chapter. 

' V 

(c) . The cost of ac$jyitie.s a^cif ied in this section m^ be 
charged to Prograri\ O^elopmerifal Services as defined In Section 
56Q26(f ). ' . • 

Regular Average Dai ly ^Attendance (ADAO Tunds . ^tj^ent services 
and programs shall not be ehtitled to funds >nr excels of those ^ 
needed to deliver such servicesflteind prognants.. The state 
a I location^ provrded by law for direct jexcess 'cpsts is Jntende^l 
^to only provide the distriqts reimliiifsement for such costs, 
up^ tx)' $785.00 for each student>erved, with the ^xc;ept ion of ^ 
those students i.dentified as ^'^evterely bi-sabled-"/ as defined / ' 
by. Sect ioh 56018 of 'this/c1^apter. ^ ' ' ' 

Direct excess cost.fup^ds for special classes, or programs^sha II 
be approved oniy after regu^l^ar leverage daily attendance (ADA) 
generated J n^'these, spefeia I classes has been 'completely utIMzed. 



/Phe average dai ly^attendance ,(ADA) gener-ated by students in 
^ ^P®^l5iJ^'^^^ program must .be expended for,^that class^or 

'vpr^jr6fn|^^ pay for the'^direct costs incuf'ped for 'lowered 
in^ucTOr-^tbdent ratios or other support services'. 
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56016. 



56018% 



56019, 



^j6020. 



Article 2. Def i nitipns 

Handicapped Students . - Hand ica'pped studefits are.persons with 
exceptional neetis* enrol I ed at a Community College who, because 
'Of p professionally verified physical,, cpmjnun i cat i\Dn or leartfjng. 
di^abi'lity, cannot benefit from the regular education classes, 
activit-^iea ^nd ser^ces provided by tHe Commurftty College with- 
out specif icSa^ditlonal support services and prograjns. Where-. 
ver in this chafer the term "students" rs used, such^ reference 
sha I I be deemeo to mean handicapped students. , ^ ' 

Sevfege I y Disabled Student . A severely disabled student i^- a^ . ^ 
handicapped student who, because of extensive or multiple 
disability, ca/nnot achieve full academic,' voc'ational, or 
s6ci*al pbteni/ial without the use of subsf^jntia I ly higher-cost* 



special" classes, programs, or support services. 



0^ 



Profess ipna t I y Verified Disability* A professional ly Veri- 
fjed physical, commuqication or learning disability means, a 
handicapping conditjon as documented by d' cert if i'ed or licensed 
physician, psycho'logi st , audiologist, speech pathologist or 
other appropriate* professional. Th§' documentation mast identify 
the'disabi I ity, describe the degree and progress lona I 'factor, 
and describe the limiting effects of the jlisability. Tttej records 
must be available to the appropriate commun ity- col Lege up6n • 
request bui^ need not be maintained at such coUege. 



^s ica I Di s^b i I ity . ^, Physical d*isabili*ty means a disabiltlty 
attributable to visio/i, ^mobi I ity, orthopedic or other he^"*^^ 
impairments. . 



(a). 



V1suali|Lijnitatiori m^ans blindness, or parti'ally sighted 
to the degree that it: * ^ 

(1) ' Impede the lear.§lrig; process, and 

(2) J^Qcessi+ates (Srocuremenrf of .suppor^tive services 
or programs -as enumerated in Sections 56030 and 



(b) 



^ ' 56p32 of thjs chapt^ ^ 



5.^022, 



Mobility and Orthopedic Limitation 'm^ana^a senipus limita 
tibn in hbcbmotion or mofor fjunotlons which'.indicate a , 
♦ ne'ed f or on^ pr , more of the services or /programs as 

des^ribednn Sections 56030 a^ 56032 of^thl^chapter. ^ 

Ic] / Oj-her Hea I t[v Limi tatfon me^rv^.a seriou$ dysfunction of a-' 
* ' body part or. process -which necessitates-- the us6 of dne or 
^ more o^f the supportive services or 'prograrr^s describedMn' 
Sections 56030 and 56032. of this chapter 1- /, ^ 

Corpmun leaf ion Dis^bit.ity . Communication d i sab M ity means a; 
I irALtat io"*n^ in the procie^s^ of speech, language or heaN-ng. 



^V^) . Hearing Limij-atioh means a los^'of heari^pg tunctlon ^ 

which: . . , . • 

*v '^^ \ ' '^P®^®2 '^^^ leai^ing proqess or acquisition of 
speech and language/ and^ • . ' ' 

(^) Whi.c^ necessitates procurement of • supportive ser- 
• vices or programs a s^, enumerated in Sections 56030 and 
56032' of this chapter. 

(b,) S^ech an^ Language limitation refers to. one or more 

speechH^guage disoi^ders of hearing, voice, articulation,^ 
^ , rhythrp .and/or the receptive an'd expressJve processes of- 
language to the degree that it: : . • ' 



(1) ' Interferes with communication, educat ion ,/and ' 
soc i a I i nteract ion ; . and • ' • 

(2) Necessitates procurement of support ive^ services ' \ 

' ' . or programs as enumerated 'm Sections 56030 and 

56032 of thJs chapter. ' ' ^ . * , 

' ' ! • « • » ^ ^ ^ 

Learn irtq DisabTi I ity . Learning Oi sab i I it/ refers to students 
with exceptional Jearning needs who haV§ neurological , bio- 
*»;chelnnical or develoRm^tal limitations. Th6^e limitations 
result from atypical ^ perception, cognition or response to 
environmental stimuli, manifested by inadiequa?e ability to ' . 
I man ipulate^ educationa I symbols in an expected manner. Typical- 
ly limitations include inadequate ability to listen, speak, rfead/ . 
write, spell, concentrate,^ rem^sjnber 5)r. do computation . these-. 
'Students demonstrate ^ significant discrepancy between their ^ 
achievement -arxd pbtential levels befcause of one/or more o-f the 
fol loww^:' , . * * ^ ^ • ' 



^/^- Neurological Limitatioq" refers to the exceptional learning 

of a student with average' academic •potent iil . ' Their 
"lea^rning .need| are.^ result' of geneti.c aberrations, disease, 
birth complications, traumatic b'raia insult, or poof nqtrition. 
These cond.itions may range^f rom ^i id to seyere, and, are^asso- 
ciated with dev iat ion"Sof ^.the functipn^of the centra [JIMfervous 
systenf. | ' ' ^ i^- 



Bi<^chemica I Limitatrx)n refers to the except ionaf learning 
needs of a student v<^th average academic pofential. Their - 
learning ;ieeds .are a result pf -excesses or depletions of hormonal 
neurochemical or. metabol ic substar>ces associated with diminished 
motoric, perceptual or cogoitive capabilities. 



(c)' Developmental Lin^itation refers to: ^ i 

(1) The exceptional learning needs oi^ b studentj, with ♦ 
average academic potential. Their [earning needs 
are a result of delayed e.dticat ional deve lopme^it , 
incurred through maturational delays and/or ^^y 
combination of I imitations, described"^ in sub^ctions 
(a)*or (b)'abov?e. 

(2) Exceptional, learning needs of a student who has 
limited learning potential, ^i'th^substant ia I arrtf/ 
or severe functional limitations and whose limi ta- ^ 

* tions can be expected to.contir^ue indefinitely. 



56026. 'Direct Excess Costs .. Direct excess costs are cat^egorical ex- 
' , . pendi.tures by Communi^ty College districts as defined' in subsections 

* . .(a) through {f% below, which are experises incurred as a result- 
of meeting^the except iona-l needs of .students. ^ ^ ^ 

J '\ (a)« Specfal facilities costs are expenditures for 'space, 

equipment or furniture acquired or modified by the district ' 
and used by the student. \ 

' ^ ' (b) ^ Special educational material costs are expend itures, for 
material -specifically developed or purchased to as'sist the 
student in the I earning process; ^ 

* )v (c) Educational assi*staf^ce costs are expenditures for spesifi-c 

' .persons employed anjj support -i=esources used^'to assist studerits. 

^ (jd) Mobility assistance costs . are expendi tul-es for persons 'Or 

' equipme'nt provided^to* assist handicapped stuD§nts tp move ' 
about the educational setting. r ^ ^' / 

(e) Transportation cdsts are expenditures* for person^ equipment, 
^ modifications or related ^costs for , transport i;rjg students for 

edu(iational purposes. ' . 

(f) Program developmental ser.vices costs are expenditures for 
college*, regibnal and statewide activitfes for staff ^d^^ 

*. program development which are approved by. the Chancel lor*^' 

, • Office and designed to implement the provisions of ttiis chapter^. 

^r\i< 



36030. ; Supportive Services ). Support i,ve services are those services 

^ avai'lpbl^ to s'tudents with physical, communication orJ^rning 

^ limitations whicJh* are in addition J^o the regular services pro-, 

0 *- ' \ vided to all studefits. "*Such services enable stuidents -fo 

^ ^ / participate ia'the regula^ activities, ^prog rams aird classes 

^ V offered by the college. iThey may include, but need not be 

\ . li^rrtited to, speci^f ic pufpose counsel Ing; . specia I registration . 

' -a'ssi Stance; college (jTrientat ion.; specific assessment for ... 

. academic, career or* vocational planning and placement; special 
-^'^ * ' . ^ ' / ' ' • . 
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facilities; spec i f ic educat iona I material; mobility, housing ^ 
or transportation assistance; developing and maintaining 
attendant, reader and interpreter rosters; ^n-campus aides; 
. ^ equipment loan and rep^^ir; and o;t-her seryices appropriate to • 

the student *s particular needs as described in Sections 56020 / 
through 56024 of this chapter, ^ ' 

5603^ ^ Special Clai>sos or-Proqramst - Special Classes or Programs means - 
\ ^ prescribed special instruction for students with speci f ic'educa- 
tional needs. Such classes and programs may also be designed: 

(a) ror^everely disabled "students who cannot initibUy attend , 
^^^^^^ regular cl^asses, ' # ' ' * 

^ (b) to provide prepajratory or supportiye instruction to'*6nable ^ 

students to participate in activities provided for the general ' 
,co I lege population, ' * . 

Prescri pt iv,e Planning and Instruction , Prescri pt i,ve planning 
and hnstruction is an individual educational plan developed with * 
fhe'student which details those spec-iaf classes and programs re- 
quc^sted by the student, and. which is designed to' meet the speci- 
fic needs of the student, • The delivery of supportive services, 
^lone does not' require developing a prescfiptive pl^in. 

bGO^b. Coopera^ i ve ''Agreements , Cooperative Agreements are agreements 
j among Communi.ty Col leges or districts and other agencies qr oj— 
garrizations for sharing equipment, facilities,, staff and ^other 
resources in order to provide comprehensive support services 

' \^ aritJ programs for students with except iona I »needs. 

^ . . , . ^^^^ . • : S . 

56038. Advocacy ., Advocacy is activity ^Jxec ted toward establishing 

* equal educational opportunity fo7^"students with exfceptional , , 

nell^s.. ^ 

' * . * . ' V ' . 

56040. Al location . Allocation'^ the toi^l^amount available' in a cy. 
fiscal year for all Community College districts in the State 
in accordance, with the formula specified in* S*ection 17303. ^'(b>. 



of the Educatiqn Code* 



i 



56042.' Apporti oilmen t , . An Apportionment is funds paid to a district pur- 
suant fo Secfion I8I5I of the Education Code, to reimburse monies 
spent or encumbered on approverd serv.ices c?r programs. 

56044. Har^dicapped Student Enrol led , A Harrdicapped Stu'^nt'^Enro M ed is 
a tiandicapped student who is enrolled in three ar more contact 
hours per week or th^e or more units of approved Coordinated 
Instruction Systems' (CI S-V classes or programs. 

56046. ConriprehensiN/e Plan , Comprehensive Plan, means t,he -proposed struc- 
t ture of services an(J program^ for each, college submitted by the 
^ -district for approval to the Chancellor's Office pursuant to 
Section 56064 of this chapter* ^ 
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.Article 3> Administration 




Persohriel , E^ach prof ess'rona I facul ty or^ staff member shall , 
be requir^ed to have a valid Community College credential whicn 
Is appropriate for the ySprvices being provided. 

(a) The fo5l lowing positions shall be established oh a state- 
wide basis for. the accountability and management of services 
and programs: ^ • ^ 

(1) * State-Special ist. One oKmoTB State SpeG|a|isT-s 
3'ha'l I be employed by the ChanfceTTor's Office to effect^ 
statewide coprdinatioh and facIHtate service^ and pro- 
grams for students with exceptional needs. 

(2) District Coordinator . ,^ne or more" cobrdinators^ 
shall be designated by the district to coordinate acti- 
vities in handicapped programs. * . 

(3) Col lege Special ist. Each participating , Community 
toflege sha I 1^ des ignate one or more certificated employ- 
ees as College Specialists to plan, de;velop, and coord i- •* 
nate; and who^^^y. a I so adrntnis+er services and programs 

f for studenf^TA College Specialist may b6 designated a§- 
a District Coordinator. , \ - ^ . « -v 

(b'J Depending upon- the nature^of ^ervices'and programs needed 
by a, Community CoUege or Community College District, tMe 
following positions may be esta.bl ished : 

« - » • 

(I) instructional Specialist , Each participating Com- 

munity College or.Community College district may desig-^^ 

natQ^6ne or more Instruc^fional Specia'Msts who shall be 

credentialed in-struetors,*^ and, when the'specific disability 

^ areas of vi'sion, hearing, speech or learning are . involved, " 

shall also be eerfified or licensed in the specrfic^' 

. ' disability area f<?r which services are provided. 

-;^(2*) Other Support Staff . "Each Community College or, Cpmmu- 
. ^niiy College District may employ Other Support Staff, wbich 
incl udes, but need not^be I imi-ted to,- paraprof e^iona I s, 
peer counselor^, student assistants, jnstr.uct ioAal and non- 
i nstruct-iqna i aides. Interpreters and othet^. "specia I I y^ 
assigned assistants.*' * | '\ / 

Supportive staff shall function in accordance with existing, 
professional standards and shall^be under the supervision 
of persons certificated, licensed or credentialed in the 
arfea for which services are provided. ^ ' - . 



9' 



■%052. 



56054. 



56056. 



56058. 



56060. 



Student/ Instructor Ratio . By July I, 1977, fT^e Chancellor's 
Office, after consultation with college staff and students, 
shall establish student-,! nstrucior ratios for special classes 
addressing the specific need6 of students. Deviations from 
these* prescribed ratios shall require prior written approval 
from the Chancellor's Office, 



■ ln%ervice Training 

relevant and effective 'in-ser^Qx:e train ing for ^\ coMege 
personnel involved in meeting the special needs of- student 



Each college shall dev^op a plan for 




Advisory Comrpittee . ^ach^ col lege or %istri^ct which provides 
services or programs for which the district receives direct 
exeats cost funds^shall establish an advisory committee. The 
advisory committee -^a I I be composed of representatives of 
propriate agencies, consumer groups, students, and ahy other 
propr^ate organizations or individuals as determi ned.^by 
program needs, 

PlafTnirfq , The Community College Di strlc^Vlaster Plan, as . 
provided for in Section 55402 of this Part, shall ^include 
planniag for supportive services and programs— fx)r..-students-.- 
with exceptional needs. Space and capjtal outlay needs "for 
suppor.tiVe services shall be incorporated tnto the plan for 
capital construction provided for in the Education Code, 
Section 20066. ' ^ ' 



roqram Placement and lnd«ividu'al ized -Educational Planning. 



\ 



(a) As-se^p^ent of ,the studenP^ educational compefency and 
•needs shall be made by the appropriately certified, licen- 

se^d^or credent ia I ed specia I instructor (s) in conjunction 
•with the student, otber'appropr iate-col lege .staff, and 
* professional' persons from' the community or other agencies ' 

that are working with t-+^ student. • ^ r , 

If requested by the student, al l presc^f i pt i ye, indivi- 
dualized plans* shall be reviewed and amended as needpd 
each semester or* quarter .by. des i^nated spec^i^ists^ cer- 
tified, licensed or cVedentialed in 'the area iJf' phys ica I , 
communication and learning d i sa-bi I i ty , 'and after consul-' 
" tation withitall appropriate professipnal persons working 
with the studeat. ' ^ ^/ . 

(b) Each ind'Kyldual educational plan should spep 1 f i.da 1 .1 y include: 



(I) The academic and career assessment' too k^, "if ^i^y, utilized 
to "identify the competency level of tjie^-atudent upon 



enVol Iment. 



t 
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' (?), A clear descri-ption of the courses, programs or actlvit 
the studenl will now engage In to improve academic'br ^ 

cnrger con.(>etency . " 

(5) Func-tfioRai recommendations for t^he use of appropriate 
jnstruGMona! materia Is and ,equ^,pmertt, , * 

(4) A c)ear description of monitoring devices or procedures 
which assess improvement of competency ^baseti on the ^ 

" ^ducat ion^ program dies ign being ifnp lemertted, 

(5) Evidence of measurable improvemen-t at the conc^lusion of 
each semester in which the student is. enrol led. 

(c) Academic and career assessment is not a prerequisite to the 
delivery of supportive services such as parking, equipmen^ 



loan, transportation ot: mobi I ity ^assistance. 



^ - 



Enrol Iment and Budget Surveys . The* admi n i strator responsible 
for comprehensive planning for each col T^ge shall, upon request, 
submit to the Chancellor's Office, on forms to be provided, 
enroftmerrh "data, projected expenditures, rncome" tor "sappurti ve 
ser>/ices and programs, and such other pert i nent jdata as reqOired. 
Such Information shall be used to determine the staters direct 
excess cost balance, and toTnform districts of such balance 
so t^at theyjnay^lan for a p^otent ia I ' a Nocat'-ion ^Jef icit* 

College Comprehensive Ptan .. 

(a) Conrtj3rehehsive- annifaTJ^plans ">hal I be prepared separately 
by each^col lege' to be submitted by it's^di strict to the 
Chancel loci and Director 5f Rehabilitation. Sych plans 
shall be'submitted on or before Ma>/ 1st of" each year, or 
at such other tin>e during the fiscal y6ar as designated 
by the ChanceMor. y . - * ' . 

(b,) Eacbf plan shall include, but need^ not be I imited to, the 



, fol/i owing components: \ . w 

.{•I) Statement of pRiHosophy and needs i ^ 

(2) Population tt) be served 

(3) Proposed services and programs 
(.4) Program goals and objectives 

15) f^roposed activities to meet .those objectives, 

(6) A plan'for coord inat ion- of college resources 

(7) A plan for in-service training , 

(8) A Btatefnent of the evaluation plan / ^ 

(9) A.pTarTTTsr interagency coordination of resources 
(hO) Budget summary . ' ' - , ' 

S4 



. EvaluatiofT , . y \ 

1^) District and College EvaluatJon. or befoU July t-5th, 
^ or. as otherwise, directed by, the ChanceFlor, ^ek^^coriege 
.shall sirbmit an/evaluation of jts lotal prograrri^r the 
fiscal y^ar to "the Chancellor's Office and to jfhe 1 
of Rehabi I itat^ion. .Forms for the evaluation shall 
developed and provided by the Chancellor's Office, 
components of this evaluation shall include/'bui 
* be limited to; , , 

^ (I) A. description of each program or servi^' provided^ 
. ' • ' ' "^^^ 

(2) The number of students benefiting from'eaQh service or 
program. ^ . . ' 

.'(3) . Information and supportmg data indTcating the exfent 
to whjch.eac^i specific program dbject'ive, as set forth 
in the comprehensive plan, wa's achieved. 

(4) ' Explanations of d iscfepajQcies -between objectives and 

ach ie::(^ements. . ' * ' ' >. 

(5) Total ' expenditures for each, program or servTc^ * - - 

^ provided. ^ ' ' . 

^^l , Characteristics of 'the poputationiserv^d, including 
/ 1 ' ' age V* sex, minority status, and anA&odup I icated* qpunt 
nJ of disabijrty conditi.ons. 

Statew i de .^a I ua t Ion . ^' Each Community College dijstrfct or 
^ col lege uf^i I izing dTrect ekcess coif funds •shall parr+iaJpate 
in a statew i,de evali^^ion of >he ef f eqt i venq'ss' of services 
and programs authorized by this ^chapter. 
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Article 4. Funding 



S^O£e. The provisions of tKi's article apply to .the budget ^ 
requirements for approval of comprehensive college plans and 
far expenditure^ made on the basis of plans approved for direct 
oxcess cost pursuant t6 Section I8I5I of. the Educati6n Code. ' . 

> Application for Direct Excess Co^t Funds > ^ " 

(a) Application by districts foijirect Excess" Cost Funds shall 
be "in the -forms designated by t^^e ChanceHor, reported dt 
the same ^ime as regular average 'daily attendance' (ADA) I, 
apportionment reports affen census week. Reimbursement * 
will be made to the district* in the"' sam4 manner, as iregu ar f 
^apportionment. . ^ . ( 



1^ 



1 




(b) Up to $785 per student served is'allowable for reimbursement 

I to^ di'strict' for direct excess costs^as authorized by 

Section 5602^ df thi's chapter- • . , ^ 

... ' ^ > * . 

, . ^ . *. ^ ' , " 

(c) Exception. For high cost services and particdlar programs' 
fpr-^fe sev^caly disabled, uporf recommendat ion" of the Director . 
or ReWb i jUj^lpn , on forms T<r -be prov'i'decir/the Chancel for' 

' rnay al locateTgl^avai lable; amounts;»up to $1 j570*00 'per \ . ^, 
student served per fiscal year to provide for d^irect u/ ^ ^ 
• ' excess costs for such .services- and 'programs.* Allocations 
in/excess of seven hundred eig(|)ty five (STS?) per studenj 
sepved shall "be.provided fon ly to pqogra'qps" identified by the 
ChanceJ lor and ^Di r'e^tor of Rehabi I i tation afl^ consider a- ^ 
tion of at least the following factors: » . - . 

(I) - Prelected fiscal costs of the comprehensi ve~ p|!an 

(2) 



The number'of students served accpjrding to 'their :^ 
qategory of disability ' , , ~ 

(3) The number of severely disabled. students as included 
)n the count in (2). 



(4) The student, instructor 'rat io 



56084, 



56088. 




^ (5) Jdent i*f ication of the spec i^fic high cost expenditures 
relating to tjhe severely disabled students. ^ 

X)ther Support Fiinds ?^ ^^stricts applying for direct excess 
Cpst funds must ceresfify on a forjn supplied by ^the Chancel lor 
that ce^onable efforts. Have been made to secure *fed0ra I or* ^ 

•Jocal- funds other than short-terifi grants for handicapped 
programs. • ^ ^ ^ 

' " J 

Afipl idations Exceeding State Allocations . In the eventc* that^ ^/^"^ ^* , 
. ap{)l i(c|atlons for .ap port ioRjtient exceed state funds statutorily^ 
available, the Chancellor shall apportion .the statutorily ^ * - 
available funds alk^ng Community Coll egel d i str icts applying ^ . 
for such fuhdSMn accordance wi-th gu'ideilnes estabi ishe^d by V / 
the Chancellor and ih^ Wrector of Rehabilitation, and ,ap proved * 
by i^e Board 'of .Go\/ertet^^. * ^ * • ^ 



Third — These regulations mandate ao cost to local g^Sven^ent within the, 
\ meaning /of Revenue and ^Yaxatjon Code Se^iion 2231* * • ^ 
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A«embl7 Bill No. 77 ' 

Chapter 275 • 

An' act to amend Secbons 17303.6, J 7402, and 17407 of, to aidd 
^Sections 18151, 25502.1, and 25506,5 to, and to repeal Section 18151 of, 
, the Education Code, relating to community colleges, and declaring 
the urgency thereof, to take effPect invnediately 

[Approved b\ CoNernorJune ^ ii^T6 Fuea v^-uh 
Secretary of State June 26. 1976 ] 

LEGISLATIVE COl NSKl 'S DIGEST 
AB 77,' Lanlerman Community colleges handicapped students. 

(1) The law current!) pro\idei> for transfer to the communit) 
college portion of the State School Fuml of specified amount^ per 
a.d a for (he education of physically handicapped, mentally re- 
tarded, and educationally handicapped students, and for the trans- 
portation to special classes of certain handicapped students, and for 
the transportation of students generally 

This bill would provide, instead, for the same gross amount per 
a d a to'be transferred to the community college portion of the State 
School Fund fur the combined purpose of funding the cost of provid- 
ing various specified services to handicaj^ped, students enrolled in 
community colleges and would specify a-Iimit upon such amount. For 
this purpose, handicapped students are defined as'students having 
exceptional needs 'due to a physical, communication, or learning 
disabifity \ 

(2) The law 'ci|rrently provides for a special apportionment to 
community college district:> in a designated amount for each physi- 
cally handicapped student, as defined, enrolled. 

This bill would, instead, prov ide for apportionments, to be iiiclud- 
ed.in the first and second regular principal apportionments to com- 
munity college districts, of an amount up'to'a design^ited ma.ximum 
for each handicapped studeVjt. as defined, enrolled This bill would 
allow the prescribed aniuuntlper student ta be duubled under cer- 
tain conditions, so long as the total authorized apportionment was 
not exceeded. 

This bill would also prescribe the extent to which it supersedes 
provisions ftcQhe Budget Act of 1975 with respect to the derivation 
and distribution of Section B of the State School Fund. 

It also would specify that it does not supersede designated portions 
of the Budget \c[ of 1976 
This biir would take effect immediately as an urgency statute 

The poopJt of the Stjte of Cahf^nnj do ciulH j.s follows 



SECTION 1 The LeK»^l<»ture finds and declares that state 



Ch 275 



programs of support for comtnunity college students with 
exceptionaf needs have developed over time in response to specific 
needs of id en Li fi able groups. Consequently, there are at least seven 
separate state programs providing support to enable these 
individuals to attend community colleges These programs were 
established independently and require separate accounting, 
auditing, and reporlmgprocedures both at the institutional level and 
within the office of the Chancellor of the California Community 
Colleges One effect of these duplicative accounting and reporting 
procedures is that much of the state support currently allocated by 
law for these students is not being effectively utilized. 

The Legislature finds and .declares that community colleges 
provide a valuable educational and training resource for many 
individuals with exceptional needs, and that the existing funding 
structure of state support for these person^ needs revision in order 
to provide them with appropriate educational opportunities within 
.existing statutory support limitations. , * 

This act is intended to enhance opportunities within community 
colleges for handicapped students, but not to limit such studen^ts as 
to the type of £>ostsecondary institution, if any, they attend. 

It is the further intent of the Legislature that individuals with 
exceptional needs shall be placed in regular, education programs 
when special educational services are no longer required. 

SEC. 2 Section 1731)3.6, of the Education Code is amended to 
read: ' ^ * '* 

17303.6 The amount transferred to Section B of the State School 
Fund pursuant to subdivisions (b) and (c) of Section 17301 1 shall be_ 
.expended in accordance with the following schedule: 

(a) Two hundred eighty-nine dollars and seventy cents^ ($289.70) 
multiplied by the total average dally attendance credited to 
community college districts during the preceding fiscal year for basic 
aid and equalization aid to be apportioned to community college 
districts on account of avefage daily attendance. 

(b) Twelve dollars and nineteen cents ($12.19) multiplied by the 
average daily attendance during the preceding school year Credited 
for purposes of state apportionments to all community college 
districts for the purpose^ of Article 12 <pommencing with Section 
18151) of this chapter. ^ * 

SEC. 3. Section 17402 of the Education Code is amended to read 
17402. The Superintendent of Public Instruction shall on or 
before February 20th of each year apportion to each elementary 
schqol district,, high school district, community college district, 
county school service fund, anfd county school tuition fund the' total 
amounts allowed to them under Sections 6426, 17751. 17801. 178.51. 
17901, 17902. 17904, 17951, 17952, 1§060. 18062. 18102. 18102 2. 18102 4. 
181102 6, 18102 9. 18151. 18352. 18355. 18358. 18401. and Sections I.H451 
to 18456,Mnclusive. w hichever are in effect. This apportionment shall 
be called the first principal apportionment 
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.SEC -4 ^ection 17407 o/^the Educatioy\ Code is amendecf r^d-. 

t7407 The Supenntei^dcni of Pubic JhsVroction shall^oj^ ok 
before JuKie 25th of eacW year eppcSrtton to cdcl^ ♦elementary school^ 
dtstrcl, ^Vii'gh scMocA diaVnct^ ct)mmurnty co\^ge district, county 
Sclaoo^SerVvcefundTj a^d county school tuitionfund tl^ total emoonfe 
allowed to tt\evv> under Secfao»B 6426, \17^\, 17501, 17851 ^So\ 
17902, 17904, 17951, 17951, 1^ ieOfc2, IS102, 18102,2, ilb2.4 
I8102S> lanaA J«151, 13352, iSiSS, m^Z, iS^a, andSecbons 18451 
to 18456, inclusive, whichever are m effect ThiiapporSonment^hall 
be called the second principal apporfjonment 

SEC 5 . Section 18151 of the KdCKj^ition Code is repeaiad. 

SEC 6 Section 18151 is added to the Education Cdye,To read 

18151 ,(a) The ^ Chanp^or, of the California Community 
^^CoHeges shall apportiop^ each communit) college district for the 
purpose of funding excess direct district cost of providing special 
facilities, ' special educational material, educational assistance, 
mobility assistance, transportation, ai\d program developmental 
services for handicapped students enrolled at a communitylcollege 
as defined in Section 25506.5, who have Remonstrated a n^ed for such 
services, an artount not exceeding seven hundred eighty-five dollars 
($785) in each fiscalyear for each such handicapped student.' 

(b) The Board of Governors of the California Community 
Colleges shall adopt rules and rt gulations for determining prxjgram 
dnd service cpmponents and appropriation" of resources to 
commumtv college districts pursuant to Section 25506.5. Such rules 
and regulajion^ shall be based upon guidelmcs, developed and 
approved b> both the ^;hancellor and the Director of Rehabilitation 
after public hearwigs, knd shall be appropriate to the educational 

^ needs of handicapped students enrolled at a comnumit) collegQ. 

The chancellor and the Director of Rehabilitation shall incorporate 
suggestions from other interested persons and organizations in the 
guidelines where feasible and appropriate 

If the chancellor and the Director of Rehabilitation are unable to 
agree upon anv portion or portions of the guidelines, each ma>^ 
submit guidelines to the board of governors, which ma> base the'^ 
rules and regulations which it -adopts on any combination ^of 
guidelines-SLjbrnitted , . • ' 

(c) Each community college district receiving an allowance 
unrfet this section shall report to the chancellor on forms and at such 
times as he shalj provide, -all expenditures and incomes related to 
handicapped students*for whom such allowances are made If the 
chancellor determines that the ciirre<nt e\pt>nse of educating such 
studenrs does not equal or exceed f he sum ofbdsic sIMeaid and stite 
eqnali/atinn aid pro»/ided \y\ the regular community college 
foimd.ition pfognarm .per unit avgr^ge daily attendance, the 
allov^ance provided under thrs section' and Any amount r>f local tax 
funds cd^tnbufed to the foundation* program ^nr each such 
handiCappedstudentin^veragcdaily attendance in the distru f then 



the amount of $«ch deRciency *)KaM be wiUiKeld frcm sfatt. 
apporhcy\m«y)t5 to the cJisVtcV "(Vvb succeed ujg ^scal year m 
dccordanoe vvitK the procedure prescnbed m SechonN^444. 

(d) TVvecVianccUorandi tV^DirccbcroFRehabihtatjonshail review 
^programs fiyr handK8ppeci^auid<3its funded pursosnt: to tJhis sedhan 

and ahalV report^ joinHy^ or separately, tiieir -ftwdmgs and 
^reccmirv^endationdf to the Legislature not later than Febeoary J5, 
1978. JV^e report* sh*all ir\clude »recommfendaboT\s relative to 
appropriate, "levels of suptport ^ for programs and services for 
handicapped students and furtJier improvements in funding' 
procedur?es , 

(e) Nolw.ithstanding subdivision (a)^ the chancellor may^ upgn 
recommendation of ^e Director of Rehabilitation, allocate amounts 
up to twice the amount authorized in subdivision (a) to provide for 
excess costs of educational services for severely disabled students as 
defined pursuant to sul^division (c) of Section 25506.5; provided, 
s^however, that any allocat^ns made pursuant to this subdivision (e) 
shall not result in an increase in the total amount of funds allocated 
pursuant to this section. Allocations in excess of seven hundred 

. eighty-five dollars ($^85) per student shall be provided only to 
programs identified by the chancellor and the Director, of 
Rehabilitation in accordance with rules and regulations adopted 
pursuant to subdivision (b). ^ ^ 

(f) In th^. event that requests for apportionments exceed the 
amount of state funds statutorily available, the chancellor shall 
apportion the statutorily available funds among community college 
districts applying for such funds in accordance with guidelines 
established and anproved by the chancellor and the Director of 
^Rehabilitation pm^suant to this section. State apportionments shall be 
made only to districts which certify that all appropriate federal and 
local funds available for programs for handicapped students are 
being utilisred. 

(g) The ch^icellor's office^and the Department of Rehabilitation ^ 
sh^ll jointly develop guidelines governing expenditures relating to 
ha^idicapped students to prevent duplication iri state expenditures 
for such students. ^ * ^ . i 

SEC. 7. Section ,25502.1 is added to the Education Code, to read: 

25502.1 Every community college district shall provide access to 
its services, classes, and programs without regard t4 race, religiQus 
creed, color, national origin, ancestry, handicap, or sex. 

SEC. 8. Section 25506.5 is added to the Education Code, to read. 

25506.5. (a) The Board of Governors of the California 
Communitv ' Colleges shaJl adopt rules and regulations for 
determining program and service components and appropriation of 
resources to individual college districts for the * education of 
handicapped students "Such rules and regulatioi}| shall be based 
upon guidelines developed and approved bv both tnr chancellor and 
the Director of Rehabilitation and shall be appropriate to the needs 
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for education of handicapped students efnrolled at a community 
college^ 

(b) As\jsed in this section, "handicapped students"' are persons 
enrolled aWacommunit> college who cannot benefit from the regular 
p(jucational program provided by tlie community college'at which 
such students are enrolled, without special services an<^ programs, 
because of a physical, commuiiicatflin, or* learning disability as 
defined by the Director of Rehabilitation in cooperation with the 
Chancellor of the California Community Colleges, follo>^ing public' 
hearings. Such a <fi5ability shall be defined in a manner consistent 
with the definitions given, in this subdivision, ^. . * 

* "Physical disability" means a disability attributable to a vision, 
mobility, orthopedic, or other health irfipairment. "Communication 
disability" means a disability attributabte to 'a speech or hearing 
impairment. "Learning disability" means a disability attributable to 
a neurological, biochemical, or deveJbpme'ntal impairments 

(c) The Director of Rehabilitation shall also, after public hearings^ 
and consultation with the chancellor, define "severely disabled stu-' 
dents" for purposes of funding^the excess costs of such students as 
authorized by subdivision (e) of Section 18151. 

SEC. 8.5. If rules and regulations have not been adopted and 
become effective pursuant to Section 18151 of the' Education Code 
(as enacted by Section 6 of this act) by jMne 25, 1976, the Chancellor 
of the California Community Colleges shall apportion from the funds 
available purs'^uant to subdivision (b) of Section 17303.6 of the Educa^ 
tion Code in fiscal year 1975-76, amounts necessary to fund the excess 
direct costs of providing the facilities, material, assistance, and serv- 
ices referred to in Section 18151. 

SEC. 9. In lieu of the schedule of expenditures set forth in para- 
graphs (2), (3), (4), and (5) of subdivision (b) of Item 350.1 of the 
Budget Act of 1975 (Chapter 176 of the Statutes of 1975Vthe sched- 
ule of expenditures prescribed by subdivision (b) of Section 17303.6,^ 
as amended by this act, shall prevail, and shall govern the expendi- 
ture of funds from Section B of the State School Fund. 

This act. is not intended and shall not be^ construed to supersede 
any portion of Item 350.1 of the Budget *Act of 1975, except for 
paragraphs (2), (3), (4), and (5) ,of subdivision (b) thereof. 

Paragraph (1) of subdivision (b) of Iten\ 350.1 of the Budget Act 
of 1975 shall supersede subdivision (a) of Section 17303.6 of th^ Edu- 
cation Code, as amended by this act, for the remainder of the 1975-76 
fiscal year. 'v 

SEC. 9.5. In lieu of the schedule of expenditures set forth in 
paragraphs f2), (3), (4), and (5) of subdivision (b) of Iteln 366 of th^ , 
Budget Act of 1976, the schedule of expenditures prescribed by sub- 
division (b) of Section 17303 6, as.amended by this act; shall prevail, 
and shall goverp the expenditure of funds from Section B of the State 
School Fund* 

This act is not intended, and shall not be construed, to supersede 
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any portion of Item ^66 of the Budget Act of 1976, except for para- 
graphs (2), '(3), (4)/and (5) of subdivision '^bytherebf. "-f 

Paragraph (1) ^of subdivision (b; of Item 366 qf the Budget Act of 
1976 §hall supersede subdivision (a) of Section 17303.6,of the Educa- . 
tion Code, as amended by this act, for the 1976-77 fiscal year.' 

SEC. 10. This act is an urgency statute necessary for the immedi- 
ate preservation of the public peace, health or safety within the 
meaning of Article IV of the Constitution at)d shall go intoimmediate 
I effect. The facts constituting such necessity are: • 

In order that funds appropriated for handicapt>ed students attend- , 
ing community collegelnay be jBore effectively fttilized for the 1975- 
76 school year, whicft commenced July 1, 1975, it is essential that this 
act go into effect immediately. \ » 

/ - - • *■ * 




Assembly Coneurrenr Resolution No. 201 

. HFi;ol.L''nON'CH4PTEK 158 \ 'i 

AsseinbK Concurrent Resolution 'No' 201— Relative to public lugh- 
er ed^ication . ^ • , * > 

^ ' -iKiled v^ith Secrilar) uf State S^^ni-nibef 13. 1976] 
' * ' ' * f 

lJ-C,ISL.Ml\hCOi,'\i>LLS DiOh:ST 

ACR 201, F.gcland, Public higher education. < 

An existing r-esuiutiun rcquots the >^u\ c rnmg authorities of \ arious 
lUblitutions of pubhcliigher ediicatiun to prepare a plan prOMding 
fur addressing ilnd ov erconung, b\ 19.SQ| ethnic, sevual, and economic 
> underrepresentation m the'niakeup of the: student bodies of institu- 
tions of public ^iigher educatio'n, and to submit such plan to the 
California Postsecondary Kducaftbn Commission by July 1, f.975, and 
requests similar reports anhualU thereafter ^ , 

This resolution would reiiuest such governing authorities to pre- 
pare a similar. plan for handicapped students, as defined, and to 
^>ubmit such plan to the California Ppstsecondar> Education Com- 
mission b\ July 1, 1977 ^ ' , . • 

It would also ^ecjuest the California Po^tsecondar) Educatiom 
Commission to integrate and transmit i»uch plans to the L'egislat^ure 
bv the first legislat-.e da> of 1978 * , 

UHKRFAS. The Legislator- recogiii/eLl in enacting Resolution 
(^hapter 209 of the ^^tatiites of 1^74 that certain groups. ^ as 
(characterized b> sex. ethnic, or economic background, are 
underrt'presented in our institutions of [niblic higher ^cjucation. an^d 
\vnKRKAS,The Legislature recognr/es thai handic?t1)ped persons 
are alst) undorrt presented in our institutions of public hmher 
education ancPshould be treated in the same manner as other 
underrepresented groups, and 

WHI'.Rl'.AS. It is the intent uf the .Lemsfatun^ thai such 
underrepresentahon be a(lda»!>sed and o\ercun1e h\ 1980. and 

\VHKRP:aS, It IS the intent of the Legislature that this 
*underrepresentation be eliminated b\ pro<iding necessar> auxiliary 
ser\ fce^ and procedures to ensure entiance and retention rather 
than b> rejecting an\ ciualiht^d student and 

WHLHK^S. It IS the intent of th.- Legislature to comnvt the 
resourc<^< to implement this polic\ and . * * , 
' \^1J-*HI\ -\s used m thi- iirMsurc handicapped Students" shall 
:»,eanpersons erirdled in a postsecondary prog^ram who canrKrt 
benefit frorn the regular educaUonal program provided without 
special services or programs; because of a physical corT^nf\um*cation, 
or learning disability. Such disabil'jtie^ shall be defined as follows: 
*(a) ''Physical disabJity'' rneans a di^billty sttnbutsbleto a vt^iop. 

' ' ' ' ^ 
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mobility, orthopedic, or other h* alth impairment, 
-^(b). "'Communication disability" means_ajdisabihty attributable to 
a speech or hearing onpairment. 

(c) "Learr^ing disability** means ^ disability attributableyto a 
neurological, biochemical, or developmental IrhpairmM^ , the' 
learning irripairrrujnt shall be of a degree that is* measurably 
responsive to specific educational services or programs, and 

WHEREAS, It is the intent of the Legislature that mstitutions ot 
public higher education shall consider the following methods for 
fulfilling this policy: • . - \ 

(a) Affirmative efforts to search out and contact qualified 
handicapped students. ' * \ , 

• ib) Experimentation to discover alternate means of e\aluating 
the student potential of handicfappea students.'' 

(c; Augmented handicapped student financial assistance 
programs. 

(jd) Improved coiJnsehng for handicapped students, now, 
therefore, be it * • 

Besolved by the Assembly of the Statf of Cahfoniui, the Senate 
thereof concurring, That the Regents of the University of California, 
the Trustees of the California, St ate University-and College^, and the 
Board ©f Governors of the Cajifornia Community Colleges are 
•hereby requested to prepare a plan that will provide for addressing 
and o\ercoming, by 1980, the underrepresentation of handicapped 
students in the makeup of the student bodies of institutions of public 
higher education as compared ta th(5 general proportion of such 
students in recent Californi^i hig^i school graduation classes,' and to 
submit su^ plan to the California . Postsecondar) Education 
Commission on. or' before July 1, 1977. The California Postsecondary 
Education Conimission is r^uested to integrate and, transmit the, 
plans to the Legislature Uith its comments by the first legislative day 
of 1978; and be it further , . ' ^ 

Resoh ed, That the Chief Clerk of the Asseinblv transmit copies of 
this resolution^fo the Regents of the University of California, the ' 
Trustees of the California State University and Colleges, the Board 
of Go\erhorS of ^the California Community Colleges, and the 
pali/ornia Postsecondary Education Commission. 
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' ♦ Assembly Joint Resolution No. 53 >i 

"^"^ ' ' % .RESOUTION CHAPTER 120 



.\ssembl> Joint ResoKition No 53— Relative tu the elinnnatMn of 
barfiers tx) the physically handicapped at.post3econdan eduCc^ionaJ 
instrtutions. ,^ 

(Filed with Secretary of Statt- August 30. 1976 ] ► 

LEGISLATIVE CpUNSKL S DICKSI 
AJR 53, Egeland Barriers to physically handicapped 
This measure would memorialize the President and Congress of 
theXJnite'd States to take legislative action td appropriate the neces- 
sary fund? to aid California's public postsecondary caiyptises to 
remove rtie architectural barriers that obstruct the mobility and 
functioning of disabled persons attempting to utilize easting public ^ 
postsecondary educational buildings and campuses </ 

^ WHEREAS, Section 504 of the Rehabilitation Act of 1973 
guarantees equal rights to the handicapped and provides that 
* " , ,no otherwise qualified handicapped individual in the United 
States . shall solely by reason of the indiv idual's handicap' be 
excluded frorn the participation in, be denied the benefits of. or be 
subjjected to the discrimination under any program or activity 
receiving Federal finaVicial assistance**,^and - 

WHEREAS, That same act reaffirmed the essential responsibility 
and ^nction of \arJous state agencies of vocational rehabilitation to 
"increase services^ to the severely disabled"; and 

WHEREAS, The Elementary and Secondary Education Act of 1974 
-declares "it to be the policy of the United States of Americii that 
every citizen is entitled' to meet his or her full potential without 
financial barriers **; and ' • 

WHEREAS, It has been determined m a recent survey fhat in 
excess of $25,000,000, prorated over a period of three vears. will be 
necessary in order to make California public' postsecondary 
campuses free of architectural barriers that impede the movement 
of phvsicallv handicapped persons, and 
, wAeREAS., The California Department of Rehabilitation, the 
primarv state agency charg^ed with returning disabled citizens to 
employment, and the California commuA^t> colleges, representing 
• 100 campuses throughout California, that offer educational and 
training' programs" and services to over 30,000 phvsicallv, 
educationalK. and mentally handicapped students Jointlv desire tcf 
. cooperate for the benefit of removing barriers to disabled citizens of 
California afits postsecondary educatiohal institutions, and 

WHEREAS. PresenM>> martv vital educational and training 
programs are incapable of b^ing attended by se\erely disabled 
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persons strictly bv virtue of the fAct that they are unable to reach the 
chssrooins or negotiate the terrain of the campuses, and 

WHEREAS. ^This situation discriminates against otherwise 
qualified handicapped individuals solely by reason of their fiandicap 
by excluding disabled persons from participation in and benefiting 
from educational and traming-programs and activities now receiving 
federal financial aissistance. and - ' ^ 

WHEREAS, -Barriers at postsecondary educa'tional institutions 
deny the equal rights of the handicapped, how guaranteed by the 
Voc'ational'RehabilitatiQn AgI"; and . * 

WHEREAS, The cost. of providing training and education to 
disabled citizens' and thereby increasing their ^ economic 
independence will be fgr less than the cost of continued public 
dependency; now, th'eretore, be it , ^ 

Resolved by the Assembly and Senate of the State of California, 
jointly, That the, Legislature of the Stat.e of California respectfully 
memorializes the President and Congresspf the United States to tak6 , a ^ 
legislative action to 'appropriate the necessary funds to'^ aid 
California's public postsecondary campuses . to remove ^.^he 
architectural barriers that obstruct the mobility and functioning of 
disabled persons attempting to utilize Existing public postsecondary^ 
educational buildings and*campuses; and be it further 

Resolved.lhzi the Chief Clerk of the Assembly transmit copies of 
this resolution to the' President and Vice g^resident of the United 
States, to the Speaker of the House of Representatives, ^nrd to each - • 
Senator and Representative from California in the Congress of the 
United States. ' ' 
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V EXCfflpT FROM 

PUPLICT LAW 93-112 . , . 

. "REHABILITATION ACT OF 1973" ' - * ' 

Sic 503. (a) Any contract ii\ (»xr?>^f $2,500 entered into by njiy 
Fodrrnl (<oj)artmonr or ajroncy for the |^oc\ireniCnt of personal i)ro])- 
erty wnt) nonjiersonal servirr*<i-(inr]\uhnj; const nid ion) fortjie United 
Statfs <;li;\)l rontflin a provision ipqnirin«r that, jn rm])lb\inp persons ^ ' 
4. J" *'''^rr\ Mil siirli rontiart the p:\rby contracting with* tlie United 

^Stn(»>s sliall tnke nffirmntive action to employ nnd ativance in oiiiplpy- . " 
t , p, 36U i"P"t <iu:\lified linndienpped individuals as defined in section 7(6). 

' TliP pro\ isions of tins s^^^tjon sha^l apply to any subcontract 'inVxcesr 
of S2.500 entered into by a prime contractor in carrying out uny con- 
•--iract for the procurement of personal property and nonpersonaj serv- . ^ 

i. es (nirhidinp roi^tnicfion) for the United States. The President . ' * 

5hAll nnplcment thp'provisions of this section by promnljratinp repu> 
^ Int^ons w ithin ninety days after the date df enactment of thjs sfection. 
B \ \ handicapped individual/believes any contractor has 

filled or refuses to comply Tx ifh the provisions of his contract Viththe 
United btates, relating to employment of handicnpped indiriduaK o » 
• 5nrh nidn idual nm/tile u ooni])laint NMth the Depijrtnient ofljlbor. ♦ 
^ I he l)o|mitmciit shall promptly investipifosucli complaint nnd sliall 

take such nrtion t)ieiff)u as the facts and circumstam^cs >varnint, con- -j- !, ■ 

. Nistent with the fcinis of surh contiact and the laws rfnd n•l^ulutioH^ 
npulitahle thereto. . ' x ^ ^ ^ 

U) J^'i^ remuremt^nts of this section may l)o wnived. in wfiole or in Waivtr 
part, by the Piesulent with respect to a parficular contract or sub- »othorlty. 
rontract. icn accordance with guidelines set forth in'iwulations which . 
he shall prcfjunbe, when he determities that si)ecial circumMtances in • 
the national niterest'so require and states in writing his reasons fnf ' • 

^uch detennniation. ' ^r" 



KON6i5cn>Miw>Tio// uvora pspejut e«AVxs 

Si;c .Vli. Xo Otherwise qualified ImiKlirapped inciividiiiil in tlie 
- I nitpd Stiitcs, as dcfined'ui section 7((;). slmll, solely Hv reason of liiv Ant>. p. 
himdirut). be e.y lnded fnom the participation in, be denied the bencfitti 
of, or l)p sitbjfctpd to discrimination under nnv progrnni or activitv 
receiving Federal finnncinl assistance. 

Approved Septembe'r. 26, 1973. " 



jEXCERPT FROM 
ITE BILL NO. 1641 



- 5746.1. The abverning board of any comgiunity 
cpllege district shjll have the power, with the, approval pf 
^the chancellor's bffice of the Community Colleges, to 
establish specialAsses to serve the educational needs of 
handicapped adulfii Such classes shall conform to. the 
standards of attendaW^rriculum, and administration 
established by. the chMceilor's office of the Community . 
Colleges and shall b^included for the purposes of 
receiving apportionmen! 



lOT 



•Col lojje: 



^ Submitted For: ..1. ^May 19 



^ (Prdjeption) 

2> oiL 19 (Actual Census' Cdunt^ 

3, Feb. 19^ (Enrollment an<i Budget- 

«pdate) ^ 



COLLEGE ANNUAL ENROLLMENT. AND FUNDING SURVEY 
> ' HANDICAPPED STUDENTS.' 

(Advisement Syrvey Pursuant to Califpi^nia Administrative "code, Title 5, Section 56062) 



1. undu plicated hfjvd count of enrolled disii^bled 

Students receiving services - ' \ ' 

• A. Total Eligible Students Receiving Services* 

B. Tot^l Eligible Severly Disabled Students 

(Not included in *'A" ftbove: Prior appiroval ^ 
required from Department of Rehabilitation.) ^ 

LI* PROJECTED EXCESS DISTRICT COSTS FOR FIS^ YEAJR 19 -19 
(Do Not Include Expenditures M«Ay ADA Funds) , 





EXPENDITURE OBJECT CODES - Budget «nd Accounting^Man^al ; 


TOTAL 
EXPENDITURES • 


' 1000 * 


2000 ★ 


' 5000 -fr , ' 


• 4000 * 


^ 5ooa>'' 


6000 * 


SPECIAL 
FACILiriES / 

5FECIAL y ' ^ 
EDUCArioruL 

MAr^lAL 


^ — 1 — 
















> 












•eoucAnoMAL' 
Ass^siAncc 
















MOBILITY 
ASSISrANCC 


f, 












t * 




rftif^||||||^TION 








f . 








PROGRAM 

OEVELOPMFNTAL ' 
SERVICES' 




• 

* 












. / ' ^^'^ ^ TOTAL EXCELS DIRECT '.COSTS • 


$ • ^ . ^ ' 



III ♦ OTHER FUNDS* RECEIVED. 



^ $ 



A. Local Gifts & Grafts 
(Not ADA) 

,VEA Funds (Only if VpA \ $^ 
Expenditures included Above) ^ 
^ Total Other Funds ^ $ 



•D. Total ^cess'Diifect $ ^_ 

Costs ¥ea8 VEA,F^ind8^ — ■ 



ERIC 



(Prepared By) 



(Title) . * ,v 

*rOOO - Certificated Salaries 
'V2000 - Classified- Salaries 
-^3000 • Staff Benefits 

KORM CCC-SS-l (Revised 10/77) ' 



(Date) . 

r 

J I 



^ (Telephone Number) 



*4000 - Books; Supplies and Equipment Ref>laceiJlent 
*5000 - Contracted Services and Otb^r Expenses 
*6dOO - capital- Out X^y 4 • : 



J08 . 



X 



Submitted Kor: 1. Hay 19^ 

' ?. Oct. .19 
3* Fetx 19" 



Unduplicated 
Head Count 
Identified By 
Disability 
Column 1 



I. Physical Disability 

A. Vision Deficit 

B- .MobilityZ-Orthopedic Deficit, 
, 'C. Other Health i)eficits ^ 

II. Communication disability ^ 
A* ^Hearing Deficit 
B« Speecji Deficit 

III. « Learning' Disafcility * 

A. Neurological Deficit 
B* ^Biochemical Deficit 



C. Developmental Deficit 



TOTA^^ 



No. Students m 
Col. 1. Who Are 
Clients of the 
Dept.. of Rehab.> 
Column 2 



iNo. bculpent'S %Vi 
Col* ;L*WhQ AVe- 
Enrolled In Voc. 
Ed, Courses 
Column 3' 



'5 



Signature of staff qualified to id'entify 
and develop prescriptive"educa tional 
'-plan for Learning Di^^bility students 



ERJC , ^ 



Picaso'Estimate 
Number of Students 
Utilizing Each 
Category (Duplicated 
Count Allowable) * 


* v 

* * 

Categorical 
Funding A^reas 




Special Facilities 




Special tf&ucational 
Material*^ 




% 'Special Educational 
Assistance 




Mobility Assistance 




.Transpprtation' 



-2- 



,10-9 



Official title 



Telephone number 



Please return, this JEorra to: 

Academic Affairs Unit 
California Community Colleges 
12,38 S^Street • « ^ 
Sacramenta, CA 95814 
(916) 445-1163 * ' . ' 



CALIFORNIA COMMUNITY COtLEGES 

•' ' HANDICAPPED sjrUDENTS 
DIRECT EXCESS COST 



UNDUPLICATED HEAD COUNT OF ENROLLED 
HANDICAPPED STUDENTS REC^rIVING SERVICES 

A. Eligible Handicapped Students ^ 

B. EligjLble Severely Disabled Students 
t Not included In Item A above,, Pr lqr 



REIMBURSEMENT- 



P>rogx*am approval required Q 
' EXCESS DISTRICT COSTS - (ROUND TO NEAREST DOLLAR ) 



STATE USE ONLY 



EXPENDITURE 0 3JECT CODES 



' t ' II I f If 8 • 

* ;iAi 

J ' ti Ai lOflAL • 



HA*Mr»POWlAr ION 



I D Vtl.OPMENTfL 



1000 



2000 



4 



3000 



4000 



5000 , 



6000 



III. OTHER r'UNDSvRECEIVED (ROUND TO NEAREST DOLLAR ) 
• A. Lbcal Funda $ 



TOTAL. EXCESS DIRECT COSTS 



TOTAL 
EXPENDITURES 



B. Federal Funds 



yOTAL 



STATE USE ONLY 



NET APPORTIONMENT 
TO DISTRICT 



.i^Mfy ln.it the inf ormatfon provided on this form is in accordance with. Education Code Section 
. ..iM jMi ; fornia Afiministrative Code*, Titl©> 5. PrioY* approval has been received fro m the 
" nice, ,Academic Affairs Section, for servlcGs ana program^ ror studenus'^ J'porjr^l in 

, iOu X.Br jn: a copy of th^ approval i^ attached . All federal and local, funds, available for 
1 j'Tjrrnmr^ for hnTT-Ucappcd students are bel-ng utilized* and are reported in Section III. 



APPROVED: 



District' Superintendent 

X 



FOR SUPPLEMENTAL .INFORMATION CONTACT: 
l^strict Employee ' 



Phone 



Pe r iod : 1 s t/2nd/ Annua 1 
- mS^CAF- 326 .(Nel» 10/76, rm) , 



■'ll'O 



District 
County 



mm 



INSTRUCTIONS 



1~ Each district incurring direct excess cojjts dueyto programs and services for 
handicapped students shall submit an original ^(nd ond copy of this form to the 
Chanpellor's Qffice, Fiscal Services Section^^on or 'before the following dates: 

First Period January I5 

Second Period - April 30 

Annual Report - July 15> 
# * • / 

Ipdlvlriual college reports are not required. Submit a district composite onTy , 
Forward an informational copy to the appropriate county superintendent of schools, 

• • ' ^ / • V 

Enrollment data shall be report/d as an unduplicated head count of enrolled 
handicapped students receiving/services. A" student enrolled -during one or 
more terms shall be counted^only once p^r reporting period each fisgal y^ar as 
follows: a) first period report shall include any student enrolled between 
July 1 and December 31; b) /s econd period report shall include any .student 
enrolled between July 1 a^d April 15; and c) annual ' report shall include any 
s.tudent enrolled betweer/July 1 and June 30, , ' 

3- Programs and services .for students reported in Section I.B must have prior 
approval by the Chancfellor^s Office, A copy of the approval must ¥e attached 
to this form or the/claim will be returned or di%allowed> 



Cost data shall bfe reported by expenditure object codes ^s defined in the 
California Gom^u^ity College Budget and Accounting Manu|l, For the first 
period report >5udgeted or -estimated expenditures are tp be reported. 'Actual 
expenditures/shall be reported on the second period and annual report s . 

State apportionment s^ shall ^be"^ made only to districts which ce^ify that all 
federal am local funds available for programs for handicapped students are 
'being utilized and'^are reported in Secti^Jn III* - 
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ERLC 



11 




DEP 



ATI INSTI' 



DA 



